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IB MISSION STATEMENT:   

The International Baccalaureate® aims to develop 

inquiring, knowledgeable and caring young people 

who help to create a better and more peaceful world 

through intercultural understanding and respect. 

To this end the organization works with schools, 

governments and international organizations to 

develop challenging programs of international 

education and rigorous assessment. 

These programs encourage students across the world 

to become active, compassionate and lifelong learners 

who understand that other people, with their 

differences, can also be right. 

 

 

 

 

                      Ramsay 

                                  High School 
                                                     Dedicated to Excellence 

The Mission of Ramsay High School is to prepare students to 

succeed at the post-secondary level by providing an enriched 

educational program. The ultimate goal is to empower our 

students with the knowledge and skills to be well-rounded, 

global minded, responsible citizens and life-long learners.  

http://bcs.schoolwires.net/ramsay
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J.H.PHILLIPS ACADEMY & RAMSAY HIGH SCHOOL 

WORKING TOGETHER!!!!! 

MIDDLE YEARS PROGRAME CURRICULUM 

GRADES 6-10 

YEARS 1-5 

 

JHPH’s MOTTO:   JHPA-An IB 

World Class School of 

Excellence….. 

RHS’s  MOTTO:   

Dedicated to 

Excellence…. 
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  JHPA & RHS 

Vision Statement: 

 
All Stakeholders (parents, teachers, administrators, staff, community members, and students) will 

collaborate together to expose all students to a first class, state-of-the-art learning experience. While 

maintaining high expectations in our learning community, we will prepare students academically, socially, 

and emotionally to become productive members of a global society. 

 

Our Beliefs:  

 

* Students will receive a well-rounded education. 

 
*Collaboration between faculty and staff is necessary for providing students, with the best education 

possible. 

 

*Partnerships with family and community are important to have successful public schools. 

 

*Teachers will teach to the whole child 

 

*Essential lessons and activities will be creative and cutting edge 

 

*Teachers will foster a caring and safe atmosphere in the classroom 
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What is the MYP?  

The IB Middle Years Program at Ramsay High School & Phillips Academy is designed for 

students aged 11 to 16,  which provides a framework of academic challenge that 

encourages students to embrace and understand the connections between traditional 

subjects and the real world, and become critical and reflective thinkers. 

  

  

What are the benefits of the MYP  

 Students are challenged in all areas of the curriculum. 

 Students are involved in a world recognized program. 

 It promotes a well-balanced education. 

 It promotes international and intercultural awareness 

 It provides a strong foundation for success in the Diploma Program, and AP or 

Honors classes at the high school level 

The International Baccalaureate Middle Years Program is guided by three 
fundamental concepts rooted in the IB mission statement. These concepts are:  

  

Holistic Learning  

  

While maintaining excellent standards of teaching and learning in and across a wide and 

balanced range of traditional subjects at Ramsay and Phillips Academy, the MYP also has an 

extra emphasis on the interrelatedness of the subjects. This encourages the student to 

consider issues and problems from a variety of points of view. The students learn to 
combine relevant knowledge, experience and critical thinking to solve real problems. 

  

Intercultural Awareness 

The MYP develops students’ attitudes, knowledge and skills as they learn about their own 

and others’ cultures. MYP teaching and learning encourages tolerance, respect and 

empathy. This is an essential part of education to create a better and more peaceful world 
in the future. 

        

Communication 

Good command of one’s own language enables clear expression of ideas, attitudes and 

feelings. The learning of other languages extends the student’s ability to communicate 

and it teaches appreciation of different cultures and ways of thinking. Good 

communication is also about listening to others and understanding variations and 
nuance. The MYP also encourages students to explore various modes of expression. 

  

Further benefits of the MYP are:  

·         The curriculum is academically rigorous and challenging 
·         It fosters in students a positive attitude to learning 

through its focus on problem solving, creativity, 

ingenuity and active community involvement 
·        Through the Areas of Interaction, students can 

experience more clearly the connections between 

academic subjects and real world issues 
·         It encourages critical thinking in the student as well as 

personal and academic reflection 
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·         It develops strong research and investigative skills in 

the student 
·         Students are taught how to learn independently and     

effectively 

·         There is a strong focus on assessment for learning 
  

  

Overall, the MYP is especially designed to help adolescents adjust to life in the 21st 

century. It is a difficult time for these young people as they learn to cope with a 

constantly changing and increasingly interconnected world. The MYP provides them 

with the knowledge and skills they need as they grow, helping the students to find a 

sense of belonging. The MYP emphasizes, through the Learner Profile, the physical, 

intellectual, social, emotional and ethical development of the whole person. 
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GLOBAL CONTEXTS 

 

Six broad themes provide the basis for international mindedness and global engagement.  They are 
called Global Contexts which answers the following questions:  

 Why are we engaged in this inquiry?  
 Why are these concepts important?  
 Why is it important for me to understand?  
 Why do people care about these topics?    

IB Objectives  

  

The objectives of each subject group are more specific and represent the knowledge, 
understanding, skills and attitudes that must be taught so that students can achieve the 

aims of the subject groups.  These objectives link with the attributes of the IB learner 
profile and aspects of the MYP fundamental concepts. 
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Subject Specific Curriculum Plans 

  
For the successful implementation of the IB program, planning the curriculum is considered as having vertical and 
horizontal components.  As a result of vertical and horizontal planning teachers develop subject-based MYP units of 
work within the whole-school curriculum framework. 
                                                                        MYP: From principles into practice   

MYP Units of Work 

  
MYP units can be subject-based or interdisciplinary in nature.  Developing 

interdisciplinary units can draw together elements of different subject areas 
to support a deeper exploration of subject content.  These units will be 

planned by teams of teachers working in collaboration, guided by common 
planning documents and curriculum plans. 

                                                                        MYP: From principles into practice 
  

 

Assessment in the International 
Baccalaureate  

Middle Years Program 

 
Internal Assessment 

Assessment in the MYP is best described as internal, as opposed to external, 

because the assessment tasks, strategies and tools are designed, developed and 
applied by teachers working with students in their schools. 
  

The IB believes that teachers are best placed to assess the work of their MYP 

students; the assessment model supports the professional judgment of the 
teacher in deciding the levels of achievements of individual students. 
  

Criterion-related Assessment 

Assessment in the MYP is “criterion-related”. This means that students are 

assessed against carefully designed standards pre-determined by the IBO. These 

criteria directly relate to the objectives of each subject and they reflect the 
knowledge, skills and attitudes needed in each subject. 
   

The Purposes of Assessment in the IB MYP 

At J.H. Phillips Academy & Ramsay High School, assessment is integral to all 
teaching and learning and supports the principles of the MYP. 
  

Assessment in the MYP aims to: 

·        Encourage, support and extend student learning by providing   

     timely feedback on the learning process 
·        Inform and improve the teaching process by providing feedback for    

     teachers 
·        Promote positive student attitudes towards learning 
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·        Promote a deep understanding of subject content by supporting 

students in their inquiries set in real world contexts using the Areas 

of Interaction 
·        Promote the development of higher-order cognitive skills by 

providing rigorous final objectives that value these skills 
·        Reflect the international-mindedness of the program by allowing for 

assessments to be set in a variety of linguistic and cultural contexts 
·         Support the holistic nature of the program by including principles   

      that take account of the development of the whole student. 
  

Furthermore, MYP assessment should: 

·         Be age appropriate 
·         Be aligned to subject objectives 
·        Take into account the diverse ways in which individual students 

understand and communicate their experiences 
·         Frequently assess the processes of learning (formative assessment) 

as well as the products of learning (summative assessment) as both 

are necessary and important part of the learning process 
·         Gather information from a variety of perspectives, using a range of 

tasks according to the needs of the subject and the nature of what 

is being assessed 
·      Provide adequate opportunities for students to show clearly what 

they can achieve 
·        Include self-assessment and peer-assessment to enable students to 

take increasing responsibility for their own learning 
  

Assessment Strategies and Tasks: 

·      observation of student (particularly useful for assessing some 

attitudes and skills) 
·        selected responses (tests and quizzes) 
·        open-ended tasks (essays, diagrams, presentations, organized 

debates, problem-solving activities, investigations and research) 
·        performances 
·        hands-on experimentation 
·        process journals (reflection) 
·        portfolio assessment 

  
  
  
  
 

The IB Continuum      An IB 
Education, in all of the programs offered in the Birmingham City Schools via J.H. Phillips Academy and Ramsay High School, 
empowers young people for a lifetime of learning, both independently and in collaboration with others.  It prepared them to 
engage with complex global challenges through a dynamic educational experience framed by inquiry, action and reflection.  
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    Reflection 

Critical reflection is the process by which curiosity and experience can lead to deeper understanding. 

Reflective thinkers must become critically aware of their evidence, methods and conclusions. Reflection also 

involves being conscious of potential bias and inaccuracy in one’s own work and in the work of others. 

An IB education fosters creativity and imagination. It offers students opportunities for considering 

the nature of human thought and for developing the skills and commitments necessary not only to 

remember, but also to analyze one’s own thinking and effort—as well as the products and performances 

that grow from them. 

Through inquiry, action and reflection, IB programs aim to develop a range of thinking, self-management, 

social communication and research skills referred to in IB programs as “approaches to learning”. 

Effective teaching and learning requires meaningful assessment. IB World Schools strive to clarify the 

purpose of student assessment, the criteria for success and the methods by which assessments are made. In 

        

          Teaching and learning in the IB celebrates the many ways people work together to construct meaning and 

          Teaching and learning in the IB celebrates the many ways people work together to construct meaning and 

          make sense of the world. Through the interplay of asking, doing and thinking, this constructivist approach 

           leads towards open, democratic classrooms. An IB education empowers young people for a lifetime of 

           learning, independently and in collaboration with others. It prepares a community of learners to engage     

            with global challenges through inquiry, action and reflection. 

 

 

 

 

 

 

 

 

 

 

     

  

  

  

  

  

  

  

  

  

       Inquiry 

Sustained inquiry forms the centrepiece of the written, taught and assessed curriculum in IB programmes. 

Teaching and Learning in the IB 

       Inquiry 

      Sustained inquiry forms the centerpiece of the written, taught and assessed curriculum in IB programs. 

      IB programs feature structured inquiry both into established bodies of knowledge and into complex 

      problems. In this approach, prior knowledge and experience establish the basis for new learning, and students’ own          

      curiosity provides the most effective provocation for learning that is engaging, relevant, challenging and significant. 

Action 

     Principled action, as both a strategy and an outcome, represents the IB’s commitment to teaching and 

     learning through practical, real-world experience. IB learners act at home, as well as in classrooms, schools, 

     communities and the broader world. Action involves learning by doing, which enhances learning about self 

     and others. IB World Schools value action that encompasses a concern for integrity and honesty, as well as a 

     strong sense of fairness that respects the dignity of individuals and groups. 

     Principled action means making responsible choices, sometimes including decisions not to act. Individuals, 

     organizations and communities can engage in principled action when they explore the ethical dimensions 

     of personal and global challenges. Action in IB programs may involve service learning, and advocacy. 

educating self and others. 
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IB programs, assessment is ongoing, varied and integral to the curriculum.  

Gl 
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The IB Middle Years Program 

The IB goal here at J.H. Phillips Academy and Ramsay High School is to provide students with the values 
and opportunities that will enable them to develop sound judgments, make wise choices and respect 

others in the global community. The International Baccalaureate (IB) Middle Years Program(IB MYP) was 

originally developed by the International Schools Association and then further developed by schools 
during the early 1990s. It is a purpose-built five-year program (Grades 6-10, ages 11-16) for international 

schools and is now being taught and implemented worldwide, with considerable growth in Europe, Asia 
and the Americas. The IB MYP is geared to meet the needs of IB World Schools, as well as other school 

systems and so is being implemented both in international schools and in some state systems.  

The IB MYP has been taught at J.H. Phillips Academy and Ramsay since August 2012. It builds upon skills 

and units of inquiry learning developed in the IB Primary Years Program (IB PYP). IB PYP teaching and 
learning “focuses on the development of the whole child as an inquirer, both in the classroom and in the 

world outside” (IB). The IB MYP also relies on connecting classroom pedagogical practices and content to 

the world outside through the Global Contexts and the Learner Profile.  

The IB MYP is followed by the IB Diploma Program established in Geneva in 1968 to provide an 

international, and internationally-recognized, university-entrance qualification for students studying 
outside of their home country.  

The IB MYP Philosophy 

The IB MYP emphasizes Holistic Learning.  

The IB MYP should expose students to as many different subjects, skills and experiences as possible so 
that students will learn to see knowledge as an interrelated whole. Students should have the opportunity 

to show their various strengths while being rewarded for them and gaining a sense of personal 

achievement.  

The IB MYP emphasizes Intercultural Awareness and Communication.  

In our community, it is essential that the curriculum reflects and is responsive to the different 

perspectives of all our students. It should also guide them in forming their own, international, outlook. 

This implies an emphasis on communication skills, both in the languages and other subjects.  

The IB MYP is Student-Centered.  

It is vital that students develop an awareness of their own learning process and the necessary skills to 

continue learning throughout life. The curriculum seeks to shift the emphasis from teacher-led instruction 

to student-led learning wherever possible.  

The philosophy’s key elements permeate the whole curriculum and are practiced throughout the 

curriculum model.  

MYP educators have continued to focus on how best to meet the needs of adolescents, who are 

confronted with a vast and often bewildering array of choices in a complex and rapidly changing world. A 
focus on higher-order thinking skills gives students opportunities to explore their expanding concerns and 

their growing awareness of themselves and the world in ways that develop sound judgment.  

The IB Middle Years Program 

The Birmingham City Schools candidate schools Phillips Academy and Ramsay High School adopted the IB 

MYP because the philosophy and objectives of this program reflect those of the school. In addition, the IB 
MYP:  

 Is an international program with no bias towards any particular national system  

 Provides for vertical consistency across Grades with the IB Diploma in Grades 11 and 12 and with 

the PYP; many elements of the IB MYP are common to the skills required by the Diploma and  

developed in the PYP  

 Provides assessment, within the IB MYP subjects, which shares a common approach by being  

criterion-related and inquiry-based  

 Has strong, interdisciplinary elements  

 Is flexible enough to allow Phillips Academy and Ramsay High School to design the curriculum to 

fit student needs  

 Does not proscribe content of subject areas but does provide a framework for their delivery  
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 Supports curriculum development and external evaluation  
 

The assessment within each subject is designed to help students and parents recognize a student’s 

individual strengths and weaknesses according to the particular set of skills necessary for achievement. 

Please see the section on assessment available from our website, which is a separate document every 
family will need.  
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J.H. Phillips Academy & Ramsay High 
 

Middle Years Program Curriculum Overview (Grade 6 – 10) 

 

IB MIDDLE YEARS PROGRAMME GRADES 6 – 10 CURRICULUM 

 

INTRODUCTION  
J.H. Phillips Academy and Ramsay High School follow the International Baccalaureate Middle 

Years Program (IB MYP) for students in Grades6 - 10.  

The IB MYP, for students aged 11 to 16, provides a framework of academic challenge that 

encourages students to embrace and understand the connections between traditional subjects and 

the real world, and become critical and reflective thinkers.  

 

IB MYP  

The IB MYP is designed to provide students with the values and opportunities that will enable 

them to develop sound judgment. The IB MYP is guided by three fundamental concepts:  

  holistic learning - representing the notion that all knowledge is interrelated and that the 

curriculum should cater to the development of the whole person, the attributes of which 

are described by the IB learner profile  

  intercultural awareness - representing the notion that school communities should 

encourage and promote international- mindedness by engaging with and exploring other 

cultures, a key feature of international education as reflected in the attributes of the IB 

learner profile  

  communication - representing the notion that schools should encourage open and 

effective communication, important skills that contribute to international understanding 

as exemplified by the attributes of the IB learner profile.  

The program:  

o  encourages a positive attitude to learning by challenging students to solve 

problems, show creativity and resourcefulness and participate actively in their 

communities  

o  reflects real life by providing a framework that allows students to see the 

connections among the subjects themselves, and between the subjects and real 

issues  

o emphasizes, through the learner profile, the development of the whole student–

physically, intellectually, emotionally and ethically.  

 

 

 

 

 

 

 

 

 

 

 

TEACHER ROLES 

Our teachers offer a variety of teaching and learning methodologies and we actively promote the 

sharing of ‘good practice’ through whole school initiatives and via formal and informal channels. 

We encourage the students to become intellectual risk takers and believe that they should be 

supported when they do so. The learning experience at J.H. Phillips Academy and Ramsay High 

aims to produce a climate where students can discover how they learn best in different contexts.  
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Curriculum Outline 
The Middle Years Program spans from grades six to ten, (MYP1-5) which includes grades 

6-8 in Middle School and Grades 9 and 10 in High School. In the MYP we build on the 

inquiry-based learning that takes place in the Primary Years Program and prepare students 

for the challenges, which lie ahead in the IB Diploma. The International Baccalaureate’s 

MYP is a curriculum framework that allows schools to adapt their content to best meet the 

needs of their learners in the local context. 

The program is designed to: 

• be age appropriate 

• be rigorous, skills-driven and academically demanding, for example, in the graduating 

    year, students complete a sustained personal investigation 

• promote the mastery of approaches to learning, a skill set to guide independent inquiry 

• develop self-awareness through opportunities for continuous reflection 

• encourage involvement in meaningful community and service 

• promote global citizenship and a sense of international mindedness 

• help students take informed decisions and exercise sound judgment in many contexts 

• help students lead a healthy and balanced lifestyle 

• give students the opportunity to develop their creativity, power of expression and 

individuality 

 

CURRICULUM STRUCTURE  

The IB MYP consists of eight subject groups integrated through five areas of interaction that 

provide a framework for learning within and across the subjects.  

The curriculum includes the following subjects:  

Arts: Drama, Music, Visual Arts 

Individual & Societies: Geography, History 

Language and Literature  

Language  Acquisition: English/French/Spanish 

Mathematics: Connected Math, Pre- Algebra, Algebra l, Geometry,   

Physical Education & Health  

Sciences: General Science (Grades 6 – 8), Biology, Chemistry, Physics  

Technology/ Design: Computer Technology, Computer Aided Design, Design Technology,  

                                   Food Technology   

 

AREAS OF INTERACTION  

Approaches to learning (ATL)  

Through ATL students at Phillips Academy and Ramsay High School develop the tools to enable 

them to take responsibility for their own learning and to develop an awareness of how they learn 

best, of thought processes and of learning strategies.  

Community and service  

This component requires students to take an active part in the communities in which they live, 

thereby encouraging responsible citizenship.  

Human ingenuity  

Students explore in multiple ways the processes and products of human creativity, thus learning 

to appreciate and develop in themselves the human capacity to influence, transform, enjoy and 

improve the quality of life.  
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Environments  

This area aims to develop students’ awareness of their interdependence with the environment so 

that they understand and accept their responsibilities.  

 

Health and social education  

This area deals with physical, social and  emotional  health and intelligence — key aspects of 

development leading to complete and healthy lives.  

 

Community & Service (C&S)  

In Grades 6-10,  all MYP students at Phillips Academy and Ramsay High School are encouraged 

to participate in community and service-based activities. It is up to the student to select and 

reflect upon what constitutes a C&S activity. By Grades 9-10, students should be able to show 

personal initiative through their C&S choices and activities. Each student is required to complete 

three C&S reflections and completion of these activities is recorded in semester reports. The 

portfolios may also contain photographs, journal entries, poems, etc. In Grade 6, C&S guidance 

is strong, whereas by Grades 9-10, students take more C&S responsibility.  

The C& S sponsors publish and promote various C&S activities, exchanges, and trips throughout 

the year. These are advertised in the newsletter, student assemblies and within the wider 

community.  

In Grades 9-10, students have a C&S interview in mid-May to check on their progress and verify 

their commitment to the program. C&S is a requirement for IB MYP graduation and is continued 

in the IB DP. Although students may turn in reflection sheets for their portfolios at any time, 

Grades 9-10 are requested to respect the final deadlines in early June so that the portfolios are 

complete for the interviews.  

 

The Personal Project  

The Personal Project (PP) is an extended, independent piece of project work completed by each 

student in the last year of the MYP program, Grade 10. Some students actively develop their 

topic over the preceding summer break.  

Project topics may be creative or research-based and, ideally, they should reflect a student’s 

personal interest. Students begin the PP process in mid-October and finish in early April. The 

stages of the process are documented by a journal that is assessed. While there is some 

recognition of the project through the criteria, a student’s record of, research about and reflection 

on the process is a significant part of the final result. Each student receives a PP Guide (available 

on the school website with appendices) and is expected to bring it to meetings with their 

supervisor. Through the use of a process journal, the supervisor will provide support and 

guidance through the PP process.  

Please check the newsletter for Parent Information Sessions about the PP process for students.  

To celebrate the end of the PP process, the school hosts a Personal Project showcase during an 

afternoon and evening with presentations and performances.  
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MYP Curriculum Framework 

The MYP Curriculum Model reveals how students must study at least one subject strand within 

each of the eight MYP subject areas. There is a minimum time of 50 hours requirement per year 

that the school must meet for each of these areas, which shows the commitment the MYP has to 

every subject. 

 

The Learner Profile is core to the model and emphasizes the central importance of each student. 

Encircling the Learner Profile of the student are the Global Contexts which link the subjects and 

student learning to the real world.  

The Global Contexts compose a middle ring representing the relationship generated between the 

learner and the subjects.   The Personal Project is the cumulating  activity of this learning, as is 

our Community & Service Commitment. 

The Approaches to Learning (ATL)  embrace the skills students develop in each grade to 

understand and manage their own learning process. 

 

 
 

 

 

http://www.isparis.edu/page.cfm?p=314
http://www.isparis.edu/page.cfm?p=334
http://www.isparis.edu/page.cfm?p=333
http://www.isparis.edu/page.cfm?p=679
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A Concept-driven Curriculum  

A concept is a big idea — a principle or conception that is enduring, the significance of which 

goes beyond aspects such as particular origins, subject matter or place in time. Concepts 

represent the vehicle for students’ inquiry into issues and ideas of personal, local and global 

significance, providing the means by which the essence of a subject can be explored.  

The MYP identifies prescribed key concepts and related concepts. These concepts ensure the 

development of a rigorous curriculum and promote a shared community of practice among IB 

World Schools offering the MYP.  

A concept-based model is used in the MYP because it encourages students to  

 Process factual knowledge at a deeper intellectual level as they relate the facts to 

concepts and essential conceptual understandings.  

 Create personal relevance, as students relate new knowledge to prior knowledge, and 

encourage understanding of cultures and environments across global contexts through the 

transfer of knowledge  

 Bring their personal intellect to the study as they use a key concept to personally focus on 

the unit topic in order to increase motivation for learning  

 Increase fluency with language as students use factual information to explain and support 

their deeper conceptual understanding  

 Achieve higher levels of critical, creative and conceptual thinking as students analyze 

complex global challenges and create greater subject depth through the study of 

discipline-specific related concepts  

 

Global Contexts  

Subject content is organized around themes or perspectives called Global Contexts. They 

are designed to encourage the students to make worthwhile connections between the real 

world and classroom learning.  

At Phillips Academy and Ramsay High School we expose students to teaching and 

learning in the MYP which involves understanding concepts in context. Global contexts 

provide a common language for powerful contextual learning, identifying specific 

settings, events or circumstances that provide more concrete perspectives for teaching 

and learning. When teachers select a global context for learning, they are answering the 

following questions.  

• Why are we engaged in this inquiry? 

• Why are these concepts important? 

• Why is it important for me to understand?  

• Why do people care about this topic?  

The six MYP Global Contexts inspire explorations of our common humanity and shared 

guardianship of the planet. They invite reflection on local, national and global 

communities, as well as the real-life issues and concerns of 11 to 16-year-old students. 

For each MYP unit, teachers should identify one global context that establishes a focus 

for meaningful teaching and learning in a program of international education. Over the 

course of their study, students should encounter all six global contexts. 

MYP global contexts provide common points of entry for inquiries into what it means to be 

internationally minded, framing a curriculum that promotes multilingualism, intercultural 

understanding and global engagement. These contexts build on the powerful themes of global 
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significance that structure teaching and learning in the Primary Years Program (see below), 

creating relevance for adolescent learners.  

 

Primary Years Program (PYP) K – G5 Trans-disciplinary themes:  
 Who we are? 

 Where we are in place and time?  

 How we express ourselves? 

 How the world works? 

 How we organize ourselves?  

 Sharing the planet  

 

Middle Years Program (MYP (G6 – 10) Global contexts:  

 Identities and relationships  

 Orientation in space and time  

 Personal and cultural expression  

 Scientific and technical innovation  

 Globalization and sustainability 

  Fairness and development  

Inquiring into subject content through a global context enables students to develop a deeper 

understanding of both the subject and its application in the real world. Repeated cycles of 

inquiry, action and reflection can lead students from academic knowledge towards practical 

understanding, developing positive attitudes towards learning as well as a sense of personal and 

social responsibility.  

Organized around Global Contexts, field trips are a way to integrate students into Phillips 

Academy and Ramsay High school community. They provide real-world contexts for learning 

that are at the center of IB MYP pedagogy. For these reasons, student participation in all school 

field trips is a required component of our academic program. Students who do not participate in 

field trips are often unable to make up these opportunities for learning.  

In Grade 10, the school assesses the Global Contexts through a significant, extended Personal 

Project completed by each student individually.  

Additionally, Exhibition and Personal Projects celebrates the Global Contexts through an annual  

IB Extravaganza, when Grades 5&10 participate in a real-context learning project at the end of 

the school year. The project brings students from different Grades together, and specifically 

highlights the Approaches to Learning skills that the students have developed throughout the 

year. Parents are encouraged to participate. More information regarding the PP will be sent to 

parents over the course of this school year.  
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Approaches to learning (ATL) across the IB continuum  

Through approaches to learning in IB program, students develop skills that have relevance across 

the curriculum that help them “learn how to learn”. Approaches to learning skills can be learned 

and taught, improved with practice and developed incrementally. They provide a solid 

foundation for learning independently and with others. ATL skills help students prepare for, and 

demonstrate learning through, meaningful assessment. They provide a common language that 

students and teachers can use to reflect on and articulate on the process of learning.  

Approaches to learning are most powerful when teachers plan and students engage with them in 

connection with significant and relevant content knowledge in order to develop transferable 

understanding.  

 

Approaches to learning in the MYP  

The focus of approaches to learning in the MYP is on helping students to develop the self-

knowledge and skills they need to enjoy a lifetime of learning. ATL skills empower students to 

succeed in meeting the challenging objectives of MYP subject groups and prepare them for 

further success in rigorous academic program like the IB Diploma Program and the IB Career 

Related Certificate. Ultimately, ATL skills help to prepare students for responsible participation 

in local and global communities.  

In the MYP, ATL encompasses both general and discipline-specific skills. Many ATL skills are 

applicable to all MYP subject groups; these general ‘tools for learning’ can be tailored to meet 

the specific needs of students and schools. In order to develop ATL skills that facilitate effective 

and efficient learning, students need models, clear expectations, developmental benchmarks (or 

targets), and multiple opportunities to practice. While ATL are not formally assessed in the 

MYP, they contribute to students’ achievement in all subject groups. Teachers should provide 

students with regular, specific feedback on the development of ATL skills through learning 

engagements and that provide formative assessment.  

Every MYP unit identifies approaches to learning skills that students will develop through their 

inquiry and demonstrate in the unit’s summative assessment.  

The most effective way to develop approaches to learning is through ongoing, process-focused 

disciplinary and interdisciplinary teaching and learning. Teachers can use key and related 

concepts along with global contexts as vehicles for teaching effective learning strategies. 

Likewise, approaches to learning can be powerful tools for exploring significant content. This 

dual focus (content and process) promotes student engagement, deep understanding, transfer of 

skills and academic success.  

Over time, students should develop clear and sophisticated understandings of how they learn best 

and how they can evaluate the effectiveness of their learning. This kind of self-regulated 

(independent and autonomous) learning helps students:  

 reflect purposefully on their learning (metacognition)  

 understand the diversity of human learning needs  

 evaluate and provide evidence of their learning  

 meet MYP subject group aims and objectives  

 share responsibility for creating productive, cooperative and safe learning environments  
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 develop the confidence to try new strategies and explore new concepts and contexts for 

learning  

 prepare for further study and responsible participation in local and global communities.  

 

ATL skills and learning theory  

Considered as a whole and at the highest proficiency, MYP approaches to learning represent the 

skills that students need in order to become self-regulated, intrinsically motivated learners. MYP 

ATL skills reflect “dynamic, internally controlled . . . processes that positively influence a 

student’s tendency to approach, engage with, expend effort on, and persist in learning tasks in an 

ongoing, self directed manner” (McCombs, 1984).  

Using the vocabulary of learning theory, ATL skills can be described as  

 cognitive- learner-initiated use and practice of active information-processing and retrieval 

strategies  

 affective (social and emotional)- self-management of mood, motivation, interpersonal 

relationships and attitudes toward learning  

 metacognitive- awareness, understanding and control of personal learning processes. 

ATL skills are informed by and support the development of the attributes of the IB 

learner profile.  

MYP ATL skills framework  

The MYP extends IB ATL skills categories into ten developmentally-appropriate 

clusters. This framework provides common ground from which schools can develop their 

own frameworks based on MYP units, including local circumstances and requirements  

ATL skills are interconnected. Individual skills and skills clusters frequently overlap and 

may be relevant to more than one skill category.  

 

Approaches to Learning 

All 3 IB programs emphasize learning to learn.  Students develop transferable approaches 

to learning (ATL)- attitudes, dispositions and skills that will equip them across a range of 

situations to do will.  When teachers plan, they identify the specific ATL skills that 

students will need to develop alongside the subject group objectives in order to be 

successful. 

There are five main categories of approaches to learning: 

IB ATL Category Focus areas in the MYP Years 

I. Communication Communication skills  Exchanging thoughts, 

messages and 

information 

effectively through 

interaction 

 Reading, writing and 

using language to 

gather and 

communicate 

information 

II. Social Collaboration skills Working effectively with 

others 

III.  Self-management  Organization  Managing time and 
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skills 

 Affective skills 

 Reflection skills 

tasks effectively 

 Managing state of 

mind 

 Reconsidering the 

process of learning; 

choosing and using 

approaches to 

learning 

IV.  Research 

 
 Information 

literacy skills 

 Media literacy 

skills 

 

 Finding, interpreting, 

judging and creating 

information 

 Interacting with 

media to use and 

create ideas and 

information 

V. Thinking  Critical thinking 

skills 

 Creating 

thinking skills 

 Transfer skills 

 Analyzing and 

evaluating issues and 

ideas 

 Generating novel 

ideas and considering 

new perspectives 

 Using skills and 

knowledge in multiple 

contexts 

 

 

 
 
Course Selection  
In the MYP, students study 8 subjects, with a minimum of 50 teaching hours per subject each year. MYP subjects 
offered at Phillips Academy and Ramsay High School include:  

English: Language and Literature  

 

French and Spanish  

 

Visual Art and/or Music or Performing Arts  

 

Design and Technology  

 

 Science  

 

Individuals and Societies  
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Physical and Health Education  

 

Mathematics  
 

 
Subject Overview  
All subjects in the Middle Years Program have prescribed key and related concepts through 
which units of inquiry are developed by the teachers. A unit of inquiry may have duration 
between two and eight weeks and will always contain at least one assessment task to attain 
a student’s progress throughout the term.  
There are 16 prescribed Key Concepts through which all units of inquiry are developed. 
Each subject has a maximum of four key concepts to explore within the five years of the 
MYP.  
 Key Concepts of the MYP  
Once the concept has been selected for a unit of inquiry, teachers develop appropriate 
content for the students to acquire as they explore. Content for each subject is prescribed 
by the IB to ensure they are able to access their summative online exams (eAssessments) at 
the end of Year 5 of the Middle Years Program.  
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LANGUAGE ACQUISITION 

COMERCIO ADQUISICION 

LANGUE ACQUISITION FEMININ 
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6
th

 Grade MYP Curriculum Overview Language Acquisition 

Key Concepts: 

Phases 1-2 

Accent Audience Context Conventions 

Form Function Meaning Message 

Patterns Purpose Structure Word choice 

Phases 3-4 

Audience Context Conventions Empathy 

Function Idiom Meaning Message 

Point of view Purpose Structure Word choice 

Phases 5-6 

Argument Audience Bias Context 

Empathy Idiom Inference Point of view 

Purpose Stylistic choices Theme Voice 

    

 

 - MYP Course Outline MYP Phases 1-2 (Foundation Level) – Grade 6  
BRIEF DESCRIPTION OF LANGUAGE ACQUISITION COURSE  
The principal rationale for learning additional languages is to further intercultural awareness and 

international-mindedness, both central to the IB mission, through:  

 the acquisition of the language of a culture  

 the possibilities to reflect upon and explore cultural perspectives  

The ability to communicate in a variety of modes in more than one language is essential to the 

concept of an international education that promotes intercultural understanding.  

In the Alabama Course of Study and IB Subject guides Language Acquisition course, students 

acquire competency in the Spanish or French language, distinct from their native, with a goal of 

reaching a balanced bilingualism. The MYP Language Acquisition course contributes to the 

holistic development of students. Proficiency in second language gives students access to a 

broader range of input, experiences and perspectives, and raises achievements in other subject 

areas, as well as giving the students the enjoyment of being able to communicate in a language 

other than their mother tongue.  

At Phillips Academy and Ramsay High School, the Language Acquisition subject group is 

organized into four phases. The phases represent a developmental continuum of additional 

language learning (Language Acquisition).  

Depending on their prior additional language learning experiences, students may:  

 start their MYP Language Acquisition course in any phase on the continuum  

 exit their MYP Language Acquisition course from any phase on the continuum. 

The Language Acquisition Phases 1-2 are designed for beginner students of the language. (MYP 

Language Acquisition Subject  

Guide)  
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AIMS  MYP OBJECTIVES  

An overarching aim of teaching and learning languages 

is to enable the student to become a critical and 

competent communicator.  

The aims of the teaching and learning of MYP Spanish 

or French are to:  

 develop the student’s communication skills 

necessary for study, work and leisure in a 

range of different, authentic contexts and for a 

range of audiences and purposes  

 enable the student to develop multi-literacy 

skills through the use of a range of learning 

tools, such as multimedia, in the various modes 

of communication  

 enable the student to develop an appreciation 

of a variety of literary and non-literary texts 

and to develop critical and creative techniques 

for comprehension and construction of 

meaning  

 enable the student to recognize and use 

language as a vehicle of thought, reflection and 

self-expression and learning in other subjects, 

and as a tool for enhancing literacy  

 enable the student to understand the nature of 

language and the process of language learning, 

which comprises the integration of linguistic, 

cultural and social components  

 offer insight into the cultural characteristics of 

the communities where the language is spoken  

 encourage an awareness and understanding of 

the perspectives of people from own and other 

cultures, leading to involvement and action in 

own and other communities  

 foster curiosity, inquiry and a lifelong interest 

and enjoyment in language learning.  

A. Oral communication  

At the end of phases 1and 2, the student should be 

able to:  

 understand and respond to simple, 

short spoken texts  

 communicate relevant information in a 

limited range of everyday situations  

 request and provide information in a 

limited range of everyday and familiar 

situations  

 use language appropriate to a limited 

range of interpersonal and cultural 

contexts  

 use some aspects of register in formal 

and informal oral communication  

 use basic vocabulary accurately  

 interact in simple, rehearsed and some 

unrehearsed exchanges using 

comprehensible pronunciation and 

intonation/correct tone.  

B. Visual interpretation  

At the end of phases 1and 2, the student should be 

able to:  

 identify and understand basic messages 

presented in simple visual texts  

 identify and understand main ideas and 

supporting details in simple visual texts 

presented with spoken and/or written text  

 identify and understand specific 

information, ideas, opinions and attitudes 

presented in simple visual text with 

spoken and/or written text  

 recognize visual conventions used in 

texts  

 understand and respond to simple visual 

texts.  
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Language Acquisition– Spanish , Phases 1-2, Grade 6  

 

C Reading comprehension  

At the end of phases 1and 2, the student should be able to:  

 identify and understand basic facts in simple written texts  

 identify and understand main ideas and supporting details in written texts  

 recognize basic aspects of format and style  

 understand and respond to simple written texts.  

D Writing  

At the end of phases 1and 2, the student should be able to:  

 communicate information in a limited range of everyday situations  

 request and provide information in a limited range of everyday situations  

 use language appropriate to limited range of interpersonal and cultural contexts  

 understand and use basic language conventions accurately  

 use some aspects of register in formal and informal written communication.  

AREAS OF INTERACTION  
Approaches to Learning-- MYP Language Acquisition course provides students with the 

tools to enable them to take responsibility for their own learning. This involves articulating, 

organizing and teaching the skills, attitudes and practices that students require to become 

successful language B learners.  

Community and Service— MYP Language Acquisition course will help students to explore 

the nature of past and present communities through Language Acquisition as well as their place in 

their own communities. Incorporating community and service into the study of language 

Acquisition encourages responsible citizenship as students deepen their knowledge and 

understanding the world around them.  

 Human Ingenuity-- MYP Language Acquisition course looks at human contributions in the 

world both in their particular context and as part of a continuing process. It stresses the way 

humans can initiate change, whether for good or bad or examines the consequences. This area 

also emphasizes both the importance of researching the development made by people across 

place, time and cultures, and the importance of taking time to reflect on these developments.  

 Environment—MYP Language Acquisition course focuses on the wider place of human 

beings in the world and how we create and affect our environment. It encourages students to 

question, to develop positive and responsible attitudes and gain motivation, skills and 

commitment to contribute to their language acquisition environment.  

 Health and Social Education— MYP Language Acquisition course helps understand how 

humanity is affected by a range of social issues. It includes an appreciation of these effects in 

various cultural settings and at different times. It is concerned with physical, social and emotional 

health and intelligence – key aspects of development leading to a complete and balanced lifestyle.  

RESOURCES  
Textbook:   

Electronic media  
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Grade 7-9 Phillips Academy & Ramsay High School 

Assessment  
The assessment of students is an integral part of learning and a continuous process throughout 

the school year. In Grades 6 and 7, a variety of formative & summative assessment methods 

are used that involve the learner, their peers and the teacher. Standardization of grading is 

conducted within the Language Acquisition Department to ensure fairness in the application of 

the criteria. In a given class there are two levels of language acquisition, called “phases”. During 

the first quarter students will be assessed using the criteria from phase 1 and 2 in order to 

determine their phase for the rest of the year.  

Phase 1: At the end of phase 1, students should be able to: Comprehending spoken and visual text  

orting details  

 

personal response to the text.  

 

Comprehending written and visual text  
main ideas and supporting details  

 

personal response to the text.  

 

Communicating in response to spoken, written and visual text  
 

-verbal language  

ation on a variety of aspects of everyday 

topics  

 

Using language in spoken and written form  

speaking, use clear pronunciation and intonation  

 

 

Phase 2: At the end of phase 2, students should be able to: Comprehending spoken and visual text  

 

 

personal response to the text.  

 

Comprehending written and visual text  
 

 

ing ideas, opinions and attitudes and by making a 

personal response to the text.  
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Communicating in response to spoken, written and visual text  
 

 

 

 

 

Using language in spoken and written form  

speaking, use clear pronunciation and intonation  

 

xt.  

Grade 8 & 9  MYP 4  Phase 2 

 Aims of IB MYP Language Acquisition  
The aims of the teaching and learning of MYP language acquisition are to:  

cultural heritage  

 

work and leisure in a range of authentic contexts and for a variety of audiences and purposes  

-literacy skills through the use of a range of learning tools, such as 

multimedia, in the various modes of communication  

ety of literary and non-literary texts and to 

develop critical and creative techniques for comprehension and construction of meaning  

-expression 

and learning in other subjects, and as a tool for enhancing literacy  

comprises the integration of linguistic, cultural and social components  

ural characteristics of the communities where the language is spoken  

leading to involvement and action in own and other communities  

 

 
 

Assessment  
The assessment of students is an integral part of learning and a continuous process throughout 

the school year. In Grades 8 and 9, a variety of formative & summative assessment methods 

are used that involve the learner, their peers and the teacher. Standardization of grading is 

conducted within the Language Acquisition Department to ensure fairness in the application of 

the criteria.  

Phase 2: At the end of phase 2, students should be able to: Comprehending spoken and visual text  

 

 

personal response to the text.  
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Comprehending written and visual text  
 

 

personal response to the text.  

 

Communicating in response to spoken, written and visual text  
 

 

 

nse of audience.  

 

Using language in spoken and written form  

speaking, use clear pronunciation and intonation  

 

 

 

  

Phase 3 Grade 10: At the end of phase 3, students should be able to: Comprehending spoken and 

visual text  
ion, main ideas and supporting details, and draw conclusions  

 

response to the text based on personal experiences and opinions.  

 

Comprehending written and visual text  
 

 

 written and visual text by identifying ideas, opinions and attitudes and by making a 

response to the text based on personal experiences and opinions  

 

Communicating in response to spoken, written and visual text  
n and visual text  

 

 

 

 

Using language in spoken and written form  

use clear pronunciation and intonation  

ces  
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Learning Objectives for IB MYP Language Acquisition 

 

 Comprehending Spoken and Visual Text 

Comprehending spoken and visual text encompasses aspects of listening and viewing, and 

involves the student in interpreting and constructing meaning from spoken and visual text to 

understand how images presented with oral text interplay to convey ideas, values and attitudes. 

Engaging with text requires the student to think creatively and critically about what is viewed, 

and to be aware of opinions, attitudes and cultural references presented in the visual text. The 

student might, for example, reflect on feelings and actions, imagine himself or herself in 

another’s situation, gain new perspectives and develop empathy, based on what he or she has 

understood in the text. 

 Comprehending Written and Visual Text 

Comprehending written and visual text encompasses aspects of reading and viewing, and 

involves the student in constructing meaning and interpreting written and visual text to 

understand how images presented with written text interplay to convey ideas, values and 

attitudes. Engaging with text requires the student to think creatively and critically about what is 

read and viewed, and to be aware of opinions, attitudes and cultural references presented in the 

written and/or visual text. The student might, for example, reflect on feelings and actions, 

imagine himself or herself in another’s situation, gain new perspectives and develop empathy, 

based on what he or she has understood in the text. 

 Communicating in Response to Spoken, Written and Visual Text 

In the language acquisition classroom, students will have opportunities to develop their 

communication skills by interacting on a range of topics of personal, local and global interest 

and significance, and responding to spoken, written and visual text in the target language. 

 Using Language in Spoken and Written Form 

This objective relates to the correct and appropriate use of the spoken and written target 

language. It involves recognizing and using language suitable to the audience and purpose, for 

example, the language used at home, the language of the classroom, formal and informal 

exchanges, social and academic language. When speaking and writing in the target language, 

students apply their understanding of linguistic and literary concepts to develop a variety of 

structures, strategies (spelling, grammar, plot, character, punctuation, voice) and techniques 

with increasing skill and effectiveness. 

Bibliography 

International Baccalaureate . IB MYP Language Acquisition Guide. Cardiff: International 

Baccalaureate , 2014. 
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Language Acquisition: French    (Phillips 

Academy) 

Grade 6 -8/ MYP 1 -3  

Phases 

 

METHODOLOGY  

The methodology of the Language Acquisition class is student-centered. The teacher 

facilitates the learning and directs students toward the successful completion of projects. 

Both students and the teacher model work. Collaborative group work is used often.  

ASSESSMENT  

The standard report card grade is determined by your numerical grades in the following 

categories:  

Classwork 45% 

Quizzes/ Test/Special Projects 40%  

Homework 15% 

Letter Grade   Numerical Equivalent  

A   90-100%  

B   80-89%  

C   70-79%  

D   64-69%  

F   63% or below  

METHODS OF MYP ASSESSMENT  

Most assessment (grading) is done with a rubric (list of what’s expected). Students plan, 

design, and create products. Students are provided rubrics and models or examples of the 

work anticipated at the beginning of each project so that they are familiar with the 

teacher’s standards and MYP assessment requirements.  

Assessment  MYP Assessment Criteria  

Formative  

 Class discussion  

 Homework  

 Outlines/draft of writing  

 Monitoring learning in class  

 Individual and group class presentations  

Summative  

o Unit tests and quizzes  

o Reading tests  

o Essays  

o Oral and/or visual presentations  

o Projects  

Criterion A Oral communication: Maximum 

8 points  

Criterion B Visual Interpretation: Maximum 

8 points  

Criterion C Reading comprehension: 

Maximum 8 points  

Criterion D Writing: Maximum 8 points  
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 Spanish( Year 2&3)  ( Phillips Academy 
Course Syllabus  

MYP level 2 or whatever other grade level(Language Acquisition)/ Phase 1 (culminating)  

MYP Language Acquisition (Spanish)  
The primary vision of the MYP Spanish courses at the J.H. Phillips Academy  & Ramsay High 

School is to encourage students to gain competence in a modern language other than their mother 

tongue, with the long-term goal of balanced bilingualism. The study of MYP Language B 

(Spanish) encourages in the student a respect for and understanding of other languages and 

cultures. The aim of MYP Language Acquisition is to enable the student to understand the nature 

of language and to develop an appreciation of various cultural aspects while using varied sources 

of information including authentic language resources.  

Spanish Course Description:  
Spanish is a continuing Spanish course that will help students develop their understanding of the 

Spanish language and culture. The primary objective of the course is to expand upon and 

reinforce the skills established in Spanish while introducing intermediate vocabulary and 

grammar concepts. Relevance and interdisciplinary connections will be provided to learners 

through the areas of interaction for all units taught during the school year. Throughout the year, 

students will be encouraged to become inquirers, knowledgeable, thinkers, communicators, 

principled, risk takers, balanced, caring and reflective in their learning.  

Students will broaden their vocabulary through thematic units such as shopping, clothing items, 

school, family, sports, food, etc. They will also begin to familiarize themselves with intermediate 

grammar concepts such as sentence structure while acquiring a variety of new verb tenses. 

Students will use these tools to improve their listening, reading, writing and speaking skills in 

Spanish.  

- Phase 1 will be explained in more detail in class. This implies that each student in 

the Spanish class is going through the second half of the first phase of learning a foreign 

language. This first phase at the end of the Spanish 1 study.  

 

Our study of the topics in Spanish will be:  

- Holistic: Spanish relates heavily to other courses such as English and Social Studies and often 

can be tied to science as well. The study of Spanish will help students make language and 

cultural connections with other disciplines while providing new opportunities outside of the 

classroom within the community.  

- Focused on Communication: Spanish is a language course and inherently the ultimate goal is 

always communication in the target language. This communication will take many different 

forms including writing and speaking, and students will be encouraged to communicate in the 

target language outside of the class as well.  

- Intercultural: Taking a Spanish course will open students’ eyes to a diverse and international 

world that includes many different cultures ranging from historical and modern indigenous 

groups to urban and current Spanish speaking populations. Through the study of language and 

customs students will be encouraged to think globally and to pursue new intercultural 

experiences and relationships.  
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Class Expectations:  
Students are expected to keep up with homework assignments and material being discussed in 

class. Students will be expected to work both independently and cooperatively with peers. 

Students should bring all required materials to class, be organized, prepared and motivated to 

learn every day. Most importantly, students are expected to actively and positively participate in 

class every day.  

Projects/journals: may be given as homework, quiz or test grade  

Methods of Assessment  
MYP Rubrics will be used to assess students a minimum of once per nine weeks and will cover 

one or more of the following MYP Language Acquisition criteria:  

A. Comprehending spoken and visual text= Maximum 8 

Message and interaction: to what extent the student can request and/or provide information, 

understand and respond to questions and statements, present ideas while giving details and 

maintain the flow of conversation  

Language: to what extent the student can use clear pronunciation and/or intonation, correctly 

use a range of vocabulary and correctly use a range of grammatical structures  

B. Comprehending written and visual text= Maximum 8 

Understands and responds to visual/aural texts and cues  

Explains in the target language the meaning of information texts (including videos, etc.) and 

interprets and /or analyzes what is seen and/or hear.  

C. Communicating in response to spoken, written and visual text= Maximum 8  

Message and Organization: to what extent the student can provide information and ideas and 

develop and support those ideas  

Language: To what extent the student can correctly use a range of vocabulary, correctly use a 

range of grammatical structures and show accuracy in spelling  

D. Continuum D: Using language in spoken and written form= Maximum 8 

Identification of factual information, identify main ideas and supporting details and draw 

conclusions  
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 In MYP4& 5 (Phases 2, 3, 4) Spanish at Ramsay High School, your child will explore the 

Spanish language and the associated culture through variety of activities. The class will also 

compare and contrast "things in the Spanish speaking world" with other cultures in order to gain 

a more global perspective.  

Students are assessed and placed in the phase of language learning appropriate to their level of 

knowledge, understanding and skill. Students will be assessed with phase-specific rubrics 

applicable to their level of language learning. 

 through variety of activities. The class will also compare and contrast "things in the Spanish 

speaking world" with other cultures in order to gain a more global perspective.  

Students are assessed and placed in the phase of language learning appropriate to their level of 

knowledge, understanding and skill. Students will be assessed with phase-specific rubrics 

applicable to their level of language learning.  

 Scope and Sequence: August - May  
All Unit Dates are projected and may be subject to change.  

You will be sent a January-May Scope and Sequence in January.  

Unit 1: Just Around The Corner August-December, 2014  

Key concept: Change Related concepts: Purpose, Function  

Global context: Orientation in space and time (changing job markets)  

Statement of Inquiry: Students often need to take in consideration new careers and prepare 

themselves for future scientific and technical innovations in order to be train and ready for the 

21st century job market.  

Inquiry questions:  
Factual: What do I do to insure a better future?  

Conceptual: How can I learn to be adaptable?  

Debatable: Can I predict my future?  

Content:  
• Know: present, preterit, near future, future, vocabulary related to the Unit  

• Understand: Education is a privilege to cherish.  

• Do: Use present, preterit, future and near-future tenses; Investigate future careers, future 

technological changes, predict future salaries, budgets, living expenses; comparative cultural 

analysis  

 

Summative Assessment Tasks  
• Formal presentation (Crit. A, C, D)  

• Discussion & Debatable (Crit. C, D)  

• Understanding an article (Crit. B)  

 

Unit 2: To the Unknown January –May , 2015 

Key concept: Perspective Related concepts: Empathy, Point of view  

Global context: Orientation in space and time (changing reasons for immigration)  

Statement of Inquiry: People immigrate to different country for different reasons, but all are 

pursuing happiness.  

Inquiry questions:  
Factual: What are the different types of immigration?  

Conceptual: Why and how does immigration exists?  
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Debatable: What is your opinion of legal, illegal and political immigration?  

Content:  

• Know: present, preterit, imperfect, reflexive, subjunctive of regular and irregular verbs.  

• Understand: The purpose of traveling and immigration; the motives for people and nations 

wanting to control the movement of other people into their countries; When traveling, people can 

tailor their experience according to their individual style, need and budget.  

• Do: Investigate current reasons for immigration in general. 
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Summative Assessment Tasks  
• Discuss and Debate (Crit. C, D)  

• Written reflection (Crit. C)  

• Understanding a diary of an immigrant (Crit. B)  

 

Language Acquisition Grading Criteria Achievement Levels  

A. Comprehending Spoken and visual text  0-8  
B. Comprehending written and visual text  0-8  
C. Communicating in response to spoken, 

written and visual text  
0-8  

D. Using language in spoken and written 

form  
0-8  
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FRENCH Years 4-5) - STANDARD 
The primary aim of Language Acquisition French at Phillips Academy and Ramsay High 

School is to encourage students to gain competence in a modern language other than their 

mother tongue, with the long-term goal of balanced bilingualism. In grades9-10, students 

will develop intermediate communication skills in French, as well as a general understanding 

of the nature of the language. The course will help the student to develop his/her skills 

involved in reading, speaking, listening, and writing, as well as viewing and presenting the 

language in a variety of contexts. 

Information and communication technology are integrated in the course to facilitate and 

enrich learning. In addition, the study of Language Acquisition aims to encourage a respect 

for, and understanding of, other languages and cultures. The course will also provide a skills 

base to facilitate further language learning. It is acknowledged that learning another 

language greatly contributes to the holistic development of students and is believed to 

raise achievement in other subject areas. 
Assessment Tasks 

Reading Assignments Interviews Journal Writing 

Listening Activities Discussions Letter Writing 

Quizzes and Tests Role-Plays Presentations 
Units of Study 

Unit 1 - Bienvenue chez moi (Welcome to my life) 

Unit 2 - Bon appétit! (Enjoy your meal!) 

Unit 3 - Protégeons les animaux en danger (Let’s protect endangered animals) 

Unit 4 - La musique francophone (Francophone music) 

Unit 5 - Un voyage à travers la francophonie (A journey through the francophonie) 
Texts & Resources 

Encore Tricolore 2 & 3 

Various texts and excerpts 

On-line resources 

On y va ! 2  
 
Language acquisition assessment criteria: Phase 3 
Criterion A: Comprehending spoken and visual text 
At the end of phase 3, students should be able to: 

i. show understanding of messages, main ideas and supporting details 

ii. recognize basic conventions 

iii. engage with the spoken and visual text by identifying ideas, opinions and attitudes 

and by making a personal response to the text. 
Criterion B: Comprehending written and visual text 
At the end of phase 3, students should be able to: 

i. identify basic facts, main ideas and supporting details, and draw conclusions 

ii. recognize basic conventions including aspects of format and style, and author’s 

purpose for writing 

iii. engage with the written and visual text by identifying ideas, opinions and attitudes 

and by making a personal response to the text. 
Criterion C: Communicating in response to spoken, written and visual text. 
At the end of phase 3, students should be able to: 

i. respond appropriately to spoken, written and visual text 

ii. interact in basic structured exchanges 

iii. use phrases to communicate ideas, feelings and information in familiar situations 

iv. communicate with a sense of audience 
Criterion D: Using language in spoken and written form 
At the end of phase 3, students should be able to: 

i. write and speak using a basic range of vocabulary, grammatical structures and 
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conventions; when 

speaking, use clear pronunciation and intonation 

ii. organize information and ideas and use a range of basic cohesive devices 

iii. use language to suit the context. 

MYP Grade Boundaries 

Level 
Score 

1-  1-5 

2-  6-9 
3-  10-14 

4-  15-18 
5-  19-23 
6-  24-27 

7-  28-32   



JHPA & RHS WRITTEN CURRICULUM 
41 

 

ACOS: Use basic greetings, farewells, and 

expressions of courtesy. 

ACOS: Express like/dislike, emotions, and 

agreement/ disagreement. 

ACOS: Make simple requests. 

ACOS: Ask for clarification. 

ACOS: Give simple descriptions. 

ACOS: Comprehend basic directions. 

ACOS: Ask questions and provide responses based 

on suggested topics. 

ACOS: Use sequenced information meaningfully. 

ACOS: Initiate, participate in, and close a brief 

exchange. 

ACOS: Use formal and informal forms of address. 

ACOS: Demonstrate Novice-Mid proficiency in 

oral and written exchanges. 

ACOS: Identify the main ideas and some details 

when reading and listening. 

ACOS: Comprehend simple, culturally authentic 

reading materials. 

ACOS: Understand simple instructions. 

ACOS: Demonstrate Novice-Mid proficiency in 

listening, viewing and reading comprehension. 

ACOS: Differentiate among statements, questions, 

and exclamations. 

ACOS: Recognize basic non-verbal cues. 

ACOS: Present information from a variety of 

sources. 

ACOS: Give basic information about self and 

others using suggested topics. 

ACOS: Demonstrate Novice-Mid proficiency in 

oral and written presentations. 

ACOS: Demonstrate Novice-Mid proficiency 

when presenting rehearsed material. 

ACOS: Demonstrate comprehension of rehearsed 

material. 

ACOS: Demonstrate knowledge of cultural 

contributions. 

ACOS: Identify commonly held cultural 

viewpoints. 

ACOS: Describe cultural customs and traditions. 

ACOS: Demonstrate basic geographical 

knowledge. 

ACOS: Apply previously learned skills from other 

subjects. 

ACOS: Identify examples of the target language in 

Communicate information, ideas and opinions  

Demonstrate comprehension of specific factual 

information and attitudes, expressed in spoken and 

written contexts  

Identify main ideas and supporting details and draw 

conclusions from spoken and written texts  

Understand and appropriately use structures and 

vocabulary  

Request and provide information in both spoken 

and written contexts  

Engage actively in oral production using 

comprehensible pronunciation and intonation  

Take part in formal and informal communications  



JHPA & RHS WRITTEN CURRICULUM 
42 

 

other subjects. 

ACOS: Relate content from other subjects as it 

relates to the target language. 

ACOS: Compare cultural patterns of behavior and 

interaction. 

ACOS: Demonstrate awareness of students’ own 

cultures. 

ACOS: Recognize similarities/differences between 

target language and English. 

ACOS: Recognize basic sound distinctions and 

their effect on communication. 

ACOS: Give information about current events of 

target cultures. 
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MYP MATHEMATICS 

GRADES 6-10 

YEARS 1-5 
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I. Course Description: 
The math program at Phillips Academy and 

Ramsay High School candidate IB World School 

aims to develop critical thinkers that are holistic 

learners with intercultural awareness and an ability 

to communicate effectively. Eighth grade 

mathematics uses the IB program, which is a 

problem based curriculum where important 

mathematical concepts are embedded in engaging 

problems. While solving these types of problems, 

students observe and make conjectures about 

patterns and relationships. This class also uses 

Prentice Hall Algebra 1 curriculum. With a more 

traditional approach, this curriculum challenges 

students to decide upon the best of several methods 

to solve a certain problem. Topics covered in this 

course include the Pythagorean Theorem, solving 

equations and inequalities, modeling linear and 

quadratic functions, simplifying exponents, 

compound probability, combinations and 

permutations. Students will learn how to effectively 

communicate in all aspects of math including 

reading, writing, speaking, listening, reasoning and 

research, to support their growth as life-long 

learners. 

 

Assessment  
The assessment of students is an integral part of learning and a continuous process throughout the school 

year. In all grades, a variety of formative & summative assessment methods are used that involve the 

learner, their peers and the teacher. Standardization of grading is conducted within the Mathematics 

Department to ensure fairness in the application of the criteria below. Knowing and Understanding  

Students should be able to:  

 

 

 

 

Investigating Patterns  
Students should be able to:  
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-solving techniques to discover complex patterns  

 

s and/or general rules.  

 

Communicating  
Students should be able to:  

explanations  

ation  

 

 

 

 

Applying Mathematics in Real-Life Context  
Students should be able to:  

-life situations  

-life situations  

tion  

 

-life situation.  
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Grade 6 Mathematics (Phillips Academy) Key Concepts: change, measurement, 

representation, equivalence, model simplification, generalization, pattern, space, justification, 

quantity, system 

Students studying MYP Mathematics in Grade 6 cover the following:  

Aug 21 – 

Oct 09  

Semester 1  

Unit 

1  

Where do we use Scales?  

How the number system has evolved into the system we use today. 

Scientific vs. Standard Notation 

Measurement temperature conversions  

Integers (incl. four operations) Fractions (incl. four operations) 

Estimation 

Assessment :  

Inventing a number system AC Directed Numbers Test AC  

7.5 

weeks  

Oct 21 – 

Dec 13  

Semester 1  

Unit 

2  

What's the Problem?  
How to interpret and solve word problems 

The use of variables to aid in the solution of problems. The idea that 

there are patterns everywhere. 

SAT, AMC 8, UKMT Junior 

1. What is a variable? 

2. Using variables 

3. Solving equations 

4. Expanding brackets 

5. Word problems 

Assessment : 

New York Cops BC 

Motion of a car CD  

7.5 

weeks  

Jan 06 – 

Feb 14  

Semester 2  

Unit 

3  

What is Space?  

Spatial awareness and developing the students’ ability to estimate areas 

and volumes. 

1. Estimating and calculating areas and volumes (maybe include 

patterns as extension)  

2. Units, unit conversion 

3. Weight and volume (density application with Archimedes’ Principle) 

4. Angles and polygons introduction. 

Assessment: 

Perimeter/Area/Volume Test AC  

5.5 

weeks  

Feb 23 – 

Apr 11  

Semester 2  

Unit 

4  

What is the Brain?  

How do we collect, organize and present data to illustrate patterns, 

communicate information and draw conclusions? Basic statistics: 

Mean, median, mode, range. 

Representing data: Tally charts, data tables, pictograms, pie charts, bar 

graphs, frequency polygons, etc.  

7 

weeks  

33  

  1. Collecting, organizing, presenting, analyzing and interpreting 

data 
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2. Basic stats, including mean, median, mode and range 3. 

Introduction to set notation. 

Assessment : TBD  

Apr 28 – May 

27  

Semester 2  

Unit 

5  

What's in a group?  

The language of sets, Venn Diagrams. How do we illustrate and 

compare groups of data? 

Flow Charts and sorting.  

4 

weeks  

Content is subject to change due to possible interdisciplinary needs and course development.  

How are students assessed?  

Students are assessed against the following MYP criteria: A: Knowing and understanding 

B: Investigating patterns 

C: Communicating  

D: Applying mathematics in real-life contexts  

Students will be assessed on all criteria during each semester.  

What types of assessment will take place?  

A variety of assessments are given throughout the course. These may be tests, investigations and 

projects to determine the progress of learners, all forms of assessment may be used to determine 

grades.  
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Phillips Academy 

Mathematics (MYP Year 2) -  Grade 7                Written Curriculum 

MYP Mathematics 5 Branches of Framework:  Number, Algebra, Geometry and Trigonometry, 

Statistics and Probability; and Discrete Mathematics 

Stands and Concepts 

 (Framework) 

Benchmarks:  Students are able to: 

(Standard and 

Extended 

Mathematics) 

 

1. Number 

(Relates to Objectives 

A,B,C,D) 

 

Number Systems: 

 Integers 

 Rational 

 Irrational 

 Real 

Four Number 

Operations 

 Order of 

Operations 

Forms of Numbers 

 Integers 

 fractions 

 decimals 

 exponents 

 standard form 

 scientific 

notation 

 prime numbers 

 composite 

numbers 

Proportional 

Reasoning 

 Ratios 

 Unit Rate 

 Complex 

Fractions 

 Proportional 

Relationships 

1.1 Order different forms of numbers 

1.2 Transform different forms of numbers 

1.3 Simplify numerical expressions in the number systems and 

different forms of numbers 

1.4 Recognize and classify numbers in different number systems 

1.5 Use the four number operations with order with integers, decimals, 

and fractions 

1.6   Identify numbers as prime and composite numbers 

1.7   Represent a number as a product of prime numbers. 

1.8  Compute unit rates associated with ratios of fractions, including 

ratios of lengths, areas, and 

        other quantities measured in like or different units. 

1.9 Recognize and represent proportional relationships between 

quantities. 

1.10 Use proportional relationships to solve multistep ratio and 

percent problems, including complex fractions 

1.11 Express the solution set of a linear inequality on the number 

line 

1.12 Use different forms of rounding, decimal approximation and 

significant figures 

1.13 Convert between different units of measurement and between 

different currencies 

1.14 Predict the next term in the number sequence 

 

 

Extended: 

1.15 Know and apply the properties of integer exponents to generate 

equivalent numerical 

 expressions 

1.16  Use rational approximations of irrational numbers to compare the 

size of irrational 

          numbers, locate them approximately on a number line diagram, 

and estimate the value of 

          expressions 

1.17 Use scientific notation and choose units of appropriate size for 

measurements of very large or very small quantities. 
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 Percent 

 Percent of 

Change 

 Direct 

Variation 

Number Lines 

Estimation 

Units of Measure 

Number Sequences 

 

 

 

 

 

 

 

 

 

Strands and 

Concepts 

 (Framework) 

Benchmarks:  Students will be able to: 

(Standard and 

Extended 

Mathematics) 

 

2. Algebra 

(Relates to 

Objectives A, B, C, 

and D) 

 

Algebraic 

Expressions 

Variables, Terms, 

Co- 

    efficient and 

Constants 

Rearranging 

4 Operations 

Verbal Expressions 

Substitution 

 

Linear Equations 

in One Variable 

Properties 

2.1 Identify the variables, terms, co-efficient and constants in an 

algebraic expression. 

2.2   Rearrange to find a change in a formula 

2.3   Combine like terms using the 4 number operations in an algebraic 

expression 

2.4 Translate verbal expressions into algebraic expressions 

2.5   Use substitution to evaluate expressions 

2.5  Solve one, two and multi-step equations using  properties to isolate 

the variable 

2.6  Translate verbal sentences into algebraic equations. 

2.7  Graph the solution to a linear equation in one variable on a number 

line. 

2.8 Graph inequalities in one variable on a number line 

2.9 Solve one step and multi-step inequalities in one variable using 

Properties. 

2.10 Solving the linear function f (x) = mx + b, its graph, and 

y-intercept 

2.11 Graph different types of functions and understanding their 

characteristics 

2.12 Determine the range, given the domain 

2.13 Sketching and interpreting graphs 
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Isolation of Variable 

One Step 

Two Step  

Multi-step  

Graphing/Number 

Line 

 

Inequalities in One 

Variable 

Graphing 

One Step 

Multi-step 

 

Functions 

Domain and Range 

Solving Linear 

Equations In 

   Two  Variables 

X and Y Intercepts 

Slope 

Slope/Intercept Form 

Rate of Change 

Writing Linear 

Equations 
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Strands and 

Concepts 

 (Framework) 

Benchmarks:  Students will be able to: 

(Standard and 

Extended 

Mathematics) 

 

3. Geometry and 

Trigonometry 

(Relates to 

Objectives A, B, C, 

and D) 

 

Geometrical 

elements and their 

classification 

Distance 

Angle Properties 

Triangle Properties 

Perimeter, Area, 

Volume 

The Cartesian 

Plane 

Simple 

Transformations 

 

 

 

 

 

4.  Statistics and 

Probability 

(Relates to 

Objectives A, B, C, 

and D) 

  

Graphical analysis 

and representation  

Pie charts 

Histograms  

Line graphs 

Population 

sampling 

Measures of central 

3.1  Name  and classify different geometrical elements (point, line, angle, 

regular and irregular planar figures, solids) 

3.3 Measure distance (between two points) 

3.3 Solve problems using the properties of: 

  angles in different figures or positions 

 acute, right and obtuse angles in triangles 

 angles in intersecting and parallel lines 

 angles in regular and irregular polygons 

3.4 Solve problems involving triangles by using: 

 Pythagoras’ theorem and its converse 

 properties of similar triangles 

 properties of congruent triangles 

3.5 Find the perimeter (circumference), area and volume of regular and 

irregular two-dimensional (2D) and three-dimensional (3D) shapes 

3.6 Identify the different components of the Cartesian plane: axes, origin, 

coordinates (x, y) and points 

3.7 Understand and use the Cartesian plane, plot graphs and measuring 

distances between points 

3.8 Transform a figure by rotation, reflection, translation and enlarging 

 

 

 

 

 

 

4.1   Constructing and interpreting graphs 

4.2  Selecting samples and making inferences about populations 

4.3   Calculating the mean, median and mode, and choosing the best 

measure 

        of central tendency 

4.4   Calculating the extent of the interquartile range 

4.5  Calculating probabilities of simple events 

4.6  Calculating probabilities of mutually exclusive events and combined 

events 

4.7  Using tree diagrams to determine the probability of repeated events 
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  tendency/location 

(mean,  

  mode, median, 

quartile,) 

Measures of 

dispersion 

   (range, 

interquartile 

    range) 

Probability of an 

event 

Probability of 

exclusive 

    and combined 

events 

Probability of 

successive 

    trials 
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Strands and 

Concepts 

 (Framework) 

Benchmarks:  Students will be able to: 

(Standard and 

Extended 

Mathematics) 

 

5. Discrete 

Mathematics 

 (Relates to 

Objectives A, B, C, 

and D) 

 

Sets 

Venn Diagrams 

 

 

 

5.1 Performing operations 

5.2 Drawing and interpreting Venn diagrams 
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Phillips Academy 

MYP Mathematics Grade 8 -- Connected Algebra 1  
MYP Level 3   

I. Course Description:  

The math program at Phillips Academy and Ramsay High School candidate IB World School 

aims to develop critical thinkers that are holistic learners with intercultural awareness and an 

ability to communicate effectively. Eighth grade mathematics uses the IB program, which is a 

problem based curriculum where important mathematical concepts are embedded in engaging 

problems. While solving these types of problems, students observe and make conjectures about 

patterns and relationships. This class also uses Prentice Hall Algebra 1 curriculum. With a more 

traditional approach, this curriculum challenges students to decide upon the best of several 

methods to solve a certain problem. Topics covered in this course include the Pythagorean 

Theorem, solving equations and inequalities, modeling linear and quadratic functions, 

simplifying exponents, compound probability, combinations and permutations. Students will 

learn how to effectively communicate in all aspects of math including reading, writing, speaking, 

listening, reasoning and research, to support their growth as life-long learners.  

II. Alabama Model Content Standards and MYP Aims and Objectives  

STATE CONTENT STANDARDS:  MYP AIMS & OBJECTIVES:  

1: Number Sense, Properties, and 

Operations:  

integers, rational numbers, percents, 

exponents, square roots, and pi using 

physical materials and technology in 

problem- solving situations  

2: Patterns, Functions, and Algebraic 

Structures  

x 

ideas to be expressed succinctly.  

3: Data Analysis, Statistics, and 

Probability  

 Probability from simulations and 

experiments  

 using counting strategies to 

determine possible  

outcomes  

4: Shape, Dimension, and 

Geometric Relationships  

 Engage in logical reasoning  

 Use tools and techniques to 

determine  

measurement  

5: Variety of tools and skills in 

problem solving  

A. Knowledge and Understanding:  
 Develop mathematical reasoning to make 

deductions and solve problems  

 Demonstrate basic knowledge and 

understanding of the following branches of 

mathematics: number, algebra, geometry & 

trigonometry, statistics and probability, and 

discrete mathematics.  

B. Investigation of Patterns:  

 Apply mathematical knowledge and 

problem-solving techniques to 

investigate a problem  

 Generate and/or analyze information to 

find relationships and patterns  

C. Communication in Math:  

mathematical language appropriately 

when  

communicating mathematical ideas, 

reasoning and findings  

D. Reflections in Math:  

 Reflect upon findings and problem-solving 

processes.  

 Gain insight into their strengths and weaknesses 

as learners  

 Appreciate the value of errors as powerful 
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and tools to measure to the degree of 

accuracy required in a particular 

problem-solving situation  

6: Communication and reasoning of 

solutions  

methods for computing for a variety of 

problem solving situations  

motivators to  

enhance learning and understanding.  

III. Methodology  

As a problem-centered curriculum, students spend time solving problems, reflecting on solution 

methods, examining why the method worked, comparing methods and relating methods to those 

used in previous situations. Students will be working on complex problems that cannot always be 

solved in one lesson. The Prentice Hall curriculum develops mathematical skills and conceptual 

understanding across mathematical classes and interdisciplinary content areas.  

IV. Texts and Resources  

Connected Mathematics 3: http://connectedmath.msu.edu/ 

Say It With Symbols, Looking For Pythagoras, Clever Counting, Shapes of Algebra, Frogs, Fleas 

And Painted Cubes  

Prentice Hall Algebra 1: Hard copy as well as digital e-book 

https://www.pearsonsuccessnet.com/snpapp/login/login.jsp# Supplementary Materials:  

 

V. MYP Units of Study & the Role of the Areas of Interaction in the Course  

Unit Title  Concept  
Area of Interaction and Essential/ Content 

Question  

Solving Equations 

(Say It With 

Symbols)  

Equations  

Using know properties of 

mathematics to systematically 

solve linear equations  

Area of Interaction: Approaches to Learning 

Essential Question: How is balance 

important to our lives? 

Content Question: How do we use balance 

in mathematics? How does an imbalance 

challenge the world of Algebra?  

Looking For 

Pythagoras  

Proof  

Students walk through the 

original proof of the 

Pythagorean Theorem  

Area of Interaction: Human Ingenuity 

Essential Question: How does Geometry 

shape our world today? 

Content Questions: How did Pythagoras and 

his students use mathematics to revolutionize 

our world?  

Clever Counting  

Combinations  

Students explore complex 

combination and probability 

situations  

Area of Interaction: Community & Service 

Essential Question: How do possibilities 

affect a mystery? 

Content Questions: How are combinations 

and permutations used in solving crimes?  

Inequalities 

(Shapes of 

Algebra)  

Inequalities  

Previous algebraic skills are 

put to use to explore situations 

that include a range of 

Area of Interaction: Approaches to Learning 

Essential Question: When is one answer not 

enough? 

Content Questions: What is the range of 
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answers  acceptable answers for a given relationship? 

How do you visually represent this range?  

Linear Functions 

(Shapes of 

Algebra)  

Connections  

Students interconnect the four 

faces of a linear function  

Area of Interaction: Health & Social 

Essential Question: What story does a Line 

Tell? 

Content Questions: How do the four faces 

of a linear function interconnect? What 

conclusions can we draw about our health in 

these four faces?  

Systems of 

Equations (Shapes 

of Algebra)  

Comparison  

Students decipher the best 

method for finding a match 

for two linear functions  

Area of Interaction: Environments 

Essential Question: How do we use math to 

compare real-life situations? Content 

Questions: What is the best way to find an 

answer that works for both relationships?  

Exponents  

Simplifying  

Students use principles to 

simplify exponents  

Area of Interaction: Approaches to Learning 

Essential Question: What makes something 

simple? 

Content Questions: How do we simplify 

exponents? Why simplify?  

Quadratics 

(Frogs, Fleas, and 

Painted Cubes)  

Exploration  
Students identify patterns that 

involve new families of 

relationships  

Area of Interaction: Approaches to Learning 

Essential Question: How do we approach the 

unknown? 

Content Question: How do quadratics differ 

from linear relationships? What new 

information can we apply to help us work 

with these new relationships?  

VI. Methods of assessment and Grading Policy  
 Formative assessments are the activities that lead up to the summative (or final) 

assessment. Formative  

assessments including quizzes, worksheets, journal writing, labs and investigations, 

discussions, group work, etc. are tiered based on ability level and will be used to measure 

understanding of concepts and skills.  

 The summative assessments will allow students to demonstrate their level of achievement 

as related to the MYP objectives and state standards.  

 Students will receive two measures of achievement: 

(1) MYP Criteria-Based Assessment (2) a letter grade  
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 Algebra I MYP Year 4 

In implementing the Algebra process and content performance indicators at Phillips Academy 

and Ramsay High School, it is expected that students will identify and justify mathematical 

relationships.  The intent of both the process and content performance indicators is to provide a 

variety of ways for students to acquire and demonstrate mathematical reasoning ability when 

solving problems.  Local curriculum and local/state assessments must support and allow students 

to use any mathematically correct method when solving a problem. 

Throughout this document the performance indicators use the words investigate, explore, 

discover, conjecture, reasoning, argument, justify, explain, proof, and apply.  Each of these 

terms is an important component in developing a student’s mathematical reasoning ability.  It is 

therefore important that a clear and common definition of these terms be understood.  The order 

of these terms reflects different stages of the reasoning process. 

Investigate/Explore - Students will be given situations in which they will be asked to look for 

patterns or relationships between elements within the setting. 

Discover - Students will make note of possible patterns and generalizations that result from 

investigation/exploration. 

Conjecture - Students will make an overall statement, thought to be true, about the new 

discovery. 

Reasoning - Students will engage in a process that leads to knowing something to be true or 

false. 

Argument - Students will communicate, in verbal or written form, the reasoning process that 

leads to a conclusion.  A valid argument is the end result of the conjecture/reasoning process. 

Justify/Explain - Students will provide an argument for a mathematical conjecture.  It may be an 

intuitive argument or a set of examples that support the conjecture.  The argument may include, 

but is not limited to, a written paragraph, measurement using appropriate tools, the use of 

dynamic software, or a written proof. 

Proof - Students will present a valid argument, expressed in written form, justified by axioms, 

definitions, and theorems. 

Apply - Students will use a theorem or concept to solve an algebraic or numerical problem. 
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Problem Solving Strand (ACOS) Grades 6-10 

Students will build new mathematical knowledge through problem solving. 

ACOS.1 Use a variety of problem solving strategies to understand new 

mathematical content 

ACOS.2 Recognize and understand equivalent representations of a 

problem situation or a mathematical concept 

Students will solve problems that arise in mathematics and in other contexts. 

ACOS.3 Observe and explain patterns to formulate generalizations 

and conjectures 

ACOS.4 Use multiple representations to represent and 

explain problem situations (e.g., verbally, numerically, 

algebraically, graphically) 

Students will apply and adapt a variety of appropriate strategies to solve problems. 

ACOS.5 Choose an effective approach to solve a problem from a 

variety of strategies (numeric, graphic, algebraic) 

ACOS.6 Use a variety of strategies to extend solution methods to 

other problems      

ACOS.7 Work in collaboration with others to propose, critique, 

evaluate, and value alternative approaches to problem solving 

Students will monitor and reflect on the process of mathematical problem solving. 

ACOS.8 Determine information required to solve a problem, choose 

methods for obtaining the information, and define parameters 

for acceptable solutions 

ACOS.9 Interpret solutions within the given constraints of a problem 

ACOS.10 Evaluate the relative efficiency of different representations and 

solution methods of a problem 

Reasoning and Proof Strand 

Students will recognize reasoning and proof as fundamental aspects of mathematics. 

ACOS.1 Recognize that mathematical ideas can be supported by a 

variety of strategies 
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Students will make and investigate mathematical conjectures.  

ACOS.2 Use mathematical strategies to reach a conclusion and provide 

supportive arguments for a conjecture 

ACOS.3 Recognize when an approximation is more appropriate than an 

exact answer 

Students will develop and evaluate mathematical arguments and proofs. 

ACOS.4 Develop, verify, and explain an argument, using appropriate 

mathematical ideas and language 

ACOS.5 Construct logical arguments that verify claims or 

counterexamples that refute them 

ACOS.6 Present correct mathematical arguments in a variety of forms 

ACOS.7 Evaluate written arguments for validity 

Students will select and use various types of reasoning and methods of proof. 

ACOS.8 Support an argument by using a systematic approach to test 

more than one case 

ACOS.9 Devise ways to verify results or use counterexamples to 

refute incorrect statements 

ACOS.10 Extend specific results to more general cases 

ACOS.11 Use a Venn diagram to support a logical argument 

ACOS.12 Apply inductive reasoning in making and 

supporting mathematical conjectures 

Communication Strand 

Students will organize and consolidate their mathematical thinking through communication. 

ACOS.1 Communicate verbally and in writing a correct, complete, 

coherent, and clear design (outline) and explanation for the 

steps used in solving a problem 

ACOS.2 Use mathematical representations to communicate with 

appropriate accuracy, including numerical tables, formulas, 

functions, equations, charts, graphs, Venn diagrams, and 

other diagrams 

Students will communicate their mathematical thinking coherently and clearly to peers, 

teachers, and others. 

ACOS.3 Present organized mathematical ideas with the use 
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of  appropriate standard notations, including the use of 

symbols and other representations when sharing an idea in 

verbal and written form 

ACOS.4 Explain relationships among different representations of a 

problem 

ACOS.5 Communicate logical arguments clearly, showing why a 

result makes sense and why the reasoning is valid 

ACOS.6 Support or reject arguments or questions raised by others 

about the correctness of mathematical work 

Students will analyze and evaluate the mathematical thinking and strategies of others. 

ACOS.7 Read and listen for logical understanding of 

mathematical  thinking shared by other students 

ACOS.8 Reflect on strategies of others in relation to one’s own 

strategy 

ACOS.9 Formulate mathematical questions that elicit, extend, or 

challenge strategies, solutions, and/or conjectures of others 

Students will use the language of mathematics to express mathematical ideas precisely. 

ACOS.10 Use correct mathematical language in developing 

mathematical questions that elicit, extend, or challenge other 

students’ conjectures 

ACOS.11 Represent word problems using standard mathematical 

notation 

ACOS.12 Understand and use appropriate language, representations, 

and terminology when describing objects, relationships, 

mathematical solutions, and rationale 

ACOS.13 Draw conclusions about mathematical ideas through 

decoding, comprehension, and interpretation of mathematical 

visuals, symbols, and technical writing 

Connections Strand 

Students will recognize and use connections among mathematical ideas. 

ACOS.1 Understand and make connections among multiple 

representations of the same mathematical idea 

ACOS.2 Understand the corresponding procedures for similar 

problems or mathematical concepts 
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Students will understand how mathematical ideas interconnect and build on one another to 

produce a coherent whole. 

ACOS.3 Model situations mathematically, using representations to 

draw conclusions and formulate new situations 

ACOS.4 Understand how concepts, procedures, and mathematical 

results in one area of mathematics can be used to solve 

problems in other areas of mathematics 

ACOS.5 Understand how quantitative models connect to various 

physical models and representations 

Students will recognize and apply mathematics in contexts outside of mathematics. 

ACOS.6 Recognize and apply mathematics to situations in the outside 

world 

ACOS.7 Recognize and apply mathematical ideas to problem 

situations that develop outside of mathematics 

ACOS.8 Develop an appreciation for the historical development of 

mathematics 

Representation Strand 

Students will create and use representations to organize, record, and communicate 

mathematical ideas. 

ACOS.1 Use physical objects, diagrams, charts, tables, graphs, 

symbols, equations, or objects created using technology as 

representations of mathematical concepts 

ACOS.2 Recognize, compare, and use an array of representational 

forms 

ACOS.3 Use representation as a tool for exploring and understanding 

mathematical ideas 

Students will select, apply, and translate among mathematical representations to solve 

problems. 

ACOS.4 Select appropriate representations to solve problem situations 

ACOS.5 Investigate relationships between different representations 

and their impact on a given problem 

Students will use representations to model and interpret physical, social, and mathematical 

phenomena. 
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ACOS.6 Use mathematics to show and understand physical 

phenomena (e.g., find the height of a building if a ladder of a 

given length forms a given angle of elevation with the 

ground) 

ACOS.7 Use mathematics to show and understand social phenomena 

(e.g., determine profit from student and adult ticket sales) 

ACOS.8 Use mathematics to show and understand mathematical 

phenomena (e.g., compare the graphs of the functions 

represented by the equations and ) 

Number Sense and Operations Strand 

Students will understand numbers, multiple ways of representing numbers, relationships 

among numbers, and number systems. 

 Number Theory         

 ACOS.1 Identify and apply the properties of real numbers (closure, 

commutative, associative, distributive, identity, 

inverse)  Note: Students do not need to identify groups and 

fields, but students should be engaged in the ideas. 

Students will understand meanings of operations and procedures, and how they relate to one 

another. 

Operations 

ACOS.2 Simplify radical terms (no variable in the radicand) 

ACOS.3 Perform the four arithmetic operations using like and unlike 

radical terms and express the result in simplest form 

ACOS.4 Understand and use scientific notation to compute products 

and quotients of numbers greater than 100% 

ACOS.5 Solve algebraic problems arising from situations that involve 

fractions, decimals, percents (decrease/increase and 

discount), and proportionality/direct variation 

ACOS.6 Evaluate expressions involving factorial(s), absolute value(s), 

and exponential expression(s) 

ACOS.7 Determine the number of possible events, using counting 

techniques or the Fundamental Principle of Counting 

ACOS.8 Determine the number of possible arrangements 

(permutations) of a list of items 
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Algebra Strand 

Students will represent and analyze algebraically a wide variety of problem solving situations. 

Variables and Expressions 

ACOS.1 Translate a quantitative verbal phrase into an algebraic 

expression 

ACOS.2 Write verbal expressions that match given 

mathematical  expressions 

Equations and Inequalities 

 

ACOS.3 Distinguish the difference between an algebraic expression 

and an algebraic equation 
 

ACOS.4 Translate verbal sentences into mathematical equations or 

inequalities 
 

ACOS.5 Write algebraic equations or inequalities that represent a 

situation 
 

ACOS.6 Analyze and solve verbal problems whose solution requires 

solving a linear equation in one variable or linear inequality 

in one variable 
 

ACOS.7 Analyze and solve verbal problems whose solution requires 

solving systems of linear equations in two variables 
 

ACOS.8 Analyze and solve verbal problems that involve quadratic 

equations 
 

ACOS.9 Analyze and solve verbal problems that involve exponential 

growth and decay 
 

ACOS.10 Solve systems of two linear equations in two 

variables     algebraically (See A.G.7) 
 

ACOS.11 Solve a system of one linear and one quadratic equation in 

two variables, where only factoring is required  Note: The 

quadratic equation should represent a parabola and the 

solution(s) should be integers. 

Students will perform algebraic procedures accurately. 

Variables and Expressions 
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ACOS.12 Multiply and divide monomial expressions with a 

common base, using the properties of exponents  Note: Use 

integral exponents only. 

ACOS.13 Add, subtract, and multiply monomials and polynomials 

ACOS.14 Divide a polynomial by a monomial or binomial, where the 

quotient has no remainder 

ACOS.15 Find values of a variable for which an algebraic fraction is 

undefined. 

ACOS.16 Simplify fractions with polynomials in the numerator and 

denominator by factoring both and renaming them to lowest 

terms 

ACOS.17 Add or subtract fractional expressions with monomial or like 

binomial denominators 

ACOS.18 Multiply and divide algebraic fractions and express the 

product or quotient in simplest form 

ACOS.19 Identify and factor the difference of two perfect squares 

ACOS.20 Factor algebraic expressions completely, including trinomials 

with a lead coefficient of one (after factoring a GCF) 

Equations and Inequalities 

ACOS.21 Determine whether a given value is a solution to a 

given linear equation in one variable or linear inequality in 

one variable 

ACOS.22 Solve all types of linear equations in one variable 

ACOS.23 Solve literal equations for a given variable 

ACOS.24 Solve linear inequalities in one variable 

ACOS.25 Solve equations involving fractional expressions  Note: 

Expressions which result in linear equations in one variable. 

ACOS.26 Solve algebraic proportions in one variable which result 

in linear or quadratic equations 

ACOS.27 Understand and apply the multiplication property of zero to 

solve quadratic equations with integral coefficients and 

integral roots 

ACOS.28 Understand the difference and connection between roots of a 

quadratic equation and factors of a quadratic expression 

Students will recognize, use, and represent algebraically patterns, relations, and functions. 

Patterns, Relations, and Functions 

ACOS.29 Use set-builder notation and/or interval notation to illustrate 



JHPA & RHS WRITTEN CURRICULUM 
65 

 

the elements of a set, given the elements in roster form 

ACOS.30 Find the complement of a subset of a given set, within a 

given universe 

ACOS.31 Find the intersection of sets (no more than three sets) and/or 

union of sets (no more than three sets) 

Coordinate Geometry                                                         

ACOS.32 Graph the Explain slope as a rate of change between 

dependent and independent variables 

ACOS.33 Determine the slope of a line, given the coordinates of two 

points on the line 

ACOS.34 Write the equation of a line, given its slope and the 

coordinates of a point on the line 

ACOS.35 Write the equation of a line, given the coordinates of two 

points on the line 

ACOS.36 Write the equation of a line parallel to the x- or y-axis 

ACOS.37 Determine the slope of a line, given its equation in any form 

ACOS.38 Determine if two lines are parallel, given their equations in 

any form 

ACOS.39 Determine whether a given point is on a line, given the 

equation of the line 

ACOS.40 Determine whether a given point is in the solution set of a 

system of linear inequalities 

ACOS.41 Determine the vertex and axis of symmetry of a parabola, 

given its equation  (See A.G.10 ) 

Trigonometric Functions 
                        

ACOS.42 Find the sine, cosine, and tangent ratios of an angle of a 

right triangle, given the lengths of the sides 

ACOS.43 Determine the measure of an angle of a right triangle, given 

the length of any two sides of the triangle 

ACOS.44 Find the measure of a side of a right triangle, given an acute 

angle and the length of another side 

ACOS.45 Determine the measure of a third side of a right triangle using 

the Pythagorean theorem, given the lengths of any two sides 
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Geometry Strand 

Students will use visualization and spatial reasoning to analyze characteristics and properties 

of geometric shapes. 

Shapes 

ACOS.1 Find the area and/or perimeter of figures composed of 

polygons and circles or sectors of a circle  Note: Figures may 

include triangles, rectangles, squares, parallelograms, 

rhombuses, trapezoids, circles, semi-circles, quarter-circles, 

and regular polygons (perimeter only). 

ACOS.2 Use formulas to calculate volume and surface area of 

rectangular solids and cylinders 

Students will apply coordinate geometry to analyze problem solving situations. 

 Coordinate Geometry     

ACOS.3 Determine when a relation is a function, by 

examining ordered pairs and inspecting graphs of relations 

ACOS.4 Identify and graph linear, quadratic (parabolic), absolute 

value, and exponential functions 

ACOS.5  Investigate and generalize how changing the coefficients of a 

function affects its graph 

ACOS.6 Graph linear inequalities 

ACOS.7 Graph and solve systems of linear equations and inequalities 

with rational coefficients in two variables (See A.A.10) 

ACOS.8 Find the roots of a parabolic function graphically  Note: Only 

quadratic equations with integral solutions. 

ACOS.9 Solve systems of linear and quadratic equations 

graphically Note: Only use systems of linear and quadratic 

equations that lead to solutions whose coordinates are 

integers. 

ACOS.10 Determine the vertex and axis of symmetry of a parabola, 

given its graph (See A.A.41)  Note: The vertex will have an 

ordered pair of integers and the axis of symmetry will have 

an integral value. 
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Measurement Strand 

Students will determine what can be measured and how, using appropriate methods and 

formulas. 

Units of Measurement 

ACOS.1 Calculate rates using appropriate units  (e.g., rate of a  space 

ship versus the rate of a snail) 

ACOS.2 Solve problems involving conversions within measurement 

systems, given the relationship between the units 

Students will understand that all measurement contains error and be able to 

determine its significance. 

 Error and Magnitude                   

 

ACOS.3 Calculate the relative error in measuring square and cubic 

units, when there is an error in the linear measure 
 

ACOS.2 Solve problems involving conversions within measurement 

systems, given the relationship between the units 

Statistics and Probability Strand 

Students will collect, organize, display, and analyze data. 

Organization and Display of Data 

 

ACOS.1 Categorize data as qualitative or quantitative 
 

ACOS.2 Determine whether the data to be analyzed is univariate or 

bivariate 
 

ACOS.3 Determine when collected data or display of data may be 

biased 
 

ACOS.4 Compare and contrast the appropriateness of different 

measures of central tendency for a given data set 
 ACOS.5 Construct a histogram, cumulative frequency histogram, and 

a box-and-whisker plot, given a set of data 

http://www.p12.nysed.gov/ciai/mst/math/standards/algebra.html#Statistics and Probability Strand
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ACOS.6 Understand how the five statistical summary (minimum, 

maximum, and the three quartiles) is used to construct a 

box-and-whisker plot 
 

ACOS.7 Create a scatter plot of bivariate data 
 

ACOS.8 Construct manually a reasonable line of best fit for a scatter 

plot and determine the equation of that line 

Analysis of Data  

 

ACOS.9 Analyze and interpret a frequency distribution table 

or histogram, a cumulative frequency distribution table or 

histogram, or a box-and-whisker plot 
 

ACOS.10 Evaluate published reports and graphs that are based on data 

by considering: experimental design, appropriateness of the 

data analysis, and the soundness of the conclusions 
 

ACOS.11 Find the percentile rank of an item in a data set and identify 

the point values for first, second, and third quartiles 
 

ACOS.12 Identify the relationship between the independent 

and dependent variables from a scatter plot (positive, 

negative, or none) 
 ACOS.13 Understand the difference between correlation and causation 
 

ACOS.14 Identify variables that might have a correlation but not 

a   causal relationship 

Students will make predictions that are based upon data analysis. 

 Predictions from Data  

 

ACOS.15 Identify and describe sources of bias and its effect,  drawing 

conclusions from data 
 ACOS.16 Recognize how linear transformations of one-variable data 

affect the data’s mean, median, mode, and range 
 

ACOS.17 Use a reasonable line of best fit to make a prediction 

involving interpolation or extrapolation 

Students will understand and apply concepts of probability. 

 Probability       

 

ACOS.18 Know the definition of conditional probability and use it 

to solve for probabilities in finite sample spaces 
 

ACOS.19 Determine the number of elements in a sample space and the 

number of favorable events 
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ACOS.20 Calculate the probability of an event and its complement 
 ACOS.21 Determine empirical probabilities based on specific sample 

data 
 

ACOS.22 Determine, based on calculated probability of a set of 

events, if: 

o some or all are equally likely to occur 

o one is more likely to occur than another 

o whether or not an event is certain to happen 

or not  to happen 

 

ACOS.23 Calculate the probability of: 

o a series of independent events 

o two mutually exclusive events 

o  two events that are not mutually exclusive 
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MYP 5 Math - Course Overview  
Course Title: International Baccalaureate (IB) Middle Years Program Years 4& 5  
Instructor: MYP Mathematics Department  
Course Description: This course is designed specifically for students who took Algebra 2 as 8th or 9th graders who 
have not yet had a geometry course. Its goal is to cover the fundamentals of geometry while reviewing algebra 
principles in preparation for one of the IB Diploma Program math courses. The materials covered will be 
customized to these students and while the course is called MYP5, we will be drawing on principles from texts 
designed for MYP 2, 3, 4, and 5.  
Course Aims: The aims of any MYP subject state in a general way what the teacher may expect to teach or do, and 
what the student may expect to experience or learn. In addition, they suggest how the student may be changed by 
the learning experience.  
The aims of the teaching and study of MYP mathematics are to encourage and enable students to:  
• Enjoy mathematics and to develop curiosity as well as an appreciation of its elegance and power  

• Develop an understanding of the principles and nature of mathematics  

• Communicate clearly and confidently in a variety of contexts  

• Develop logical, critical and creative thinking, and patience and persistence in problem solving  

• Develop power of generalization and abstraction  

• Apply and transfer skills to a wide range of situations including real life, other areas of knowledge and future 
developments  

• Appreciate how developments in technology and mathematics have influenced each other  

• Appreciate the moral, social and ethical implications arising from the work of mathematicians and the 
applications of mathematics  

• Appreciate the international dimension in mathematics through an awareness of the universality of mathematics 
and its multicultural and historical perspectives  

• Appreciate the contribution of mathematics to other areas of knowledge  

• Develop the knowledge, skills and attitudes necessary to pursue further studies in mathematics  

• Develop the ability to reflect critically upon their own work and the work of others.  
 
Course Objectives: The primary objective of the course is to deepen students ability to apply mathematical 
thinking to problems involving geometry, applied algebra, and basic concepts of trigonometry, statistics, and 
probability. The objectives are directly related to the following criteria which are also the foundation of all 
assessments:  
A Knowledge and understanding  
Knowledge and understanding are fundamental to studying mathematics and form the base from which to explore 
concepts and develop problem-solving skills. Through knowledge and understanding, students develop 
mathematical reasoning to make deductions and solve problems.  
At the end of the course, students should be able to:  
• know and demonstrate understanding of the concepts from the five branches of mathematics (number, algebra, 
geometry and trigonometry, statistics and probability, and discrete mathematics)  

• use appropriate mathematical concepts and skills to solve problems in both familiar and unfamiliar situations, 
including those in real-life contexts  
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• select and apply general rules correctly to make deductions and solve problems, including those in real-life 
contexts.  
 
B Investigating patterns  
Investigating patterns allows students to experience the excitement and satisfaction of mathematical discovery. 
Working through investigations encourages students to become risk-takers, inquirers and critical thinkers. The 
ability to inquire is invaluable in the MYP and contributes to lifelong learning. Through the use of mathematical 
investigations, students are given the opportunity to apply mathematical knowledge and problem-solving 
techniques to investigate a problem, generate and/or analyze information, find relationships and patterns, 
describe these mathematically as general rules, and justify or prove them.  
 
At the end of the course, students should be able to:  

 
 select and apply appropriate inquiry and mathematical problem-solving techniques  

• recognize patterns  

• describe patterns as relationships or general rules  

• draw conclusions consistent with findings  

• justify or prove mathematical relationships and general rules.  
C Communication in mathematics  
Mathematics provides a powerful and universal language. Students are expected to use mathematical language 
appropriately when communicating mathematical ideas, reasoning and findings—both orally and in writing.  
At the end of the course, students should be able to communicate mathematical ideas, reasoning and  
findings by being able to:  
• use appropriate mathematical language in both oral and written explanations  

• use different forms of mathematical representation  

• communicate a complete and coherent mathematical line of reasoning using different forms of representation 
when investigating problems.  
 
Students are encouraged to choose and use information and communication technology (ICT) tools as appropriate 
and, where available, to enhance communication of their mathematical ideas. Some of the possible ICT tools used 
in mathematics include spreadsheets, graph plotter software, dynamic geometry software, computer algebra 
systems, mathematics content-specific software, graphic display calculators (GDC), word processing, desktop 
publishing, graphic organizers and screenshots.  
D Reflection in mathematics  
MYP mathematics encourages students to reflect upon their findings and problem-solving processes. Students are 
encouraged to examine different problem-solving strategies and share their thinking with teachers and peers. 
Critical reflection in mathematics helps students gain insight into their strengths and weaknesses as learners and 
to appreciate the value of errors as powerful motivators to enhance learning and understanding.  
At the end of the course, students should be able to:  
• explain whether their results make sense in the context of the problem  

• explain the importance of their findings in connection to real life where appropriate  

• justify the degree of accuracy of their results where appropriate  

• suggest improvements to the method when necessary  
 
Methods of Assessment: Students will be assessed using both summative and formative assessments. Tests, 
quizzes, projects and regular oral and written problem presentations will be assessed according to the criteria 
outlined above. In addition, students will take several “SchoolNet Exams” that they must pass to receive credit for 
the course. These exams cover basic skills (not problem solving) that require proficiency to move ahead in 
mathematics. They can retake the exam if necessary.  
Texts & Resources: We will use several texts, primarily the MYP. Other materials will be used as needed.   
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Syllabus: The IB Middle Years Program Mathematics Guide includes a detailed outline of the content that students 
study over the 5 years of the MYP program.  
A summary of the areas of study that 
are anticipated for this course is given 
below: Topic  

  

Unit 1  Algebra review – 
operations with 
variables, fractions, 
factoring, exponents, 
radicals  

14  

Unit 2  Lengths, areas, volume, 
capacity  

10  

Unit 3  Lines, Angles, and 
Constructions  

10  

Unit 4  Polygons & Pythagorus  16  
Unit 5  Coordinate Geometry  14  
Unit 6  Similarity and 

Transformations  
18  

Unit 7  Trigonometry  17  
Unit 8  Proofs and Problem 

solving  
13  

Total  112  
Investigations: Throughout the year various investigations will be assigned. These assignments will involve 
exploration about a mathematical idea and a written report communicating and reflecting on the student’s 
findings. These mandatory assignments are a critical part of the curriculum.  
Late work policy: It is expected that assignments will be completed, turned in on time, and represent the student’s 
own work. Timely completion of assignments is essential to ensuring strong class participation and optimal 
learning outcomes. At the discretion of the teacher, late work may be marked down 20% (one full grade.) Teachers 
may also, at their discretion, refuse to accept late work if it is more than10 days overdue; in such cases, the 
assignment may be given an ‘F.’.  
Grading Policy: At the end of each semester a composite MYP score from 0 to 7 will be assigned based on the 
student’s standing in the various MYP Assessment Criteria. A Desert letter grade will then be assigned according to 
the following mapping:  
7 = A 6 = A- 5 = B+ 4 = B 3 = C- 2 = D 1 = D- 0 = F  

Homework Policy: Because math is best learned through regular practice, expect to have nightly homework. 
Unless otherwise indicated, homework is due at the beginning of the following class period. In most cases, you will 
be presenting one or more homework problems during class. Homework presentations and work in class 
represent a significant part of your learning – doing the HW well and contributing in class is essential for your 
success. The remaining problems will be spot checked for completion and collected on a random basis and 
assessed for correctness. Be prepared to hand in any homework assignment.  
Required Materials: Students are expected to bring the following materials to class every day.  

s are not available)  

strongly suggest a graph paper notebook, available at Staples or through me for about $3  

a good quality ($10 ish) compass and a 
straightedge. The compasses at school are generally inadequate for our purposes.  

 

Graphing calculator. (TI-84Plus or TI-Spire (non-CAS) recommended). Note: If you borrow a school calculator on 
a regular basis you may be assessed a rental fee at the end of the year. The fee will be calculated by dividing the 
total replacement cost of lost or negligently damaged calculators by the number of regular borrowers. Note that 
this fee may apply even if you return the calculator you borrowed in good working order.  

pencils with good erasers.  
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Geometry MYP Years 4-5 

In implementing the Geometry process and content performance indicators Ramsay 

High School, it is expected that students will identify and justify geometric 

relationships, formally and informally.   For example, students will begin with a 

definition of a figure and from that definition students will be expected to develop a 

list of conjectured properties of the figure and to justify each conjecture informally or 

with formal proof.  Students will also be expected to list the assumptions that are 

needed in order to justify each conjectured property and present their findings in an 

organized manner. 

The intent of both the process and content performance indicators is to provide a 

variety of ways for students to acquire and demonstrate mathematical reasoning 

ability when solving problems.  The variety of approaches to verification and proof is 

what gives curriculum developers and teachers the flexibility to adapt strategies to 

address these performance indicators in a manner that meets the diverse needs of our 

students.  Local curriculum and local/state assessments must support and allow 

students to use any mathematically correct method when solving a problem.  

Throughout this document the performance indicators use the words investigate, 

explore, discover, conjecture, reasoning, argument, justify, explain, 

proof,and apply.  Each of these terms is an important component in developing a 

student’s mathematical reasoning ability.  It is therefore important that a clear and 

common definition of these terms be understood.  The order of these terms reflects 

different stages of the reasoning process. 

Investigate/Explore - Students will be given situations in which they will be asked to 

look for patterns or relationships between elements within the setting. 

Discover - Students will make note of possible relationships of perpendicularity, 

parallelism, congruence, and/or similarity after investigation/exploration. 

Conjecture - Students will make an overall statement, thought to be true, about the 

new discovery.  

Reasoning - Students will engage in a process that leads to knowing something to be 

true or false. 

Argument - Students will communicate, in verbal or written form, the reasoning 

process that leads to a conclusion.  A valid argument is the end result of the 

conjecture/reasoning process. 
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Justify/Explain - Students will provide an argument for a mathematical conjecture.  It 

may be an intuitive argument or a set of examples that support the conjecture.  The 

argument may include, but is not limited to, a written paragraph, measurement using 

appropriate tools, the use of dynamic software, or a written proof. 

Proof - Students will present a valid argument, expressed in written form, justified by 

axioms, definitions, and theorems using properties of perpendicularity, parallelism, 

congruence, and similarity with polygons and circles. 

Apply - Students will use a theorem or concept to solve a geometric problem.  

Problem Solving Strand 

Students will build new mathematical knowledge through problem solving. 

ACOS.1 Use a variety of problem solving strategies to understand new 

mathematical content 

Students will solve problems that arise in mathematics and in other contexts. 

ACOS.2 Observe and explain patterns to formulate generalizations 

and conjectures 

ACOS.3 Use multiple representations to represent and explain 

problem situations (e.g., spatial, geometric, verbal, numeric, 

algebraic, and graphical representations) 

Students will apply and adapt a variety of appropriate strategies to solve problems. 

ACOS.4 Construct various types of reasoning, 

arguments, justifications and methods of proof for problems 

ACOS.5 Choose an effective approach to solve a problem from a 

variety of strategies (numeric, graphic, algebraic) 

ACOS.6 Use a variety of strategies to extend solution methods to 

other problems 

ACOS.7 Work in collaboration with others to propose, critique, 

evaluate, and value alternative approaches to problem solving 

Students will monitor and reflect on the process of mathematical problem solving. 

ACOS.8 Determine information required to solve a problem, choose 

methods for obtaining the information, and define parameters 

for acceptable solutions 

ACOS.9 Interpret solutions within the given constraints of a problem 
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ACOS.10 Evaluate the relative efficiency of different representations 

and solution methods of a problem 

Reasoning and Proof Strand 

Students will recognize reasoning and proof as fundamental aspects of mathematics. 

ACOS.1 Recognize that mathematical ideas can be supported by a 

variety of strategies 

ACOS.2 Recognize and verify, where appropriate, geometric 

relationships of perpendicularity, parallelism, congruence, 

and similarity, using algebraic strategies 

Students will make and investigate mathematical conjectures.  

ACOS.3 Investigate and evaluate conjectures in mathematical terms, 

using mathematical strategies to reach a conclusion 

Students will develop and evaluate mathematical arguments and proofs. 

ACOS.4 Provide correct mathematical arguments in response to other 

students’ conjectures, reasoning, and arguments 

ACOS.5 Present correct mathematical arguments in a variety of forms 

ACOS.6 Evaluate written arguments for validity 

Students will select and use various types of reasoning and methods of proof. 

ACOS.7 Construct a proof using a variety of methods (e.g., deductive, 

analytic, transformational) 

ACOS.8 Devise ways to verify results or use counterexamples to 

refute incorrect statements 

ACOS.9 Apply inductive reasoning in making and 

supporting             mathematical conjectures 

Communication Strand 

Students will organize and consolidate their mathematical thinking through communication. 

ACOS.1 Communicate verbally and in writing a correct, complete, 

coherent, and clear design (outline) and explanation for the 

steps used in solving a problem 

ACOS.2 Use mathematical representations to communicate with 

appropriate accuracy, including numerical tables, formulas, 
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functions, equations, charts, graphs, and diagrams 

Students will communicate their mathematical thinking coherently and clearly to peers, 

teachers, and others. 

ACOS.3 Present organized mathematical ideas with the use of 

appropriate standard notations, including the use of symbols 

and other representations when sharing an idea in verbal and 

written form 

ACOS.4 Explain relationships among different representations of a 

problem 

ACOS.5 Communicate logical arguments clearly, showing why a 

result makes sense and why the reasoning is valid 

ACOS.6 Support or reject arguments or questions raised by others 

about the correctness of mathematical work 

Students will analyze and evaluate the mathematical thinking and strategies of others. 

ACOS.7 Read and listen for logical understanding of 

mathematical  thinking shared by other students 

ACOS.8 Reflect on strategies of others in relation to one’s own 

strategy 

ACOS.9 Formulate mathematical questions that elicit, extend, or 

challenge strategies, solutions, and/or conjectures of others 

Students will use the language of mathematics to express mathematical ideas precisely. 

ACOS.10 Use correct mathematical language in developing 

mathematical questions that elicit, extend, or challenge other 

students’ conjectures 

ACOS.11 Understand and use appropriate language, representations, 

and terminology when describing objects, relationships, 

mathematical solutions, and geometric diagrams 

ACOS.12 Draw conclusions about mathematical ideas through 

decoding, comprehension, and interpretation of mathematical 

visuals, symbols, and technical writing 

 

 

 



JHPA & RHS WRITTEN CURRICULUM 
78 

 

Connections Strand 

Students will recognize and use connections among mathematical ideas. 

ACOS.1 Understand and make connections among multiple 

representations of the same mathematical idea 

ACOS.2 Understand the corresponding procedures for similar 

problems or mathematical concepts 

Students will understand how mathematical ideas interconnect and build on one another to 

produce a coherent whole. 

ACOS.3 Model situations mathematically, using representations to 

draw conclusions and formulate new situations 

ACOS.4 Understand how concepts, procedures, and mathematical 

results in one area of mathematics can be used to solve 

problems in other areas of mathematics 

ACOS.5 Understand how quantitative models connect to various 

physical models and representations 

Students will recognize and apply mathematics in contexts outside of mathematics. 

ACOS.6 Recognize and apply mathematics to situations in the outside 

world 

ACOS.7 Recognize and apply mathematical ideas to problem 

situations that develop outside of mathematics 

ACOS.8 Develop an appreciation for the historical development of 

mathematics 

Representation Strand 

Students will create and use representations to organize, record, and communicate 

mathematical ideas. 

ACOS.1 Use physical objects, diagrams, charts, tables, graphs, 

symbols, equations, or objects created using technology as 

representations of mathematical concepts 

ACOS.2 Recognize, compare, and use an array of representational 

forms 

ACOS.3 Use representation as a tool for exploring and understanding 

mathematical ideas 
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Students will select, apply, and translate among mathematical representations to solve 

problems. 

ACOS.4 Select appropriate representations to solve problem situations 

ACOS.5 Investigate relationships between different representations 

and their impact on a given problem 

Students will use representations to model and interpret physical, social, and mathematical 

phenomena. 

ACOS.6 Use mathematics to show and understand physical 

phenomena (e.g., determine the number of gallons of water in 

a fish tank) 

ACOS.7 Use mathematics to show and understand social phenomena 

(e.g., determine if conclusions from another person’s 

argument have a logical foundation) 

ACOS.8 Use mathematics to show and understand mathematical 

phenomena (e.g., use investigation, discovery, conjecture, 

reasoning, arguments, justification and proofs to validate that 

the two base angles of an isosceles triangle are congruent) 

Algebra Strand 

Note:  The algebraic skills and concepts within the Algebra process and content performance 

indicators must be maintained and applied as students are asked to investigate, make 

conjectures, give rationale, and justify or prove geometric concepts. 

Geometry Strand 

Students will use visualization and spatial reasoning to analyze characteristics and properties 

of geometric shapes. 

 Geometric Relationships 

Note: Two-dimensional geometric relationships are addressed in the Informal and Formal 

Proofs band. 

ACOS.1 Know and apply that if a line is perpendicular to each of two 

intersecting lines at their point of intersection, then the line is 

perpendicular to the plane determined by them 

ACOS.2 Know and apply that through a given point there passes one and 

only one plane perpendicular to a given line 

ACOS.3 Know and apply that through a given point there passes one and 

only one line perpendicular to a given plane 
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ACOS.4 Know and apply that two lines perpendicular to the same plane 

are coplanar 

ACOS.5 Know and apply that two planes are perpendicular to each other 

if and only if one plane contains a line perpendicular to the 

second plane 

ACOS.6 Know and apply that if a line is perpendicular to a plane, then 

any line perpendicular to the given line at its point of intersection 

with the given plane is in the given plane  

ACOS.7 Know and apply that if a line is perpendicular to a plane, then 

every plane containing the line is perpendicular to the given 

plane 

ACOS.8 Know and apply that if a plane intersects two parallel planes, 

then the intersection is two parallel lines 

ACOS.9 Know and apply that if two planes are perpendicular to the same 

line, they are parallel 

ACOS.10 Know and apply that the lateral edges of a prism are congruent 

and parallel 

ACOS.11 Know and apply that two prisms have equal volumes if their 

bases have equal areas and their altitudes are equal 

ACOS.12 Know and apply that the volume of a prism is the product of the 

area of the base and the altitude 

ACOS.13 Apply the properties of a regular pyramid, including: 

o  lateral edges are congruent 

o lateral faces are congruent isosceles triangles 

o volume of a pyramid equals one-third the product of the 

area of the base and the altitude 

ACOS.14 Apply the properties of a cylinder, including: 

o volume equals the product of the area of the base and the 

altitude 

o lateral area of a right circular cylinder equals the 

o product of an altitude and the circumference of the base 

ACOS.15 Apply the properties of a right circular cone, including: 

o lateral area equals one-half the product of the slant height 

and the circumference of its base 

o volume is one-third the product of the area of its base and 

its altitude 
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ACOS.16 Apply the properties of a sphere, including: 

o the intersection of a plane and a sphere is a circle 

o a great circle is the largest circle that can be drawn on a 

sphere 

o  two planes equidistant from the center of the sphere and 

intersecting the sphere do so in congruent circles 

o  surface area is   volume is  

Constructions 

 

ACOS.17  Construct a bisector of a given angle, using a straightedge 

and compass, and justify the construction 
 

ACOS.18 Construct the perpendicular bisector of a given segment, 

using a straightedge and compass, and justify the 

construction 
 

ACOS.19 Construct lines parallel (or perpendicular) to a given line 

through a given point, using a straightedge and compass, 

and justify the construction 
 

ACOS.20 Construct an equilateral triangle, using a straightedge and 

compass, and justify the construction 

Locus 

ACOS.21 Investigate and apply the concurrence of medians, altitudes, 

angle bisectors, and perpendicular bisectors of triangles 

ACOS.22 Solve problems using compound loci 

ACOS.23 Graph and solve compound loci in the coordinate plane 

Students will identify and justify geometric relationships formally and informally. 

Informal and Formal Proofs 

ACOS.24 Determine the negation of a statement and establish its 

truth value 

ACOS.25 Know and apply the conditions under which a compound 

statement (conjunction, disjunction, conditional, bi-

conditional) is true 

ACOS.26 Identify and write the inverse, converse, and contrapositive of 

a given conditional statement and note the logical 

equivalences 

ACOS.27 Write a proof arguing from a given hypothesis to a 

http://www.p12.nysed.gov/ciai/mst/math/standards/images/image002.gif
http://www.p12.nysed.gov/ciai/mst/math/standards/images/image004.gif
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given  conclusion 

ACOS.28 Determine the congruence of two triangles by using one of the 

five congruence techniques (SSS, SAS, ASA, AAS, HL), 

given sufficient information about the sides and/or angles of 

two congruent triangles 

ACOS.29 Identify corresponding parts of congruent triangles 

ACOS.30 Investigate, justify, and apply theorems about the sum of the 

measures of the angles of a triangle 

ACOS.31 Investigate, justify, and apply the isosceles triangle theorem 

and its converse 

ACOS.32 Investigate, justify, and apply theorems about geometric 

inequalities, using the exterior angle theorem 

ACOS.33 Investigate, justify, and apply the triangle inequality theorem 

ACOS.34 Determine either the longest side of a triangle given the three 

angle measures or the largest angle given the lengths of three 

sides of a triangle 

ACOS.35 Determine if two lines cut by a transversal are parallel, based 

on the measure of given pairs of angles formed by the 

transversal and the lines 

ACOS.36 Investigate, justify, and apply theorems about the sum of the 

measures of the interior and exterior angles of polygons 

ACOS.37 Investigate, justify, and apply theorems about each interior 

and exterior angle measure of regular polygons 

ACOS.38 Investigate, justify, and apply theorems about parallelograms 

involving their angles, sides, and diagonals 

ACOS.39 Investigate, justify, and apply theorems about special 

parallelograms (rectangles, rhombuses, squares) involving 

their angles, sides, and diagonals 

ACOS.40 Investigate, justify, and apply theorems about trapezoids 

(including isosceles trapezoids) involving their angles, sides, 

medians, and diagonals 

ACOS.41 Justify that some quadrilaterals are parallelograms, 

rhombuses, rectangles, squares, or trapezoids 

ACOS.42 Investigate, justify, and apply theorems about geometric 

relationships, based on the properties of the line segment 

joining the midpoints of two sides of the triangle 

ACOS.43 Investigate, justify, and apply theorems about the centroid of 

a triangle, dividing each median into segments whose lengths 

are in the ratio 2:1  

ACOS.44 Establish similarity of triangles, using the following theorems: 

AA, SAS, and SSS 

ACOS.45 Investigate, justify, and apply theorems about similar triangles 
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ACOS.46 Investigate, justify, and apply theorems about proportional 

relationships among the segments of the sides of the triangle, 

given one or more lines parallel to one side of a triangle and 

intersecting the other two sides of the triangle 

ACOS.47 Investigate, justify, and apply theorems about mean 

proportionality: 

o the altitude to the hypotenuse of a right triangle is the 

mean proportional between the two segments along 

the hypotenuse 

o the altitude to the hypotenuse of a right triangle 

divides the hypotenuse so that either leg of the right 

triangle is the mean proportional between the 

hypotenuse and segment of the hypotenuse adjacent to 

that leg 

ACOS.48 Investigate, justify, and apply the Pythagorean theorem and its 

converse 

ACOS.49 Investigate, justify, and apply theorems regarding chords of a 

circle: 

o perpendicular bisectors of chords 

o the relative lengths of chords as compared to their 

distance from the center of the circle 

ACOS.50 Investigate, justify, and apply theorems about tangent lines to 

a circle: 

o  a perpendicular to the tangent at the point of tangency 

o  two tangents to a circle from the same external point 

o common tangents of two non-intersecting or tangent 

circles 

ACOS.51 Investigate, justify, and apply theorems about the arcs 

determined by the rays of angles formed by two lines 

intersecting a circle when the vertex is: 

o inside the circle (two chords) 

o on the circle (tangent and chord) 

o outside the circle (two tangents, two secants, or 

tangent and secant) 

ACOS.52 Investigate, justify, and apply theorems about  arcs of a circle 

cut by two parallel lines 
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ACOS.53 Investigate, justify, and apply theorems regarding segments 

intersected by a circle: 

o along two tangents from the same external point 

o along two secants from the same external point 

o along a tangent and a secant from the same external 

point 

o  along two intersecting chords of a given circle 

Students will apply transformations and symmetry to analyze problem solving situations. 

 Transformational Geometry    

ACOS.54 Define, investigate, justify, and apply isometries in the plane 

(rotations, reflections, translations, glide reflections)  

Note: Use proper function notation. 

ACOS.55 Investigate, justify, and apply the properties that remain 

invariant under translations, rotations, reflections, and glide 

reflections 

ACOS.56 Identify specific isometries by observing orientation, numbers 

of invariant points, and/or parallelism 

ACOS.57 Justify geometric relationships (perpendicularity, parallelism, 

congruence) using transformational techniques (translations, 

rotations, reflections) 

ACOS.58 Define, investigate, justify, and apply similarities (dilations 

and the composition of dilations and isometries) 

ACOS.59 Investigate, justify, and apply the properties that remain 

invariant under similarities 

ACOS.60 Identify specific similarities by observing orientation, 

numbers of invariant points, and/or parallelism 

ACOS.61 Investigate, justify, and apply the analytical representations 

for translations, rotations about the origin of 90º and 180º, 

reflections over the line and dilations centered at the origin 

Students will apply coordinate geometry to analyze problem solving situations. 

Coordinate Geometry  

ACOS.62 Find the slope of a perpendicular line, given the equation of a 

line 

ACOS.63 Determine whether two lines are parallel, perpendicular, or 

neither, given their equations 



JHPA & RHS WRITTEN CURRICULUM 
85 

 

ACOS.64 Find the equation of a line, given a point on the line and the 

equation of a line perpendicular to the given line 

ACOS.65 Find the equation of a line, given a point on the line and the 

equation of a line parallel to the desired line 

ACOS.66 Find the midpoint of a line segment, given its endpoints 

ACOS.67 Find the length of a line segment, given its endpoints 

ACOS.68 Find the equation of a line that is the perpendicular bisector of 

a line segment, given the endpoints of the line segment 

ACOS.69 Investigate, justify, and apply the properties of triangles and 

quadrilaterals in the coordinate plane, using the distance, 

midpoint, and slope formulas 

ACOS.70 Solve systems of equations involving one linear equation and 

one quadratic equation graphically 

ACOS.71 Write the equation of a circle, given its center and radius or 

given the endpoints of a diameter 

ACOS.72 Write the equation of a circle, given its center and radius or 

given the endpoints of a diameter 

Note: The center is an ordered pair of integers and the radius 

is an integer. 

ACOS.73 Find the center and radius of a circle, given the equation of 

the circle in center-radius form 

ACOS.74 Graph circles of the form  (x − h)2 + (y − k)2 = r2
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Technology/Design 
Overview 

“Technology and technological developments have given rise to profound changes in society, 

transforming how we access and process information, how we communicate with others and how we 

work and solve problems. MYP technology aspires to develop creative problem solvers who are caring 

and responsible individuals, able to respond critically and resourcefully to the demands of an increasingly 

technological society and to appreciate the importance of technology for life, society and the 

environment.” (MYP Technology Guide, August 2008) 

Structure of the Course 

Students in grade 6-10 study Computer Technology four 50 minute lessons per week for the entire year. 

Technology uses the design cycle as a model of thinking and the strategy to help students investigate 

problems. The use of the design cycle promotes an inquiry-based approach, therefore assisting students 

with the creative and critical thinking processes. The design cycle requires students to: 

• Investigate problems and design 

• Plan 

• Create 

• Evaluate the products/solutions generated 

The design folder is a compulsory component of MYP technology. As students progress through the 

different stages of the design cycle, they will be constantly researching, brainstorming and experimenting 

with ideas, making changes and critically evaluating their work. The design folder is a compilation of 

evidence that accompanies the final product. 

 
Design and Technology  

“Design is not just what it looks like. Design is how it works.” Steve Jobs  
The IB Middle Years Design and Technology course at Phillips Academy and Ramsay High 
School equips students with the knowledge, skills, values and attitudes needed to 
understand the role and impact of technology in an increasingly technological world. 
Students understand that design technology is a tool used to identify needs or problems. 
They use creativity, innovation, team-work and personal experience to meet needs to 
systematically solve problems.  
Students learn that Design and Technology is an all-encompassing discipline in which 
direct links are made with other subjects and daily life contexts and scenarios. Students 
address five fundamental branches of Design and Technology: information and 
communication technologies (ICT), product design, textiles, food technology, and graphics.  
Students use the Design and Technology Cycle: a cyclic approach to problem-solving that 
involves investigation, planning, creation and evaluation in order to achieve technological 
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goals. The Design and Technology Cycle is used to generate ideas when making a new 
product, improving on an existing one, or solving problems through research, analysis and 
reflection. Understanding how problems can first be framed and then solved systematically 
is a key aspect of technology that has life-long benefits.  
MYP Design and Technology takes a developmental approach, from simple, short units of 
work in MYP Years 1 and 2 to complex, longer units of work in the MYP Years 3 to 5. From 
skills development to skills applied to design situations. The focus changes from working at 
individual components of the Design Cycle to working with all components of the Design 
and Technology Cycle simultaneously. The course also develops from using models to 
explore concepts to tackling real-life issues in creative and unique ways.  

The flexible nature of the Design and Technology curriculum empowers students, 
providing them with numerous opportunities for expression of ideas and opinions. 

Students reflect on their achievements, recognize strengths and areas for improvement, 
and enhance future learning experiences. Students are supported as independent thinkers, 

while still showing mutual respect for the viewpoint of others. Moreover, students feel 
comfortable that technology is more than a means to an end, but a way of thinking and 

doing used to improve the quality of life. 

 
 

 
 
What is the IB-MYP Design Cycle? 

  

The IB-MYP Design Cycle is a system that will help you do your work by following certain 

steps. The system is useful and easy to understand because it guides you through the steps of 

how to do your project.  The Design Cycle starts with an INVESTIGATION of an issue or 

topic. The next step is to PLAN and DESIGN what you think will give you the product or 

outcome that you are looking for.  The next step is to CREATE the product (or to put the plan 

that you have come up with into action). Finally, you will EVALUATE your process, determine 

whether or not it was a success and finally reflect on how or what you could have done 

differently to obtain a different outcome.  Below is a brief description of each part of the Design 

Cycle. 
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Investigate 

The investigation stage requires a description of the problem as well as an explanation on why 

the problem is important.  The student must also relate the problem to their own life, to society 

and to one of the Areas of Interaction (AOI). In addition to this, students should generate a 

couple of questions to guide them through their investigation of the issue or problem.  Students 

should create a design brief and a design specification. In the design brief, the student explains 

what he or she is going to do to solve the problem. In the specification, one should write the 

essential and desirable characteristics they want their end product to have.  Research should be 

conducted and sources should be documented in the Process Journal. 

 

  

Design 
In this stage, the student should include a variety of designs they may wish to use for their 

identified problem or issue. Each of these designs should be explained with sketches or labeled 

diagrams in their Process Journal. The designs should be evaluated against the design 

specification in order to determine whether or not the design would generate the wanted 

outcome. Finally, the student should choose one design and justify their reasoning for selecting 

that design.  

  

  

Plan 
The requirements of the plan stage could include the creation of a time line or a calendar. You 

will need a step-by-step plan as evidence of planning.  This should be done in your Process 

Journal.  The student should critically evaluate their time plans with their assigned supervisor. If 

the student has made any modifications to their original design, the changes should be 

justified.  Students will need their supervisor to approve their plan. 

  

  

Create 
While following the time plan and working on the creation of his or her product or outcome, the 

student should be regularly reflecting and writing in their Process Journal (reflections written in 

this journal will be helpful when writing the evaluation). The tools and techniques utilized in the 

process of creation should be explained. Any changes made to the final design should be 

justified. Evidence should also be provided, such as photographs, screen shots, etc. 

  

  

  

Evaluate 
Finally, the student should include the feedback received from testers in their evaluation.   A 

detailed evaluation of the student's performance at each stage of the design cycle discussing the 

strengths and weaknesses of each stage is required, as are reflections on how each stage could 

have been improved to reach a different outcome. A discussion on the impact of my product on 

the student, others and/or the environment should be included as well. 
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KEY CONCEPTS  

The prescribed key concepts explored in Design and Technology are:  

The aims of MYP Design and Technology are to encourage and enable students to:  

 enjoy the design process, develop an appreciation of its elegance and power  

 develop knowledge, understanding and skills from different disciplines to design and 

create solutions to problems using the design cycle  

 use and apply technology effectively as a means to access, process and communicate  

 information, model and create solutions, and to solve problems  

 develop an appreciation of the impact of design innovations for life, global society and 

environments  

 appreciate past, present and emerging design within cultural, political, social, historical 

and environmental contexts  

 develop respect for others’ viewpoints and appreciate alternative solutions to problems 

act with integrity and honesty, and take  

responsibility for their own actions developing effective working practices.  

 

MYP5 EASSESSMENT  

Students complete a design and technology portfolio that is submitted electronically 

during the exam period. This portfolio contains one complete project that uses each 

element of the design and technology cycle to research, plan, create, evaluate and reflect 

upon and original design.  

 

Subject group Key concepts contributed/disciplinary focus  

 Language and literature: Communication, connections, creativity, perspective 

 Language acquisition: Communication, connections, creativity, culture 3  

 Individuals and societies: Change, global interactions, time, place and space, systems 

 Sciences: Change, relationships, systems 

 Mathematics: Form, logic, relationships 

 Arts: Aesthetics, change, communication, identity 

 Design: Communication, communities, development, systems 

 Physical and health education: Change, communication, relationships  
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 Science MYP Course Outline-Written Curriculum  
Course : 6-8 Grade Science  
Course hours : 60minutes/day  
Teachers : Grades 6-8 
Course description : Sixth- eighth grade science classes for Phillips Academy are Laying the 
foundation and AMSTI centered science courses that has units of study in the earth, life, and 
physical sciences. Students study thematic units of the human body, matter, and weather and 
climate. This course develops the scientific process and inquiry skills throughout these units of 
study. Students have the opportunity to use inquiry skills as they both practice the scientific 
method and learn more about the content of study.  
MYP Fundamental Concepts: Holistic learning is encouraged on a daily basis as students use 
skills from many curricular areas to explore scientific concepts locally, nationally and globally. 
This learning fosters intercultural awareness in students by having them apply concepts learned 
to global problems. Students will use multiple forms of communication to express their ideas 
and show evidence of their learning about real-world concepts and issues including written lab 
reports, graphic displays of data, oral reports, and technology based presentations.  
IB Learner Profile: It is the intention of the sixth-eighth grade science courses to integrate the 
learner profile characteristics throughout the aims of the course. The nature of science simply 
requires a learner to use and develop the characteristics of being knowledgeable, an inquirer, 
balanced, open-minded, reflective, caring, principled, a communicator, a risk-taker, and a 
thinker.  
Course Overall Aims:  
The aims of the teaching and study of the sciences are to encourage and enable students to 
think, work, and produce like a scientist. The district’s science curriculum is embedded within 
the aims of the year 1-3 (sixth-eighth grade) MYP science objectives.  
Areas of Interaction  
As part of the IB framework, each science unit will have an area of interaction to serve as a 
“lens” for learning the content. The areas of interaction are approaches to learning, community 
and service, health and social education, environments, and human ingenuity. You will find 
references to these AOI in the course outline below.  
Text and Resources  
The textbook that is used as a reference material in class is the Holt Rinehart Winston textbook 
series. The books are titled McDougal-Littell: Earth Science, Life Science, And Physical 
Science.The students will also be engaged with materials from the AMSTI science program.  
Methodology  
Students will be actively involved in their own learning. Experiences in science class will include: 
lab explorations, cooperative learning, inquiry, projects, simulations, discussions, and direct 
instruction.  
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Methods of Assessment –MYP Science 
Formative assessment will include lab work, class discussions, reflections, group work, teacher 
observations, homework, and quizzes.  
Summative assessments will include unit reflections, presentations, student demonstrations, 
projects, and tests. Sixth grade science students will also take the district’s benchmark tests and 
the Iowa Assessment.  
Grading Policy and MYP Criteria  
J.H.Phillips Academy & Ramsay High School Grading Scale MYP Criteria  
A 90-100%  
B 89-80%   
C 79-70% 
D 69-60%  
F Below 60%  
 

Weighted Assessment Criteria:  

Criterion A  Knowing and understanding  Maximum 8  

Criterion B  Inquiring and designing  Maximum 8  

Criterion C  Processing and evaluating  Maximum 8  

Criterion D  Reflecting on the impacts of 
science  

Maximum 8  

 
All summative tasks will be assessed using MYP rubrics, and students will receive a copy of the 
rubrics to take home. Further, teachers will post each student’s level of achievement at Phillips 
Academy .  
Internationalism  
Through the use of criterion A, One World, students are exposed to science as a global issue. In 
the human body unit, students research global health issues and they write letters to young 
people around the globe discussing healthy habits and care for the human body’s systems. In 
the weather unit, students study global weather patterns and weather disasters that have 
impacted people from all parts of planet Earth.  
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Sixth Grade Science-(Year 1) 

Earth & Space Sciences 

 

1. Course-Sixth Grade Science-2014-2015 

2. Alabama Course of Study Standards-The student will: 

8-Describe how Earth’s rotation, Earth’s axial tilt, and distance from the equator cause 

variations in the heating and cooling of various locations on the Earth. 

9-Identify the moon’s phases. 

10-Describe components of the universe and their relationships to each other, including 

stars, planets, and their moons, solar systems, and galaxies. 

3. Text books-McDougal Littell-Earth Science and all ancillary materials. Earth In Space-

National Science Resources Center and all resources provided by AMSTI(Alabama Math, 

Science and Technology Initiative) & Laying the Foundation. 

4.  Course requirements-Each student will be required to complete all 

classwork, labs, homework, and writing assignments. Each  student will be required to         

take and pass all tests.  

5. www.ibo.org/science : Please go to link to see MYP standards for Year 1 

6. Other exams-Vocabulary quizzes  

7. Special assignments- Earth In Space Anchor Activity-Space Exploration 

8. Course evaluation/grading system-Each assignment will have a weighted point value 

according to the school-wide scale. The nine week’s grade will be the average of the 

points earned by each student. Progress reports will be sent the fifth week in each 

grading period. 

9. Conferences, tutorial work, and parent conferences are scheduled on an as-need basis, 

and at the end of the first nine weeks.  

10. Helpful web sites- SciLinks.org, nasa.gov, schooldiscovery.com, noaa.gov  

 
 

http://www.ibo.org/science
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7th Grade Written Curriculum- Science MYP Year 2 
 The 7th grade life science course is designed to develop scientifically-literate, inquisitive students 
with a solid understanding of basic life science concepts and inquiry skills. The curriculum 
focuses on the structure and function of living things and addresses personal health decisions 
based on the understanding of the interaction of and homeostasis in body systems.  
 Scope and Sequence: August- June  
All unit dates and summative assessments are projected and may be subject to change.  
You will be sent an updated January-May Scope and Sequence in January.  
Unit 1: What do you Think? Unit Dates: Mid-August – Mid-September  
Unit Question: Why do you believe what you believe?  
Area of Interaction: Approaches to Learning  
Content  
The first unit begins with classroom expectations, guidelines and procedures, including activities 
to facilitate understanding of the IB science rubrics. In addition to reviewing scientific method 
and the nature of science, students learn about brain structure and function and use that 
knowledge to develop brain-friendly study strategies. Working in collaboration with Language & 
Literature teachers, students will learn and practice strategies for reading for meaning and using 
research from science, will write a persuasive essay.  
Summative Assessment Tasks  

 

 
 
Unit 2: Is Seeing Believing? Unit Dates: Mid-September – Mid-November  
Unit Question: How does what we see affect what we believe?  
Area of Interaction: Human Ingenuity  
Content  
Observation is critical to science, and in this unit students explore ways that scientists look at 
and make sense of the world regarding the structure of life. Content includes the use of 
microscopes, eye anatomy and physiology, cell structure, function and processes.  
Summative Assessment Tasks  

Cell Model/Test 

 Inquiry Lab using AMSTI (Alabama Math, Science,& Technology Initiative  

using AMSTI 
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Unit 3: Me-The Owner’s Manual Unit Dates: Mid-November – End of January  
Unit Question: What do I have to do to be healthy?  
Area of Interaction: Health and Social  
Content  
Seventh grade is a time when students become more aware of and responsible for their physical 
bodies. Students will begin to write their personal owner’s manual as they learn about the 
various body systems and what is required to keep them healthy. Content includes human 
anatomy and physiology.  
Summative Assessment Tasks  

   

 
 
Unit 4: You are What You Eat 
 Unit Dates: End of January – Mid-February  
Unit Question: How can too much or too little of something hurt you?  
Area of Interaction: Health and Social  
Content  
Continuing with the study of human anatomy and physiology, students will look at nutrition and 
making wise choices regarding personal nutrition. Content includes nutrients, reading labels, 
nutritional requirements and making healthy choices.  
Summative Assessment Tasks  

 

 

 Inquiry Labs using AMSTI 
 
Unit 5: When is a Tomato not a Tomato? 
 Unit Dates: Mid-February – end of March  
Unit Question: How do advances in technology affect the choices we make?  
Area of Interaction: Human Ingenuity  
Content  
Students are looking at a future where they will have to make critical decisions regarding 
genetics and bioengineering. The issues are complex and a basic understanding of genetics is 
necessary to make informed choices and decisions. Content includes heredity, genetics, protein 
synthesis and bioengineering.  
Summative Assessment Tasks  

 

 essay   
 
Unit 6: Am I Normal?  
Unit Dates: April –end of April  
Unit Question: What is normal?  
Area of Interaction: Health and Social  
Content  
With all the physical and emotional changes occurring during the middle school years, students 
often have questions about normal at this time of their lives. In this unit, students look at the 
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concept of normal studying bell-shaped curves and learning about the male and female 
reproductive systems and human development.  
 
Summative Assessment Tasks  

urvey and Graphing  

est  
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 (Criterion B)  

 
Unit 7: Who Will Survive? Unit Dates: End of April – End of May  
Unit Question: How is life affected by the physical environment?  
Area of interaction: Environment  
Content  
The last unit covers evolution focusing on variation and adaptation throughout the world.  
Summative Assessment Tasks  
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ARTS: VISUAL & PERFORMING 
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Phillips Academy K-8 School 

MYP: Year 1  Grade: 6 

Course Description: Visual Arts  

~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ 

Course Description  

The Sixth Grade Visual Arts course is designed as a general introduction to art with the emphasis on the 

relevance of art to humankind. Art is presented as a record of history, a reaction to an event, fact or idea, 

and a reflection of culture and tradition. Students are introduced to the major periods of art with a look at 

cross-cultural comparisons in order to help them realize the societal circumstance and the relationship to 

history. Students also gain experience in exploring the creative process through their own work. The course 

includes an introduction to the elements and principles of design, basic compositional techniques and the 

proportions of the human body. Students engage in artistic development as they apply these to their 

artwork, exploring concepts, media, techniques, and artistic processes as a means of visual communication 

in effectively conveying their artistic intent. Incorporated in the curriculum are units that employ 

collaboration with others and interdisciplinary focuses. 

Fundamental Concepts 

Intercultural Awareness - Inquiry is integrated with investigation of various historical and contemporary 

art forms leading to visual and contextual knowledge of art from various cultures.  

Communication - Students express themselves in a variety of modes: oral, written, visual aural and 

kinesthetic. The visual arts provide students with a unique opportunity for non-verbal expression and 

reflection through their projects.  

Holistic or interdisciplinary approach - The arts provide opportunity for personal, socio-cultural, and 

aesthetic experiences through the meaningful production and understanding of art. Connections are 

discovered between the visual arts and various subject areas, modes of interaction and personal 

experiences. Students develop sensitivity to the ideas and feelings expressed and communicated through 

the work of other cultures and civilizations and the influence that art had on the people of that culture.  

Areas of Interaction 

Approaches to Learning - Students learn in the visual arts, the use of effective time management skills 

for project creation, how to collaborate while working in groups, how to use content specific vocabulary and 

a variety of media in the expression of their creative intent. Students gain a better understanding of their 

own work through reflection and peer evaluation. Students exercise their cognitive skills with brainstorming 

and development of novel solutions and strategies for expression and perception. Finally, students make 

connections across subject areas, cultures and media.  

Community and Service - The collaborative nature of the arts enables individuals to share and teach 

others in the community through outreach programs thereby fostering new relationships with members of 

the extended community with benefit to all. Students can also participate in various projects that allow for 

ways of beautifying the community, such as through murals, installations or other large scale works.  

Environments - Art education leads to an understanding of the relationships individuals have with their 

environment. Students learn firsthand how art is used to enhance the environment and influence how 

spaces are used. Students gain knowledge of how material and product use impacts the environment and 

that through brainstorming and experimentation students discover new and innovative ways of creating 

artwork with materials that are environmentally friendly and eco-conscious.  
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Health and Social Education - Students are exposed to a variety of contemporary and historical social 

issues that affect art creation and influence development of certain art genre. Students take responsibility in 

practicing safe handling of material, tools and media. 
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Human Ingenuity - Students learn the importance of understanding humankind’s capacity to create and 

how it has led to improvement and transformation throughout the world. Students employ innovation and 

problem solving as they seek uniquely personal solutions to the challenges presented in the assignments.  

Methodology & Teaching Strategies  

The basic goal of the visual arts curriculum is to create an appreciation for the arts and for the means of 

expression it provides as a response within society. Students combine working with the elements and 

principles of design, technique and media, while exploring art and its interdependence with other areas of 

study. 

Teaching methods include but are not limited to: lecture and discussion paired with power point 

presentations and interactive Smart Board lessons; demonstration and guided practice with technique and 

media; individual and collaborative investigation of engaging learning websites, graphic organizers, pair 

share, oral and written presentations; and personal reflections and journaling in the DW. 

Topics:  

 What is art? 

 Elements and Principles of Design: effective use in conveying artistic intent 

 Basic drawing techniques: exploration of style within diverse cultures 

 Human form in art throughout history 

 Mathematical proportions of the Human Form 

Pattern and Texture: cultural influence and identity 

Sources 

Art and Man 

Drawing on the Right Side of the Brain Betty Edwards 

Art Talk       

Discovering Art History         

Drawing with Children 

Introducing Art  

Understanding Art 

Exploring Art  
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   MYP Aims and Objectives 

Aims 

The aims of the teaching and study of MYP arts are for students to: 

 Understand how the arts play a role in developing and expressing personal and cultural identities 

 Appreciate how the arts innovate and communicate across time and culture 

 Become informed and reflective practitioners of the arts 

 Experience the process of making art in a variety of situations 

 Explore, express and communicate ideas 

 Become more effective learners, inquirers and thinkers 

 Develop self-confidence and self-awareness through art experiences 
Appreciate lifelong learning in and enjoyment of the arts 

Objectives:  

A Knowledge and understanding 

At the end of the course, students should be able to: 

 Methods of Assessment & MYP Criteria 

Formative Assessment 

Regular group and one-on-one critiques of investigations and studio work allow students to reflect, assess, 

and demonstrate the progress they have made as well as give them feedback to encourage further 

refinement, investigation or new directions for exploration.  

Critiques of completed artwork are conducted at the end of each assignment. Students are required to 

discuss their work, focusing on the aspects they feel successfully convey their artistic intentions as well as 

sharing ideas about problems with the composition and possible solutions. Students are also required to 

share positive comments about their classmates' work. Students are expected to use appropriate arts and 

analytical vocabulary in assessing the work of others and when reflecting upon their own experience.  

Reflections are performed by students in the DW as part of the process in production of their artwork. 

Students reflect on the process, analyzing their success in conveyance of intention and idea, their use of 

class time, materials and techniques to determine whether or not revisions are needed before a work is 

deemed complete. 

Summative Assessment 

Students will complete a final visual arts project or a combination of final projects that evidence students 

learning throughout the trimester. 

Assessment:  

 Students will be assessed utilizing the IB criteria of investigate, design, plan, create, evaluate, and 

attitudes in visual art 
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 Students will also receive standard numerical grades on homework assignments, quizzes and tests. 

Projects will be assessed with both a standard rubric and the IB criterion 
All IB assessments will focus upon each student’s potential and their ability to demonstrate their 

comprehension of the subject matter 

Developmental Workbook:  

The Developmental Workbook (DW) is an IB-MYP requirement. Students will be responsible for organizing 

and completing sketches and assignments in their Developmental Workbook. The workbook will be a place 

for students to brainstorm their thoughts and ideas, keep course information and handouts and complete 

homework assignments. Most importantly the DW shows evidence of all processes of art making from 

conception, process, product, evaluation, reflection and ultimately connections and awareness to other areas 

of study. 

Developmental Workbook: = Sketchbooks, Sketchbooks, Sketchbooks 

The IB MYP and Phillips Academy both use sketchbooks as an investigation workbook for all that is 

learned in and outside of the classroom.  The 8 ½ X 11 three ring binder sketchbook is documentation of 

what is learned throughout the semester.   Most assessments will be taken from the developmental 

workbook D.W. and most all class work will be completed in the sketchbook  D.W. as well.  The 

sketchbook will hold individual media experimentation, sketches, drawings, images, ideas, thoughts, artist 

research, vocabulary, class critique information, gallery reports, peer reflections, and personal 

reflections.  

 The following entries will be expected:  

   

 Specific drawing assignments with media and process experimentation 

 Video and lecture notes 

 Assigned reading notes 

 Reflection writing assignments and reviews 

 Inspirational quotes or images 

 Research and citations used for art processes and creation 
Other 

 

There will be periodic DW checks during the year to ensure students full participation. Students will store 

their sketchbooks in the art room and use them for their entire middle school experience from grade 6 to 

grade 8.  

MYP criteria: 

Criterion A: Knowledge and understanding 

Criterion B: Application 

Criterion C: Reflection and evaluation 
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Criterion D: Personal engagement 

Phillips Academy K-8 School 

MYP: Year 2  Grade: 7 

Course Description: Visual Arts  

~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ 

Course Description 

The Seventh Grade Visual Arts course is designed as a continuance of the sixth grade course. Emphasis is 

placed on the student as an intelligent observer and critic of their own art, the art of their peers, and the art 

of the late 19th Century to Contemporary Artistic movements. Along with a review of the elements and 

principles of design and basic compositional techniques, the seventh grade engages in the study of color. 

The students explore the technical and aesthetic qualities of color and learn how to use them to enhance 

their compositions and promote their artistic intent. While developing their own ideas, the students establish 

a connection between their own work and the work of the masters. Students learn to utilize proper analytical 

and technical vocabulary as they share their insights during discussions and critiques and while recording 

artistic processes and reflections in the DW. Furthermore, in order to expand their critical understanding, 

students research through the Internet answers to a series of questions regarding a work of art or artist of 

their choice focusing on the impact of the artist’s use of color. Incorporated in the curriculum are units that 

employ collaboration with others and interdisciplinary focuses. 

Fundamental Concepts 

Intercultural Awareness - Inquiry is integrated with investigation of various historical and contemporary 

art forms leading to visual and contextual knowledge of art from various cultures. 

Communication - Students express themselves in a variety of modes: oral, written, visual aural and 

kinesthetic. The visual arts provide students with a unique opportunity for non-verbal expression and 

reflection through their projects.  

Holistic or interdisciplinary approach - The arts provide opportunity for personal, socio-cultural, and 

aesthetic experiences through the meaningful production and understanding of art. Connections are 

discovered between the visual arts and various subject areas, modes of interaction and personal 

experiences. Students develop sensitivity to the ideas and feelings expressed and communicated through 

the work of other cultures and civilizations and the influence that art had on the people of that culture.  

 

Areas of Interaction 

Approaches to Learning - Students learn in the visual arts, the use of effective time management skills 

for project creation, how to collaborate while working in groups, how to use content specific vocabulary and 

a variety of media in the expression of their creative intent. Students gain a better understanding of their 

own work through reflection and peer evaluation. Students exercise their cognitive skills with brainstorming 

and development of novel solutions and strategies for expression and perception. Finally, students make 

connections across subject areas, cultures and media.  

Community and Service - The collaborative nature of the arts enables individuals to share and teach 

others in the community through outreach programs thereby fostering new relationships with members of 

the extended community with benefit to all. Students can also participate in various projects that allow for 
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ways of beautifying the community, such as through murals, installations or other large scale works. 

Environments - Art education leads to an understanding of the relationships individuals have with their 

environment. Students learn first-hand how art is used to enhance the environment and influence how  

 

 
Art and Man                                                                        Understanding Art 

  

Drawing on the Right Side of the Brain Bet                             Exploring Art 

  

Art Talk                                                                                Drawing with Children 

  

 

spaces are used. Students gain knowledge of how material and product use impacts the environment and that through brainstorming and 

experimentation students discover new and innovative ways of creating artwork with materials that are environmentally friendly and eco-

conscious.  

Health and Social Education - Students are exposed to a variety of contemporary and historical social issues that affect art creation and 

influence development of certain art genre. Students take responsibility in practicing safe handling of material, tools and media.  

Human Ingenuity - Students learn the importance of understanding humankind’s capacity to create and how it has led to improvement and 

transformation throughout the world. Students employ innovation and problem solving as they seek uniquely personal solutions to the 

challenges presented in the assignments.  

Methodology and Teaching Strategies  

The basic goal of the visual arts curriculum is to create an appreciation for the arts and for the means of expression it provides as a response 

within society. Students combine working with the elements and principles of design, technique and media, while exploring art and its 

interdependence with other areas of study. 

Teaching methods include but are not limited to: lecture and discussion paired with power point presentations and interactive Smart Board 

lessons; demonstration and guided practice with technique and media; individual and collaborative investigation of engaging learning 

websites, graphic organizers, pair share, oral and written presentations; and personal reflections and journaling in the DW. 

Topics: 

 Elements and Principles of Design: effective use in conveying artistic intent 

 Who are we to judge? Analysis of an artwork 

 Color Theory and Practice 

 Painting from life 

 Understanding and utilizing the Components of Composition 

 Expression through Color: exploration of use within diverse cultures 
Exploration of Mixed Media and Personal Expression 

Sources 
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 Discovering Art History 

  

MYP Aims and Objectives 

Aims  

The aims of the teaching and study of MYP arts are for students to: 

 Understand how the arts play a role in developing and expressing personal and cultural identities 

 Appreciate how the arts innovate and communicate across time and culture 

 Become informed and reflective practitioners of the arts 

 Experience the process of making art in a variety of situations 

 Explore, express and communicate ideas 

 Become more effective learners, inquirers and thinkers 

Develop self-confidence and self-awareness through art experiences 

Appreciate lifelong learning in and enjoyment of the arts 
  

Objectives:  

A Knowledge and understanding 

At the end of the course, students should be able to: 

 Demonstrate knowledge and understanding of the art form studied in relation to societal, cultural, 

historical and personal contexts 

 Demonstrate knowledge and understanding of the elements of the art form studied, including specialized 

language, concepts and processes 
Communicate a critical understanding of the art form studied in the context of their own artwork 

B Application 

At the end of the course, students should be able to: 

 Develop an idea, theme or personal interpretation to a point of realization, expressing and communicating 

their artistic intentions 
Apply skills, techniques and processes to create, perform and/or present art. 

C Reflection and evaluation 

At the end of the course, students should be able to: 

 Reflect critically on their own artistic development and processes at different stages of their work 

 Evaluate their work 
Use feedback to inform their own artistic development and processes 
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D Personal engagement 

At the end of the course, students should be able to:  

 Show commitment in using their own artistic processes 

 Demonstrate curiosity, self‐motivation, initiative and a willingness to take informed risks 

 Support, encourage and work with their peers in a positive way 
Be receptive to art practices and artworks from various cultures, including their own 

Phillips Academy Content Objectives 

Student will: 

 Recognize and appreciate the Fine Arts as a historical reflection of humankind’s advancements over time 

 Discover more insightful ways of viewing and analyzing their world 

 Respond positively to the challenges of exploring their creative potential while maintaining excitement for 

their accomplishments as well as the accomplishments of others 

 Develop a strong knowledge and skill base supporting a successful transition into the Upper School Visual 

Arts courses 

 Stewardship Skills 

 Demonstrate respect and support for people and their artistic accomplishments 

 Properly care for art room facility, equipment and materials 

 Appreciate the value of recycling and repurposing materials 
Utilize appropriate gallery and museum etiquette 

Methods of Assessment and MYP Criteria 

Formative Assessment 

Regular group and one-on-one critiques of investigations and studio work allow students to reflect, assess, 

and demonstrate the progress they have made as well as give them feedback to encourage further 

refinement, investigation or new directions for exploration.  

Critiques of completed artwork are conducted at the end of each assignment. Students are required to 

discuss their work, focusing on the aspects they feel successfully convey their artistic intentions as well as 

sharing ideas about problems with the composition and possible solutions. Students are also required to 

share positive comments about their classmates' work. Students are expected to use appropriate arts and 

analytical vocabulary in assessing the work of others and when reflecting upon their own experience.  

Reflections are performed by students in the DW as part of the process in production of their artwork. 

Students reflect on the process, analyzing their success in conveyance of intention and idea, their use of 

class time, materials and techniques to determine whether or not revisions are needed before a work is 

deemed complete. 
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Summative Assessment 

Students will complete a final visual arts project or a combination of final projects that evidence students 

learning throughout the trimester. 

Assessment:  

 Students will be assessed utilizing the IB criteria of investigate, design, plan, create, evaluate, and 

attitudes in visual art 

 Students will also receive standard numerical grades on homework assignments, quizzes and tests. 

Projects will be assessed with both a standard rubric and the IB criterion 
All IB assessments will focus upon each student’s potential and their ability to demonstrate their 

comprehension of the subject matter 

Developmental Workbook:  

The Developmental Workbook (DW) is an IB-MYP requirement. Students will be responsible for organizing 

and completing sketches and assignments in their Developmental Workbook. The workbook will be a place 

for students to brainstorm their thoughts and ideas, keep course information and handouts and complete 

homework assignments. Most importantly the DW shows evidence of all processes of art making from 

conception, process, product, evaluation, reflection and ultimately connections and awareness to other areas 

of study. The following entries will be expected:  

 Specific drawing assignments with media and process experimentation 

 Video and lecture notes 

 Assigned reading notes 

 Reflection writing assignments and reviews 

 Inspirational quotes or images 

 Research and citations used for art processes and creation 
Other 

There will be periodic DW checks during the year to ensure students full participation. Students will store 

their sketchbooks in the art room and use them for their entire middle school experience from Grade 6 to 

Grade 8. 
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MYP criteria  

Each project takes the following criteria into consideration when determining a grade: 

 Understanding 

 Attitude 

 Effort 

 Progress 
Craftsmanship 

MYP Criteria are: 

Criterion A: Knowledge and understanding 

Criterion B: Application 

Criterion C: Reflection and evaluation 

Criterion D: Personal engagement 
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Phillips Academy K-8 School 

MYP: Year 3  Grade: 8 

Course Description: Visual Arts  

~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~  

Course Description 

The eighth grade visual arts course is designed as a continuance of the seventh grade course. Emphasis 

remains on the significance of art as a historical reflection of the society in which it was created. Students 

further their critical understanding through exploration of art from various periods and learn to analyze it as 

it relates to its historical and societal context while seeking to understand the artist’s motivation and intent. 

Students continue to explore the creative process in the development of their own artwork. The course 

reinforces the effective use of the elements and principles of design, and increased awareness of 

compositional techniques. Students are introduced to more complex techniques and processes enabling 

them to further their artistic development as they examine the many creative solutions to a particular 

problem. Students increase their understanding and utilization of proper analytical and technical vocabulary 

as they record artistic processes and reflections in the DW and share their insights during discussions and 

critiques. Incorporated in the curriculum are units that employ collaboration with others and interdisciplinary 

focuses.  

Fundamental Concepts 

Intercultural Awareness - Inquiry is integrated with investigation of various historical and contemporary 

art forms leading to visual and contextual knowledge of art from various cultures. 

Communication - Students express themselves in a variety of modes: oral, written, visual aural and 

kinesthetic. The visual arts provide students with a unique opportunity for non-verbal expression and 

reflection through their projects.  

Holistic or interdisciplinary approach - The arts provide opportunity for personal, socio-cultural, and 

aesthetic experiences through the meaningful production and understanding of art. Connections are 

discovered between the visual arts and various subject areas, modes of interaction and personal 

experiences. Students develop sensitivity to the ideas and feelings expressed and communicated through 

the work of other cultures and civilizations and the influence that art had on the people of that culture. 

Areas of Interaction 

Approaches to Learning - Students learn in the visual arts, the use of effective time management skills 

for project creation, how to collaborate while working in groups, how to use content specific vocabulary and 

a variety of media in the expression of their creative intent. Students gain a better understanding of their 

own work through reflection and peer evaluation. Students exercise their cognitive skills with brainstorming 

and development of novel solutions and strategies for expression and perception. Finally, students make 

connections across subject areas, cultures and media. 

Community and Service - The collaborative nature of the arts enables individuals to share and teach 

others in the community through outreach programs thereby fostering new relationships with members of 

the extended community with benefit to all. Students can also participate in various projects that allow for 

ways of beautifying the community, such as through murals, installations or other large scale works.  



JHPA & RHS WRITTEN CURRICULUM 
112 

 

Environments - Art education leads to an understanding of the relationships individuals have with their 

environment. Students learn first-hand how art is used to enhance the environment and influence how 

spaces are used. Students gain knowledge of how material and product use impacts the environment and 

that through brainstorming and experimentation students discover new and innovative ways of creating 

artwork with materials that are environmentally friendly and eco-conscious.  
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Art and Man                                                            Discovery Art History 

  

Drawing on the Right Side of                                    Art 21: selection programs           Understanding Art 

The Brain Betty Edwards                                          exploring artists or processes. 

                                                                             Exploring Art 

Art Talk                                                                  How to Draw What You See 

  

  

 

  

Health and Social Education - Students are exposed to a variety of contemporary and historical social issues that affect art creation and 

influence development of certain art genre. Students take responsibility in practicing safe handling of material, tools and media.  

Human Ingenuity - Students learn the importance of understanding humankind’s capacity to create and how it has led to improvement and 

transformation throughout the world. Students employ innovation and problem solving as they seek uniquely personal solutions to the 

challenges presented in the assignments. 

Methodology and Teaching Strategies 

The basic goal of the visual arts curriculum is to create an appreciation for the arts and for the means of expression it provides as a response 

within society. Students combine working with the elements and principles of design, technique and media, while exploring art and its 

interdependence with other areas of study. 

Teaching methods include but are not limited to: lecture and discussion paired with power point presentations and interactive Smart Board 

lessons; demonstration and guided practice with technique and media; individual and collaborative investigation of engaging learning 

websites, graphic organizers, pair share, oral and written presentations; and personal reflections and journaling in the DW. 

Topics:  

 Elements and Principles of Design: effective use in conveying artistic intent 

 Fine Pencil Skills and techniques 

 Value Study explorations 

 Artist studies: contemporary issue based art 

 Exploration of Mixed Media and Personal Expression: contemporary cross cultural exploration 
3D Media and sculptural techniques: environmental considerations 

Sources 
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MYP Aims and Objectives 

Aims 

The aims of the teaching and study of MYP arts are for students to: 

 Understand how the arts play a role in developing and expressing personal and cultural identities 

 Appreciate how the arts innovate and communicate across time and culture 

 Become informed and reflective practitioners of the arts 

 Experience the process of making art in a variety of situations 

 Explore, express and communicate ideas 

 Become more effective learners, inquirers and thinkers 

 Develop self-confidence and self-awareness through art experiences 

Appreciate lifelong learning in and enjoyment of the arts 
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Objectives:  

A Knowledge and understanding 

At the end of the course, students should be able to: 

 Demonstrate knowledge and understanding of the art form studied in relation to societal, cultural, 

historical and personal contexts 

 Demonstrate knowledge and understanding of the elements of the art form studied, including specialized 

language, concepts and processes 
Communicate a critical understanding of the art form studied in the context of their own artwork 

B Application 

At the end of the course, students should be able to: 

 Develop an idea, theme or personal interpretation to a point of realization, expressing and communicating 

their artistic intentions 
Apply skills, techniques and processes to create, perform and/or present art 

C Reflection and evaluation 

At the end of the course, students should be able to: 

 Reflect critically on their own artistic development and processes at different stages of their work 

 Evaluate their work 

Use feedback to inform their own artistic development and processes 

D Personal engagement 

At the end of the course, students should be able to: 

 Show commitment in using their own artistic processes 

 Demonstrate curiosity, self‐motivation, initiative and a willingness to take informed risks 

 Support, encourage and work with their peers in a positive way 
Receptive to art practices and artworks from various cultures, including their own 

Phillips Academy Content Objectives 

Student will: 

 Recognize and appreciate the Fine Arts as a historical reflection of humankind’s advancements over time 

 Discover more insightful ways of viewing and analyzing their world 

 Respond positively to the challenges of exploring their creative potential while maintaining excitement for 

their accomplishments as well as the accomplishments of others 

 Develop a strong knowledge and skill base supporting a successful transition into the Upper School Visual 

Arts courses 
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Stewardship Skills 

 Demonstrate respect and support for people and their artistic accomplishments 

 Properly care for art room facility, equipment and materials 

 Appreciate the value of recycling and repurposing materials 
Utilize appropriate gallery and museum etiquette 

Methods of Assessment and Grading Policy 

Formative Assessment 

Regular group and one-on-one critiques of investigations and studio work allow students to reflect, assess, 

and demonstrate the progress they have made as well as give them feedback to encourage further 

refinement, investigation or new directions for exploration. 

Critiques of completed artwork are conducted at the end of each assignment. Students are required to 

discuss their work, focusing on the aspects they feel successfully convey their artistic intentions as well as 

sharing ideas about problems with the composition and possible solutions. Students are also required to 

share positive comments about their classmates' work. Students are expected to use appropriate arts and 

analytical vocabulary in assessing the work of others and when reflecting upon their own experience.  

Reflections are performed by students in the DW as part of the process in production of their artwork. 

Students reflect on the process, analyzing their success in conveyance of intention and idea, their use of 

class time, materials and techniques to determine whether or not revisions are needed before a work is 

deemed complete. 

Summative Assessment 

Students will complete a final visual arts project or a combination of final projects that evidence students 

learning throughout the trimester. 

Assessment:  

 Students will be assessed utilizing the IB criteria of investigate, design, plan, create, evaluate, and 

attitudes in visual art 

 Students will also receive standard numerical grades on homework assignments, quizzes and tests. 

Projects will be assessed with both a standard rubric and the IB criterion 
All IB assessments will focus upon each student’s potential and their ability to demonstrate their 

comprehension of the subject matter 

Developmental Workbook:  

The Developmental Workbook (DW) is an IB-MYP requirement. Students will be responsible for organizing 

and completing sketches and assignments in their Developmental Workbook. The workbook will be a place 

for students to brainstorm their thoughts and ideas, keep course information and handouts and complete 

homework assignments. Most importantly the DW shows evidence of all processes of art making from 

conception, process, product, evaluation, reflection and ultimately connections and awareness to other areas 

of study. The following entries will be expected:  
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 Specific drawing assignments with media and process experimentation 

 Video and lecture notes 

 Assigned reading notes 

 Reflection writing assignments and reviews 

 Inspirational quotes or images 

 Research and citations used for art processes and creation 
Other 
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 Research and citations used for art processes and creation 

Other 

There will be periodic DW checks during the year to ensure students full participation. Students will store 

their sketchbooks in the art room and use them for their entire middle school experience from grade 6 to 

grade 8. 

Project assessments take each of the following criteria into consideration when determining a grade: 

 Understanding 

 Attitude 

 Effort 

 Progress 

Craftsmanship 

MYP Criteria: 

Criterion A: Knowledge and understanding 

Criterion B: Application 

Criterion C: Reflection and evaluation 

Criterion D: Personal engagement 
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Ramsay High School  

MYP: Year 4  Grade: 9 

Course Description: Visual Arts  

  

~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ 

Course Description 

The ninth grade visual arts course is designed as a continuance of the eight grade course. Emphasis remains 

on the significance of art as a historical reflection of the society in which it was created. Students further 

their critical understanding through exploration of art from various periods and learn to analyze it as it 

relates to its historical and societal context while seeking to understand the artist’s motivation and intent. 

Students continue to explore the creative process in the development of their own artwork. The course 

reinforces the effective use of the elements and principles of design, and increased awareness of 

compositional techniques. Students are introduced to more complex techniques and processes enabling 

them to further their artistic development as they examine the many creative solutions to a particular 

problem. Students increase their understanding and utilization of proper analytical and technical vocabulary 

as they record artistic processes and reflections in the DW and share their insights during discussions and 

critiques. Incorporated in the curriculum are units that employ collaboration with others and interdisciplinary 

focuses.  

Fundamental Concepts 

Intercultural Awareness - Inquiry is integrated with investigation of various historical and contemporary 

art forms leading to visual and contextual knowledge of art from various cultures. 

Communication - Students express themselves in a variety of modes: oral, written, visual aural and 

kinesthetic. The visual arts provide students with a unique opportunity for non-verbal expression and 

reflection through their projects.  

Holistic or interdisciplinary approach - The arts provide opportunity for personal, socio-cultural, and 

aesthetic experiences through the meaningful production and understanding of art. Connections are 

discovered between the visual arts and various subject areas, modes of interaction and personal 

experiences. Students develop sensitivity to the ideas and feelings expressed and communicated through 

the work of other cultures and civilizations and the influence that art had on the people of that culture. 

Areas of Interaction 

Approaches to Learning - Students learn in the visual arts, the use of effective time management skills 

for project creation, how to collaborate while working in groups, how to use content specific vocabulary and 

a variety of media in the expression of their creative intent. Students gain a better understanding of their 

own work through reflection and peer evaluation. Students exercise their cognitive skills with brainstorming 

and development of novel solutions and strategies for expression and perception. Finally, students make 

connections across subject areas, cultures and media. 

Community and Service - The collaborative nature of the arts enables individuals to share and teach 

others in the community through outreach programs thereby fostering new relationships with members of 

the extended community with benefit to all. Students can also participate in various projects that allow for 

ways of beautifying the community, such as through murals, installations or other large scale works.  
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Environments - Art education leads to an understanding of the relationships individuals have with their 

environment. Students learn first-hand how art is used to enhance the environment and influence how 

spaces are used. Students gain knowledge of how material and product use impacts the environment and 

that through brainstorming and experimentation students discover new and innovative ways of creating 

artwork with materials that are environmentally friendly and eco-conscious.  

  

 

  



JHPA & RHS WRITTEN CURRICULUM 
121 

 

Health and Social Education - Students are exposed to a variety of contemporary and historical social 

issues that affect art creation and influence development of certain art genre. Students take responsibility in 

practicing safe handling of material, tools and media.  

Human Ingenuity - Students learn the importance of understanding humankind’s capacity to create and 

how it has led to improvement and transformation throughout the world. Students employ innovation and 

problem solving as they seek uniquely personal solutions to the challenges presented in the assignments. 

Methodology and Teaching Strategies 

The basic goal of the visual arts curriculum is to create an appreciation for the arts and for the means of 

expression it provides as a response within society. Students combine working with the elements and 

principles of design, technique and media, while exploring art and its interdependence with other areas of 

study. 

Teaching methods include but are not limited to: lecture and discussion paired with power point 

presentations and interactive Smart Board lessons; demonstration and guided practice with technique and 

media; individual and collaborative investigation of engaging learning websites, graphic organizers, pair 

share, oral and written presentations; and personal reflections and journaling in the DW. 

Topics:  

 Elements and Principles of Design: effective use in conveying artistic intent 

 Fine Pencil Skills and techniques 

 Value Study explorations 

 Artist studies: contemporary issue based art 

 Exploration of Mixed Media and Personal Expression: contemporary cross cultural exploration 

3D Media and sculptural techniques: environmental considerations 

SOURCES 

  

 

Art and Man Discovering Art History 
  

Drawing on the Right Side of the 

Brain Betty Edwards 

Art 21: select programs exploring 

artists or processes. 

Understanding Art 

Art Talk How to Draw What You See 

Exploring Art  
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MYP Aims and Objectives 

Aims 

The aims of the teaching and study of MYP arts are for students to: 

 Understand how the arts play a role in developing and expressing personal and cultural identities 

 Appreciate how the arts innovate and communicate across time and culture 

 Become informed and reflective practitioners of the arts 

 Experience the process of making art in a variety of situations 

 Explore, express and communicate ideas 

 Become more effective learners, inquirers and thinkers 

 Develop self-confidence and self-awareness through art experiences 

Appreciate lifelong learning in and enjoyment of the arts 

  

    Objectives:  

A Knowledge and understanding 

At the end of the course, students should be able to: 

 Demonstrate knowledge and understanding of the art form studied in relation to societal, cultural, 

historical and personal contexts 

 Demonstrate knowledge and understanding of the elements of the art form studied, including specialized 

language, concepts and processes 
Communicate a critical understanding of the art form studied in the context of their own artwork 

B Application 

At the end of the course, students should be able to: 

 Develop an idea, theme or personal interpretation to a point of realization, expressing and communicating 

their artistic intentions 
Apply skills, techniques and processes to create, perform and/or present art 

C Reflection and evaluation 

At the end of the course, students should be able to: 

 Reflect critically on their own artistic development and processes at different stages of their work 

 Evaluate their work 

 Use feedback to inform their own artistic development and processes 
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D Personal engagement 

At the end of the course, students should be able to: 

 Show commitment in using their own artistic processes 

 Demonstrate curiosity, self‐motivation, initiative and a willingness to take informed risks 

 Support, encourage and work with their peers in a positive way 

Receptive to art practices and artworks from various cultures, including their own 

Phillips Academy Content Objectives 

Student will: 

 Recognize and appreciate the Fine Arts as a historical reflection of humankind’s advancements over time 

 Discover more insightful ways of viewing and analyzing their world 

 Respond positively to the challenges of exploring their creative potential while maintaining excitement for 

their accomplishments as well as the accomplishments of others 
Develop a strong knowledge and skill base supporting a successful transition into the Upper School Visual 

Arts courses 

Stewardship Skills 

 Demonstrate respect and support for people and their artistic accomplishments 

 Properly care for art room facility, equipment and materials 

 Appreciate the value of recycling and repurposing materials 
Utilize appropriate gallery and museum etiquette 

Methods of Assessment and Grading Policy 

Formative Assessment 

Regular group and one-on-one critiques of investigations and studio work allow students to reflect, assess, 

and demonstrate the progress they have made as well as give them feedback to encourage further 

refinement, investigation or new directions for exploration. 

Critiques of completed artwork are conducted at the end of each assignment. Students are required to 

discuss their work, focusing on the aspects they feel successfully convey their artistic intentions as well as 

sharing ideas about problems with the composition and possible solutions. Students are also required to 

share positive comments about their classmates' work. Students are expected to use appropriate arts and 

analytical vocabulary in assessing the work of others and when reflecting upon their own experience.  

Reflections are performed by students in the DW as part of the process in production of their artwork. 

Students reflect on the process, analyzing their success in conveyance of intention and idea, their use of 

class time, materials and techniques to determine whether or not revisions are needed before a work is 

deemed complete. 
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Summative Assessment 

Students will complete a final visual arts project or a combination of final projects that evidence students 

learning throughout the trimester. 

Assessment:  

 Students will be assessed utilizing the IB criteria of investigate, design, plan, create, evaluate, and 

attitudes in visual art 

 Students will also receive standard numerical grades on homework assignments, quizzes and tests. 

Projects will be assessed with both a standard rubric and the IB criterion 
All IB assessments will focus upon each student’s potential and their ability to demonstrate their 

comprehension of the subject matter 

Developmental Workbook:  

The Developmental Workbook (DW) is an IB-MYP requirement. Students will be responsible for organizing 

and completing sketches and assignments in their Developmental Workbook. The workbook will be a place 

for students to brainstorm their thoughts and ideas, keep course information and handouts and complete 

homework assignments. Most importantly the DW shows evidence of all processes of art making from 

conception, process, product, evaluation, reflection and ultimately connections and awareness to other areas 

of study. The following entries will be expected:  

 Specific drawing assignments with media and process experimentation 

 Video and lecture notes 

 Assigned reading notes 

 Reflection writing assignments and reviews 

 Inspirational quotes or images 

 Research and citations used for art processes and creation 

Other 

There will be periodic DW checks during the year to ensure students full participation. Students will store 

their sketchbooks in the art room and use them for their entire middle school experience from grade 6 to 

grade 8. 

Project assessments take each of the following criteria into consideration when determining a grade: 

 Understanding 

 Attitude 

 Effort 

 Progress 
Craftsmanship 

MYP Criteria: 

Criterion A: Knowledge and understanding 

Criterion B: Application  



JHPA & RHS WRITTEN CURRICULUM 
125 

 

Criterion C: Reflection and evaluation 

Criterion D: Personal engagement 
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Ramsay High School  

MYP:Year 5  Grade: 10 

Course Description: Visual Arts  

  

Course Description 

The tenth grade visual arts course is designed as a continuance of the ninth grade course. Emphasis remains 

on the significance of art as a historical reflection of the society in which it was created. Students further 

their critical understanding through exploration of art from various periods and learn to analyze it as it 

relates to its historical and societal context while seeking to understand the artist’s motivation and intent. 

Students continue to explore the creative process in the development of their own artwork. The course 

reinforces the effective use of the elements and principles of design, and increased awareness of 

compositional techniques. Students are introduced to more complex techniques and processes enabling 

them to further their artistic development as they examine the many creative solutions to a particular 

problem. Students increase their understanding and utilization of proper analytical and technical vocabulary 

as they record artistic processes and reflections in the DW and share their insights during discussions and 

critiques. Incorporated in the curriculum are units that employ collaboration with others and interdisciplinary 

focuses.  

Fundamental Concepts 

Intercultural Awareness - Inquiry is integrated with investigation of various historical and contemporary 

art forms leading to visual and contextual knowledge of art from various cultures. 

Communication - Students express themselves in a variety of modes: oral, written, visual aural and 

kinesthetic. The visual arts provide students with a unique opportunity for non-verbal expression and 

reflection through their projects.  

Holistic or interdisciplinary approach - The arts provide opportunity for personal, socio-cultural, and 

aesthetic experiences through the meaningful production and understanding of art. Connections are 

discovered between the visual arts and various subject areas, modes of interaction and personal 

experiences. Students develop sensitivity to the ideas and feelings expressed and communicated through 

the work of other cultures and civilizations and the influence that art had on the people of that culture. 

Areas of Interaction 

Approaches to Learning - Students learn in the visual arts, the use of effective time management skills 

for project creation, how to collaborate while working in groups, how to use content specific vocabulary and 

a variety of media in the expression of their creative intent. Students gain a better understanding of their 

own work through reflection and peer evaluation. Students exercise their cognitive skills with brainstorming 

and development of novel solutions and strategies for expression and perception. Finally, students make 

connections across subject areas, cultures and media. 

Community and Service - The collaborative nature of the arts enables individuals to share and teach 

others in the community through outreach programs thereby fostering new relationships with members of 

the extended community with benefit to all. Students can also participate in various projects that allow for 

ways of beautifying the community, such as through murals, installations or other large scale works.  
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Environments - Art education leads to an understanding of the relationships individuals have with their 

environment. Students learn first-hand how art is used to enhance the environment and influence how 

spaces are used. Students gain knowledge of how material and product use impacts the environment and 

that through brainstorming and experimentation students discover new and innovative ways of creating 

artwork with materials that are environmentally friendly and eco-conscious.  
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Health and Social Education - Students are exposed to a variety of contemporary and historical social 

issues that affect art creation and influence development of certain art genre. Students take responsibility in 

practicing safe handling of material, tools and media.  

Human Ingenuity - Students learn the importance of understanding humankind’s capacity to create and 

how it has led to improvement and transformation throughout the world. Students employ innovation and 

problem solving as they seek uniquely personal solutions to the challenges presented in the assignments. 

Methodology and Teaching Strategies 

The basic goal of the visual arts curriculum is to create an appreciation for the arts and for the means of 

expression it provides as a response within society. Students combine working with the elements and 

principles of design, technique and media, while exploring art and its interdependence with other areas of 

study. 

Teaching methods include but are not limited to: lecture and discussion paired with power point 

presentations and interactive Smart Board lessons; demonstration and guided practice with technique and 

media; individual and collaborative investigation of engaging learning websites, graphic organizers, pair 

share, oral and written presentations; and personal reflections and journaling in the DW. 

Topics:  

 Elements and Principles of Design: effective use in conveying artistic intent 

 Fine Pencil Skills and techniques 

 Value Study explorations 

 Artist studies: contemporary issue based art 

 Exploration of Mixed Media and Personal Expression: contemporary cross cultural exploration 

3D Media and sculptural techniques: environmental considerations 

SOURCES 

  

 

Art and Man Discovering Art History 
  

Drawing on the Right Side of 

the Brain Betty Edwards 

Art 21: select programs exploring 

artists or processes. 

Understanding Art 

Art Talk How to Draw What You See 

Exploring Art  
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MYP Aims and Objectives 

Aims 

The aims of the teaching and study of MYP arts are for students to: 

 Understand how the arts play a role in developing and expressing personal and cultural identities 

 Appreciate how the arts innovate and communicate across time and culture 

 Become informed and reflective practitioners of the arts 

 Experience the process of making art in a variety of situations 

 Explore, express and communicate ideas 

 Become more effective learners, inquirers and thinkers 

 Develop self-confidence and self-awareness through art experiences 
Appreciate lifelong learning in and enjoyment of the arts 
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Objectives:  

A Knowledge and understanding 

At the end of the course, students should be able to: 

 Demonstrate knowledge and understanding of the art form studied in relation to societal, cultural, 

historical and personal contexts 

 Demonstrate knowledge and understanding of the elements of the art form studied, including specialized 

language, concepts and processes 
Communicate a critical understanding of the art form studied in the context of their own artwork 

B Application 

At the end of the course, students should be able to: 

 Develop an idea, theme or personal interpretation to a point of realization, expressing and communicating 

their artistic intentions 
Apply skills, techniques and processes to create, perform and/or present art 

C Reflection and evaluation 

At the end of the course, students should be able to: 

 Reflect critically on their own artistic development and processes at different stages of their work 

 Evaluate their work 

Use feedback to inform their own artistic development and processes 

D Personal engagement 

At the end of the course, students should be able to: 

 Show commitment in using their own artistic processes 

 Demonstrate curiosity, self‐motivation, initiative and a willingness to take informed risks 

 Support, encourage and work with their peers in a positive way 
Receptive to art practices and artworks from various cultures, including their own 

Phillips Academy Content Objectives 

Student will: 

 Recognize and appreciate the Fine Arts as a historical reflection of humankind’s advancements over time 

 Discover more insightful ways of viewing and analyzing their world 

 Respond positively to the challenges of exploring their creative potential while maintaining excitement for 

their accomplishments as well as the accomplishments of others 

 Develop a strong knowledge and skill base supporting a successful transition into the Upper School Visual 

Arts courses 
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Stewardship Skills 

 Demonstrate respect and support for people and their artistic accomplishments 

 Properly care for art room facility, equipment and materials 

 Appreciate the value of recycling and repurposing materials 
Utilize appropriate gallery and museum etiquette 

Methods of Assessment and Grading Policy 

Formative Assessment 

Regular group and one-on-one critiques of investigations and studio work allow students to reflect, assess, 

and demonstrate the progress they have made as well as give them feedback to encourage further 

refinement, investigation or new directions for exploration. 

Critiques of completed artwork are conducted at the end of each assignment. Students are required to 

discuss their work, focusing on the aspects they feel successfully convey their artistic intentions as well as 

sharing ideas about problems with the composition and possible solutions. Students are also required to 

share positive comments about their classmates' work. Students are expected to use appropriate arts and 

analytical vocabulary in assessing the work of others and when reflecting upon their own experience.  

Reflections are performed by students in the DW as part of the process in production of their artwork. 

Students reflect on the process, analyzing their success in conveyance of intention and idea, their use of 

class time, materials and techniques to determine whether or not revisions are needed before a work is 

deemed complete. 

Summative Assessment 

Students will complete a final visual arts project or a combination of final projects that evidence students 

learning throughout the trimester. 

Assessment:  

 Students will be assessed utilizing the IB criteria of investigate, design, plan, create, evaluate, and 

attitudes in visual art 

 Students will also receive standard numerical grades on homework assignments, quizzes and tests. 

Projects will be assessed with both a standard rubric and the IB criterion 
All IB assessments will focus upon each student’s potential and their ability to demonstrate their 

comprehension of the subject matter 

Developmental Workbook:  

The Developmental Workbook (DW) is an IB-MYP requirement. Students will be responsible for organizing 

and completing sketches and assignments in their Developmental Workbook. The workbook will be a place 

for students to brainstorm their thoughts and ideas, keep course information and handouts and complete 

homework assignments. Most importantly the DW shows evidence of all processes of art making from 

conception, process, product, evaluation, reflection and ultimately connections and awareness to other areas 

of study. The following entries will be expected:  
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 Specific drawing assignments with media and process experimentation 

 Video and lecture notes 

 Assigned reading notes 

 Reflection writing assignments and reviews 

 Inspirational quotes or images 

 Research and citations used for art processes and creation 
Other 
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There will be periodic DW checks during the year to ensure students full participation. Students will store 

their sketchbooks in the art room and use them for their entire middle school experience from grade 6 to 

grade 8. 

Project assessments take each of the following criteria into consideration when determining a grade: 

 Understanding 

 Attitude 

 Effort 

 Progress 
Craftsmanship 

MYP Criteria: 

Criterion A: Knowledge and understanding 

Criterion B: Application 

Criterion C: Reflection and evaluation 

Criterion D: Personal engagement 

  

Examples of MYP Personal Project 

(From The Atlanta International School) 
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Language Arts 6 (Year 1) 

MYP Language  & Literature 

I. Course Description 

The world language program at J.H. Phillips Academy and Ramsay High School aims to develop critical 

thinkers and capable communicators.  Within this course students will examine authentic readings which allow 

them build on their knowledge, understanding, and appreciation of their ever expanding world. As students 

open their minds to new experiences and perspectives, they are encouraged to express their ideas and beliefs 

with consideration, care, and reasoning. Students will learn how to effectively communicate in all aspects of 

world language (reading, writing, speaking, listening, reasoning and research), which will support their growth 

as life-long learners. 

II. State Standards, MYP Aims and Objectives 

Within this course students will practice and apply effective strategies in their reading through a variety of 

materials: novels, short stories, non-fiction articles, poetry, and film. Through continuing practice of 

comprehension and analysis, the students’ determine author’s purpose and effectiveness. Students will develop 

their own writing craft through activities that allow them to consider their ideas, feelings, and knowledge. 

Continued instruction in grammar, usage, vocabulary, and spelling will support their ability to express 

themselves in their written and oral communication. Additionally, as their understanding of language grows, 

they are able to comment on the language usage in a variety of media. The collaborative and communication 

skills required of 21st century workers will be encouraged through class discussions, group activities, peer 

evaluation, and oral presentations. 

MYP Objectives 

Alabama Course of Study & Common Core Content Standards 

Grade level expectations for 6th grade 

Oral Expression and Listening 

Successful group discussions require planning 

and participation by all 

Content (this includes texts students view and read and 

texts they create) 

Understand and analyze aspects of oral, written, 

and visual texts 

Understand and apply terminology 

Analyze effects of author’s choice on an audience 
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Compose pieces in consideration of audience and 

purpose 

Compare and contrast works 

Express an informed response to a variety of texts 

Reading for All Purposes 

Understanding text through analyzing literary 

components 

Understand and analyze information through 

organizational structure 

Determine word meanings based on context and 

Organization design 

Create work that uses organizational structures and 

conventions 

Organize ideas and arguments and provide logical 

support and transitions 

Employ appropriate citations 

Writing and Composition 

Develop ideas, organization and voice based on 

purpose and audience 

Proofread and revise to produce a precise and 

legitimate piece 

Style 

Use language to narrate, describe, analyze, 

explain, argue, persuade, inform, entertain, and 

express feelings 

Use language accurately 
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Use appropriate tone and vocabulary 

Use correct grammar and syntax 

Use appropriate and varied sentence structure 

Use correct spelling 

Research and Reasoning 

Individual and group research projects require 

obtaining information from a variety of sources 

Organize information for effective presentation 

Examine and consider value and possible bias of 

information 

Monitor the thinking of self and others in a 

disciplined manner 

III. Areas of Interaction 

The Areas of Interaction are common themes that cross all content areas. For each unit of instruction, we will 

identify an area of interaction authentically related to the subject. The Areas of Interaction include 

Environments (built, virtual, and natural), Community and Service, Health and Social Education, Human 

Ingenuity, and Approaches to Learning. 

 IV. Text and Resources 

A variety of sources will be used to achieve the objectives and standards of the course. 

dopted Textbook 

Novels: The Circuit, Holes, Out of the Dust or Stargirl 

The Elements of Writing, First Course 

A variety of poems, short stories, articles, websites, and film clips 

V. Methodology 

A variety of learning strategies will be used to engage the diverse learning styles in a classroom. The units of 

instruction will be viewed through an Area of Interaction. An Essential Question will frame the unit and 

connect to the Area of Interaction.  Additional guiding and content questions will guide the inquiry into the 

subject and lead to a deeper understanding of the content. 

Unit 1: Changes in Me Health and Social Education 
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What is the relationship between change and growth? 

How have I changed? 

What do I need to do in order to grow? 

Unit 2: Changes in My World Environments 

How do my surroundings affect me? How do I affect my surrounding? 

Human Ingenuity 

What choices does an author make to reach an audience? 

Unit 3: Changes in Self-Perception Health and Social Education 

How do internal and external factors influence one’s self-perception? 

How does voice relate to audience and purpose? 

Unit 4: Changing Times and Places Community and Service 

How can one person affect their community positively or negatively? 

How do I affect my community? 

Human Ingenuity 

How does an author’s choice of setting affect characterization and plot? 

VI. Methods of Assessment & Grading Policy 

Formative assessments are the activities that lead up to the summative (or final) assessment. Formative 

assessments will be used to measure understanding of concepts and skills including quizzes, worksheets, 

journal writing, drafts, discussions, group work, etc. The formative assessments allow students to gain 

confidence and knowledge to complete the unit’s summative assessment. The summative assessments will 

allow students to demonstrate their level of achievement as related to the MYP objectives and state standards. 

In Language A, summative assessments may be a written narrative, an essay, a group presentation, an oral 

presentation, or a test.  

Students will receive two measures of achievement: (1) MYP Criteria-Based Assessment for Language A 

(2) a letter grade. The MYP Criteria-Based Assessment for Language A is attached to this document. Each 

mark band describes the level of achievement for a particular task. The Language A Criteria are on a 10 point 

scale; however, these levels DO NOT correlate to percentages. For example, a student may earn a 4 on the 

MYP Criterion Based Assessment. That DOES NOT mean that a student earned 40%. It means that the 

student’s achievement matched the criteria that are listed for a level 4. The 6th grade teachers ensure 

consistency in grading by meeting together and assessing student work. We then convert the achievement 

levels to a letter grade. 
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Language Arts 7 

MYP Language A 

I. Course Description 

The language arts program at J.H. Phillips Academy and Ramsay High School aims to develop critical thinkers 

and capable communicators. Students in this program will learn how to properly communicate in a variety of 

manners (reading, writing, speaking, listening, reasoning, and research), and practice assessment of their own 

strengths and limitations. Through their study in communication, the students will be challenged to explore 

ideas and issues that have a local and global significance, and to find respect for different points of view. 

II. State Standards, MYP Aims and Objectives 

Within this course students will practice and apply effective strategies in their reading through a variety of 

materials: novels, short stories, non-fiction articles, poetry, and film. Through continuing practice of 

comprehension and analysis, the students’ determine author’s purpose and effectiveness. Students will develop 

their own writing craft through activities that allow them to consider their ideas, feelings, and knowledge. 

Continued instruction in grammar, usage, vocabulary, and spelling will support their ability to express 

themselves in their written and oral communication. Additionally, as their understanding of language grows, 

they are able to comment on the language usage in a variety of media. The collaborative and communication 

skills required of 21st century workers will be encouraged through class discussions, group activities, peer 

evaluation, and oral presentations. 
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MYP Objectives Alabama Course of Study Content Standards 

Grade Level Expectations for 7th Grade 

Content (this includes texts students view and read 

and texts they create: 

 Understand and analyze aspects of real, written, 

and visual texts 

 Understand and apply terminology 

 Analyze effects of author’s choice on an audience 

 Compose and contrast works 

 Express an informed response to a variety of 

tests 

 Oral Expression and Listening 

 Formal presentations require preparation and 

effective delivery 

 Small and large group discussions rely on active 

listening and the effective contributions of all 

participants 

__________________________________________ 

Reading for All Purposes 

 Literary elements, characteristics, and ideas are 

interrelated and guide the comprehension of 

literary and fictional texts 

 Informational and persuasive texts are summarized 

and evaluated 

 Purpose, tone, and meaning in world choices 

influence literary, persuasive and informational 

texts 

Organization 

 Create work that uses organizational structures 

and conventions 

 Organize ideas and arguments and provide logical 

support and transitions 

 Employ appropriate citations 

Writing and Composition 

 Composing literary and narrative texts that 

incorporate a range of stylistic devices 

demonstrates knowledge of genre features 

 Organization is used when composing information 

and persuasive texts 

 Editing writing for proper grammar, usage, 

mechanics, and clarity improves written work 
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Style 

 Use language to narrate, describe and analyze 

explain, argue, persuade,  inform, entertain, 

and express feelings 

 Use language accurately 

 Use appropriate tone and vocabulary 

 Use correct grammar and syntax 

 Use appropriate and varied sentence structure 

 Use correct spelling 

Research and Reasoning 

 Answering  a research question logically begins 

with obtaining and analyzing information from a 

variety of sources 

 Logical information required documented sources 

 Reasoned material is evaluated for its quality using 

both its logic and its use of medium 
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Unit 1: New Traditions 

Global Context: Orientation in time and space 

Key Concept: Perspective 

Related Concepts: Characters, Point of view, Theme, Context 

Text: The Outsiders 

Traditions are an important part of our own cultures and families and often reveal interesting 

information about our backgrounds and values. By using The Outsiders, students will be exposed to 

cultures and understand the importance of tradition, gender and culture. Throughout this unit, students 

will be given ample opportunity to reflect on traditions present in their own cultures. Connections will 

also be made to other national traditions and values through the first Individuals and Societies unit. 

Main content addressed: 

· Examine different cultural creation myths and legends 

· Identify traditions and values present in own cultures and make connections to the novel. 

· Recognize what role traditions and gender play in our own cultures and how they can both shape 

  and hinder us. 

· Identify and discuss the themes in the novel. 

· Recognize how the author develops themes and characters to position readers in a certain way. 

· Identify the features of a persuasive essay to then produce one. 

Unit 2: Good things come in small packages 

Global Context: Personal and Cultural expression 

Key Concept: Creativity 

Related Concepts: Style, Structure, Purpose, Self-expression 

Text: Selection of short literary and non-literary texts. 

Students will study a variety of short stories and investigate different narrative writing styles and genres. 

Students will experience stories that reflect a wide variety of relevant themes and use them as a basis 

for discussion. The students will create a variety of texts focusing on different aspects of narrative in 

order to display competence in effective and clear use of language, and finally synthesize these skills by 

creating their own short story. The skills of finding topics that matter, focusing ideas, revealing setting, 
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showing characters, creating tension, crafting effective leads and endings and editing for clarity and 

coherence of ideas will also be practiced. 

Main content addressed: 

· Learn how to discuss important themes from various short stories 

· Study different aspects of the short story such as plot, characters, setting, theme and genre 

· Complete journal exercises and short writing pieces displaying sensory language and symbolism 

· Complete smaller writing exercises to demonstrate understanding and competence of aspects of 

  narrative writing 

· Write an original short story for a class collection of short stories 

 Demonstrate mastery of a number of narrative techniques through a writer’s folio and written    

    reflection 

Students will write a comparative essay about two short texts. 

Unit 3: A Perfect Society 

Global Context: Identities and Relationships 

Key Concept: Connections 

Related Concepts: Character, Theme, Setting, Genre 

Text: ‘Devil’s Arithmetic 

This unit aims to explore the concepts of the individual, community and society through an in-depth 

study of the novel The Devil’s Arithmetic. Students will also investigate the concept of utopia and 

dystopia by looking at other examples from other sources of literature from the science fiction 

genre. This unit will share interdisciplinary links with the Individuals and Societies unit also entitled 

“A Perfect Society?” where students will investigate different systems of power, politics, economics 

and societies around the world, and so will share some assessment tasks and other activities. 

Throughout the novel students will examine the themes of individuality, community and conformity 

and students will be encouraged to take a stance on these themes. 

Main content addressed: 

Learn how to discuss a novel and its theme using the novel The Devil’s Arithmetic and complete 

related comprehension, vocabulary, spelling, grammar and punctuation activities 
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Demonstrate personal interpretation of the themes and messages of The Devil’s Arithmetic by 

completing writing exercises and class discussions. 

Alongside humanities investigation into different types of societies, cultures and systems of 

economics and government, develop opinions on ‘what makes a society perfect?’ 

Learn the structure of exposition and explore

 Unit 4:  

Global Context: Personal and Cultural expression 

Key Concept: Communication 

Related Concepts: Context, Purpose, Setting, Style, Structure, Audience Imperatives 

Text: ‘Rabbit Proof Fence’ directed by Doris Pilkington Garimara 

By using Rabbit Proof Fence as the text, students will examine how film directors use camera 

angles, music, characterization, plot and stereotypes to position us as viewers. Students will be 

encouraged to examine cultural and gender based stereotypes and recognize the purpose of its 

existence in text. 

Main content addressed: 

Identify and use key literature terms relevant to film studies. 

View a variety of short films, advertisements and the film Rabbit Proof Fence and analyse for film 

    techniques. 

Examine themes present in the film through a variety of exercises 

Identify camera angles and practice using them to create a mood 

Identify cultural stereotypes seen in the film and examine the reasons why directors include      

  these. 
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8th Grade  Language and Literature Course Syllabus/ Written 
Curriculum 

Text: 
*Elements of Literature/ online textbook available at  go.hrw.com 
*Elements of Literature Reading Workbook 
*Glencoe Writer's Choice  
*Glencoe Writer's Choice Workbook  

 Reader's Handbook 
 Critical Reading and Daybook 
 Holt, Reinhart, & Winston Middle School Dictionary 
 Write Source 2000 

*Novel Reading:  
 The Battle of Jericho by Sharon Draper (Summer Reading) 
 The Book Thief  by Markus Zusak 
 The Pearl by John Steinbeck (2nd Semester) 
 Let the Circle Be Unbroken( 2nd Semester) 

  
The * are books that students will have to bring to class DAILY!  

  
Materials Required for Students: 
1 Composition Notebook (a black and white composition notebook without spirals) 
Notebook Paper (PLEASE DO NOT USE SPIRAL NOTEBOOKS)  
Blue or Black Pens ONLY 
Textbook(s) 
Flash drive or Jump drive 
Optional: Computer Tablet (Students will be allowed to use them for reading and research purposes 
only) 
*ALL STUDENTS NEED A PARENT APPROVED GMAIL ACCOUNT FROM GOOGLE USING THE 
STUDENT’S NAME AS AN IDENTIFIER.  
 

REQUIREMENTS: 
 Students are expected to participate and take an active role in the learning process.  
 Students are expected to bring all supplies and necessary textbooks to class daily. 
 Students are expected to exercise and adhere to the established classroom rules and 

procedures  
 Special Assignments:  Research reports, Class book reports, maintaining a class writing 

journal,and  maintaining a binder of class notes and assignments. 
 Students will recognize and use the parts of speech as elements of text 
 Students are expected to submit all assignments in black or blue ink.  
 Students should use their agenda books to maintain accurate records. 
 Students are expected to READ AND COMPLETE FOUR (INDEPENDENT) ACCELERATED 

READER BOOKS during the 1st 9 weeks grading period. 
 Students are expected to submit all assignments in a timely and orderly manner 

according to the classroom procedures and guidelines established by Phillip Academy 
and BCS.  
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EVALUATION: 
Each graded daily assignment will be maintained as a daily grade. Tests will be given on a weekly or 

bi-weekly basis. Homework will be given on a daily basis. PLEASE EMAIL ALL APPROVED MAKE UP 

AND LATE HOMEWORK or ASSIGNMENTS TO maustin@bhm.k12.al.us. Our class WEB PAGE is 

located at http://www.edmodo.com/phillipsacademy8thgradeenglish.  The registration code is p27rfm. 

Student performance and mastery will be assessed according to the objectives and the guidelines of 

the Common Core Standards, the Alabama Course of Study, and the objectives outlined by 

Birmingham City Schools.  All of these branches of curriculum have components of reading, 

language, writing, speaking and listening and media and technology.  Phillips Academy is a 

candidate school* for the International Baccalaureate MYP program. This school is pursuing 

authorization as an IB World School. These are schools that share a common philosophy—a 

commitment to high quality, challenging, international education that we believe is important for 

our students.  There will be four IB projects due throughout the academic year. 

  
  

For further information about the IB and its programmes, visit http://www.ibo.org 
  

GRADING 
Daily Grades (class assignments, projects, special assignments)          
45% of total grad 
Homework     15% of total grade 
Tests/Quiz   40% of total grade   

  
EXAMINATIONS: Examinations will be given at the completion of each mastery unit.  

 
HOMEWORK: 
Students MAY have homework Monday, Tuesday, Wednesday, Thursday, and Friday of every week. 
There will be few weekend assignments. Students will have special projects and/or essays and 
reading over some weekends.  All students are expected to keep and maintain their reading log, a 
writer’s notebook, and a class notebook  for this course. Homework can be easily accessed at 
www.phillipspride.org.   
Students may email assignments to phi8nu9pi@yahoo.com. 
encouraged to turn all work in on time for grading and posting. THIS COURSE INCLUDES TWO 
SUBJECTS AND REQUIRES STUDENTS TO SUBMIT ASSIGNMENTS AS REQUESTED BY THE TEACHER.  
Missing and late assignments can only be accepted from students who are absent according BCS 
policy. NO LATE ASSIGNMENTS WILL BE ACCEPTED FROM STUDENTS WHO ARE PRESENT IN CLASS ON 
THE DATE AN ASSIGNMENT WAS DUE AND THE STUDENT FAILED TO TURN IN THE ASSIGNMENT AS 
REQUIRED.   

  
 
 

ACCELERATED READER: 
ALL students will read at least FOUR Accelerated Reader books for each grading period. The students 
are required to read in their self-selected Accelerated Reader books at home and during class. 
Students will be expected to maintain a reading log and written responses to the AR books completed 
as a part of their grade.  Accelerated Reader test dates will be assigned. Failure to take the tests on the 
assigned date and under the direct supervision of Mr. Austin will result in a zero on the AR test.  
  

mailto:maustin@bhm.k12.al.us
http://www.edmodo.com/phillipsacademy8thgradeenglish
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UNITS THEMES & STANDARDS OF FOCUS:  

Units have been developed around the IB MYP criteria. We will address MYP objectives through the state 

standards.  

Units of Study  MYP Criteria  Common Core  Performance 

Standard  

Unit 1: The Future is Now!    

· Become active learners, efficient test takers, effective time 

managers, excellent organizers, competent researchers, 

and skillful communicators  

· Read and interpret a variety of texts  

· Analyze and talk and/or write about texts that have been 

viewed  

· Ask and answer pertinent questions  

· Write in a variety of forms  

· Improve vocabulary  

· Conduct simple and complex research and present 

research findings orally and in writing  

· Use the media center information technology effectively  

· Reflect critically on their own work and that of their 

peers  

  

Argumentative Writing  

Narrative Writing  

Unit 2: Democracy in Action  Informational/Literacy  Informational/Literacy 

Unit 3: Are you just another 

brick in the wall?  

Informational/Explanatory  

Literary Reading  

Informational/Explanatory 

Literary Reading 

Unit 4: Expert, Expert!  Literary/Informational Text  

Cause/Effect  

Literary/Informational Text 

Cause/Effect 
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COMMON 

CORE 

STANDARDS:  

English Language Arts is designed to help students focus on performance standards. An overview is below but for full details please visit: 

https://www.bhamcityschools or www.corestandards.org.  

Literature  

& 

Informational  

Reading  

  

· Gain adequate exposure to a rand of texts and tasks.  

· Read to comprehend, identify & interpret key ideas and details  

· Analyze text to cite evidence  

· Determine central ideas and themes  

· Access point of view and author’s purpose  

  

Writing &  

Language  

  

· Write arguments to support claims  

· Write informative/explanatory text  

· Write descriptive narratives using various techniques  

· Use the Writing Process  

· Utilize the technology  

· Conduct research based projects from a variety of sources  

· Write for a range of purposes and lengths of time  

· Apply a command of formal English in grammar and punctuation  

· Understand functions of language in various contexts  

· Decoding and expanding vocabulary  

  

https://www.bhamcityschools/
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Speaking &  

Listening  

  

· Prepare and participate effectively in a range of conversations and collaborations.  

· Intergrade and evaluate information presented in diverse media and formats.  

· Evaluate a speaker’s point of view, reasoning and use of evidence and rhetoric.  

· Integrate and evaluate information presented in diverse formats  

· Evaluate a speaker’s point of view, reasoning and use of evidence and rhetoric  

· Present information with support  

· Adapt speech and communications to a variety of contexts and tasks  

  

METHODOLOGY: 

In the MYP, teachers work together to develop a variety of opportunities for learning focusing on the 

approaches to learning, especially critical thinking and reflection. Individual and collaborative active 

learning are at the heart of the classroom instruction. Real world connections and opportunities to 

investigate and solve problems will help students become world citizens who understand contemporary 

issues with a depth and wisdom drawn from experience and future trends. 

METHODS OF ASSESSMENT: 

A balance of formative and summative assessments will be used to assess student learning. Rubrics and 

checklists will provide students with assignment expectations. 

AREA OF INTERACTION: 

During the course, we will use the areas of interaction to build connections between students’ 

knowledge and experience related to the real world. 

For example, students will develop approaches to learning that help them become problem solvers and 

critical thinkers. 
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Ramsay High School-Year 4- 5 (Grade 10) 

English Language Arts Written Curriculum 2014-2015 

Language Department 

fheath@bhm.k12.al.us 

  

Major Units of Study 

Scholars will study various works of literature, including nonfiction and poetry, 

vocabulary, grammar and writing. Students will employ the five strands of English: reading, 

writing, listening, speaking, and viewing daily.  This course will drive definite shifts in 

developing the knowledge, attitudes, and skills needed in order to manage complexity and take 

responsible action for the future. Numerous opportunities will be afforded to communicate 

effectively, to understand the impact of media on life, to living successfully in an information 

era, and to interact in a global economy. We will cover a wide variety of texts, paintings, and 

visual arts.  Writing, thinking, researching, collaborating, and creating will exist at the front and 

end of every task. These units of inquiry will provide essential knowledge and utilize the Pre-

Advanced Placement and Middle Years Program curricula to prepare students for the demands of 

Advanced Placement classes, college, and the world. 

Course objectives:  Students will remember, understand, apply, analyze, evaluate, and 

create using a wide variety of rich texts, visual arts, paintings, and music. Students will use 

purposeful strategies to listen, write, recite, collaborate, think, research, and create.  The pre-AP 

English 9 and MYP student is reflective, open-minded, principled, global minded, and a risk-

taker.  Students will begin a journey in pursuit of international-mindedness that develops a life-

long learner attitude. 

Assessment:  A variety of assessment strategies will be utilized in effort to provide a 

more balanced view of student achievement. The following list of strategies will be used in 

conjunction with one another. 

Observations 

Selected Response 

Open-ended Tasks 

Performances 

Process Journals 

Portfolio Assessments 

Essays 

Examinations 

Questionnaires 

Research 

Presentations 
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Materials and Textbooks 

Elements of Literature (available online @ www.my.hrw.com) 

Writer’s Choice (available online@  www.glencoe.com)  

To Kill a Mockingbird by Harper Lee 

7 Habits of Highly Effective Teens by Sean Covey 

Of Mice and Men by John Steinbeck 

Lord of the Flies by William Golding 

  

Classroom Expectations 

Class time is learning time. We are members of a learning community. No student has the right, 

through disruptions, to prevent any other student from learning. Self-respect and respect for 

others are the basic guides for our learning environment. 

  

Academic Honesty 

Plagiarism is using word-for-word or in substance someone else’s work or ideas without giving 

proper credit to the source of that information. Acts of plagiarism in any portion of an 

assignment will result in a grade of zero for that assignment. Students will not be allowed to 

resubmit an assignment that has been plagiarized. This also includes students who are caught 

cheating on an assignment. 

  

 

  

http://www.my.hrw.com/
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PHYSICAL EDUCATION & HEALTH 

  

 

 

 

 

 

 

 

 

 

GRADES 6-10 
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   MYP… Physical Education Grades 6-10 

J.H. Phillips Academy and Ramsay High School offers a very competitive Physical 

Education (P.E.) program in the MYP which is concerned with more than sports 

and games. Its clear goal is to contribute to the students’ physical, 

intellectual, emotional and social maturity. The aim is to help young people 

cultivate an active, healthy lifestyle through activities that are enjoyable, at 

the same time as developing the teamwork, co-operation and personal 

engagement that are vital in the modern workplace. 

At J.H. Phillips Academy and Ramsay High School, students in grades 6-10 have two 

double lessons of P.E. per week in a variety of sports disciplines. There is a clearly 

defined set of aims and objectives that can be attained through a combination of different 

physical activities and exercises, to suit local conditions and facilities. 

Students learn to: 

♦ explain the relationship of P.E. to health, for example how to avoid 

injuries, or the benefits of cardio-vascular fitness 

♦ develop social skills and a strong sense of fair play, enthusiasm and 

commitment, especially in teamwork and encouraging their peers 

♦ identify and work to their optimal level of physical fitness 

♦ appreciate the use of creative and expressive aspects of movement 

♦ refine the motor skills necessary for a variety of activities 

♦ understand and apply theories, techniques, rules and training 

principles of different games 

♦ reflect on and evaluate their own and others’ performances in order 
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to develop strategies for improvement 

There is naturally a strong link to Health and Social Education (one of the 

five areas of interaction). Students develop a sense of responsibility for 

their own physical and mental well-being and are able to make informed 

choices for their own lives. 

Approaches to Learning skills that are taught through P.E. include: 

♦ the ability to set realistic short and long term goals, for example in a 

personal fitness plan 

♦ evaluating achievement and analyzing losses 

♦ understanding links between theoretical and practical, for example, 

developing advanced technique in a particular sporting activity 

♦ planning, developing and carrying out game strategies and tactics 
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There is also a focus on Community and Service because of the participatory nature of P.E. and 

the many ways in which sports contribute to strengthening both personal friendships as well as 

the community as a whole. For example, sporting events such as a elementary basketball, 

baseball and softball unite the whole school community as well as giving students an opportunity 

to serve their school either on a team or in helping to organize the event. Students are also 

encouraged to serve the community by coaching peers, younger children via Community and 

Service program. Caring and maintaining PE equipment so that it is available for everyone in the 

community to use and enjoy is a further aspect of Community and Service in P.E. 

Use of Knowledge: This criterion assess the student’s knowledge and understanding of the principles related to a 

variety of physical activities as well as an ability to apply it to analyze situations and solve problems. This includes 

the importance of physical activity to a health lifestyle, aspects of health related fitness and international perspectives 

on sport. (8maximum) 

Movement Composition: The ability to apply compositional skills by creating, selecting and linking movement into 

sequences is assessed using this criterion. (minimum 8) 

Performance:  This criterion assesses the student’s ability to perform in a range of activities and demonstrate motor 

skills, application of tactics, strategies and rules in  individual and group situations. (maximum 8) 

Social Skills and Personal Engagement:  Students are assessed on their ability to work cooperatively by showing 

respect, supporting and encouraging others and taking responsibility.  Appropriate attitudes and strategies for 

interrelating with others and the willingness to improve by reflecting on performance and setting goals for future 

development are also evaluate. (maximum  8) 
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In P.E. at J.H. Phillips Academy and Ramsay High School there are four assessment criteria: 

 There are numerous opportunities for cross-curricular links.  For example, in Science students 

may approach a study of the skeleton from the point of view of forces exerted during physical 

activity, or different body systems and organs such as the hearth or lungs in Science students 

may approach a study of the skeleton from the point of view of forces exerted during physical 

activity, or different body systems and organs such as the heart or lungs and their function in 

sport. Movement composition is an integral part of P.E. in the MYP, so there is also a strong link 

to Performing Arts / Dance. 
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J.H. Phillips Academy & Ramsay High School: 

 GENERAL SYNOPSIS OF SUBJECTS’ APPROACH TO PROGRAMME COURSES.   

PHYSICAL EDUCATION GRADE 6 

THE LEARNER PROFILE: Reflective, Caring, Knowledgeable, Inquirers, Thinkers, Communicators, Open-minded, Risk-takers, 

Principled, Balanced. (These attributes are explicitly explored and are implicitly embedded throughout our school community.) 

IB AREAS OF INTERACTION: Approaches to Learning. Health and Social Education. Human Ingenuity.  Environments.  Community 

and Service. (These common organizing strategies, frame inquiry and give context to unit content. A selection of these are 

embedded in each unit of inquiry, within and across subjects) 

Approaches to Learning and Teaching Strategies 

(Teachers and students employ a range of differentiated 

methods to construct effective learning in different learning 

environments) 

Assessment: Criteria Related 

(Teachers employ a range of Formative assessment, Summative 

assessment, Student self-assessment strategies, tasks and tools) 

Organization and 

Transference Skills 

Communication and 

Information 

Skills 

Thinking 

and Reflection 

Skills 

Attitudes 

and 

Collaboration Skills 

Strategies 

(Teachers use 

these  a  range of 

these to provide 

a balanced view 

of student 

learning) 

Tools 

/Recording 

Devices 

(Teachers 

use a range 

of these to 

document 

evidence of  

student 

learning) 

•Responsibility 

•Study habits 

•Note making 

•Homework 

•Research strategies 

•Class preparation 

•Mind maps 

•Self discipline 

•Group roles 

•Learning styles: 

Gardner’s Multi- 

intelligences 

•Time management 

•Making connections 

•Overlapping 

•Language skills 

•Oral decoding 

strategies 

•Subject specific terms 

•Verbal, Non- verbal 

•Presentation skills 

•Participation 

•Literacy skills, 

•Media Literacy 

•Tech. Literacy 

•Referencing sources 

•Intellectual property 

awarene.ljkss 

•Persuasion 

•Other… 

•Acquiring 

specific 

subject 

knowledge 

•Numeric 

•Verbal 

•Problem 

solving 

•Creative, 

Lateral 

thinking 

•Critical 

thinking/quest-

ioning 

•Analysis 

Bloom’s levels 

•Metacognition 

•Appreciation 

•Enthusiasm 

•Independence 

•Perseverance 

•Confidence 

•Curiosity 

•Respect: self/ 

others/world 

•Cooperation, 

•Commitment 

•Effort 

•Empathy 

•Tolerance 

•Integrity 

•Performance: 

quizzes, tests 

•Observations 

•Selected 

responses 

•Reflections 

•Open-ended 

original 

responses 

•Process 

Journals 

•Response 

Journals 

•Design 

workbooks 

•Interviews 

•Open-ended 

•Rubrics 

•Checklists 

•Benchmarks 

•Rating 

scales 

•Provincial 

Achievement 

charts/levels 

(OMOE) 

•Exemplars 

•Anecdotal 

•Continuums 

•Learning 

logs 

•MYP 

Subject 

specific 

Assessment 
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ideas/concepts 

•Other… 

•Self 

awareness 

•Perception 

•Generating 

ideas 

•Reasoning 

•Other… 

•Conflict resolution 

•Negotiation 

•Group responsibilities 

•Other… 

•Research 

•Portfolios 

•Presentation 

•Conferences 

•Other… 

Criteria 

• MYP 

subject 

specific 

Interim 

objectives 

•Other… 

    

Assessment Tasks 

(Teachers use a range 

of these to collect 

evidence of student 

learning) 

Compositions (artistic, 

musical, physical, 

written) 

Solutions/ products (as 

responses to problems) 

Essays, Exams, 

Research, 

Investigations, Reports, 

Performances, Other… 

 
  

 

  



JHPA & RHS WRITTEN CURRICULUM 
160 

 

MYP FUNDAMENTAL CONCEPTS IN THE JHPA and RHS PHYSICAL EDUCATION GRADE 

6-10 

This PHYSICAL EDUCATION course outline has been developed and reviewed, collaboratively, 

with the three fundamental MYP concepts in mind: holistic education, intercultural awareness 

and communication. These foundation principles of the MYP inform, and are inextricably 

embedded in, the PHYSICAL EDUCATION syllabus objectives and in the units of inquiry that 

flow from these.  

Phillips Academy & Ramsay High School students come to an awareness of the interconnected 

nature of knowledge. We view the development of the whole student as essential to our 

mandate as educators. Real world complexities are viewed as opportunities for Phillips 

Academy & Ramsay High School students to contextualize their learning through the MYP 

Areas of interaction. The PHYSICAL EDUCATION syllabus content and context encourages 

and promotes international- mindedness by engaging and exploring other cultures and 

perspectives. Through the units of inquiry, we seek to build understanding and respect for our 

own and for different cultural views. The PHYSICAL EDUCATION courses promote open and 

effective communication skills for students to articulate their learning in a wide variety of modes, 

and to enable them to communicate on a global level. International-mindedness is explicitly and 

implicitly explored and practiced by students who authentically shape their own learning through 

the use of the Learner Profile throughout our school community. 

Phillips Academy & Ramsay High School follows Alabama Course of Study and Common Core 

Standards for HEALTH AND PHYSICAL EDUCATION curriculum guide and Scope and Sequence Specific 

Expectations. These are similar in nature to the MYP interim objectives. These standards are taught from 

a perspective that reflects the unique nature of the Phillips Academy & Ramsay High School values 

and perspectives are incorporated into subjects where applicable. 

TEXTS and RESOURCES 

MYP: FROM PRINCIPLES INTO PRACTICE 

MYP: SUBJECT GUIDE: PHYSICAL 

EDUCATION 

IBO.ON-LINE CURRICULUM CENTRE 

Alabama Course of Study 
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COURSE DESCRIPTION. PHYSICAL DUCATION. MYP LEVEL1 

Healthy and active living involves a combination of physical activity and appropriate lifestyle 

choices. Students begin to acquire basic knowledge about a wide variety of health-related topics 

and to develop relevant skills. They come to understand how their actions and decisions affect 

their health, fitness, and personal well-being, and how to apply their learning to make positive, 

healthy decisions in all areas of life and personal development. Through the health and physical 

education curriculum, students will develop: 

• an understanding of the importance of physical fitness, health, and well-being and the factors 

that contribute to them; 

• a personal commitment to daily vigorous physical activity and positive health behaviors; 

• the basic movement skills they require to participate in physical activities throughout their lives. 

The  health and physical education program will not only enhance each student’s life but will 

also result in a healthier population. Students’ knowledge of the importance of daily vigorous 

physical activity will also help them understand how such activity combats health risks such as 

obesity and heart disease. 

The use of the Areas of Interaction introduces a new dimension to the inquiry and allows for a 

richer and in depth exploration of concepts and topics. “Approaches to Learning” is common to 

all units of study. The areas of interaction are used as starting points to develop units of work in 

Physical Education, or as bridges to explore connections with other disciplines and real-world 

issues. 

  

The Aims of the teaching and study of MYP Physical Education are to encourage and enable 

students to develop: 

• an appreciation and understanding of the value of physical education and its relationship to a 

healthy, balanced lifestyle 

• an interest in the promotion of health and wellness 

• the motivation to participate fully in all aspects of physical education 

• their optimal level of physical fitness 

• effective communication strategies, verbal, non-verbal , written 
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At Phillips Academy & Ramsay High School, these aims are organized within and around three 

strands: 

• Healthy living includes healthy eating, growth and development, personal safety and injury 

prevention, and substance use/abuse. 

• Fundamental movement skills include locomotion/ traveling, manipulation, and stability. 

• Active participation includes physical activity, physical fitness, living skills, and safety. 

These strands combine the living skills (e.g., personal, interpersonal, communication, conflict 

resolution, goal-setting, organizational, time-management, problem-solving, and decision 

making skills) that all students require. 

In each of these strands, specific targets are set in the form of MYP objectives. These relate 

directly to the MYP assessment criteria, which, in turn, structure our evaluation and grading of 

student work: 

Criterion A  Knowing and understanding  Maximum 8  

Criterion B  Planning for performance  Maximum 8  

Criterion C  Applying and performing  Maximum 8  

Criterion D  Reflecting and improving 
performance  

Maximum 8  

 

  



JHPA & RHS WRITTEN CURRICULUM 
163 

 

6th Grade PE Cont. 

FUNDAMENTAL CONCEPTS LBDS PHYSICAL EDUCATIONFOR GRADE 6-MYP LEVEL 1 

Students in Grade 6 will develop or extend understanding of the following concepts through participation in 

various Physical Education experiences: 

Healthy living 

• explain how body image and self-esteem influence eating practices; 

• identify the major parts of the reproductive system and their functions and relate them to puberty; 

• use basic prevention and treatment skills (e.g., basic first aid) to help themselves and others; 

• identify the influences (e.g., the media, peers, family) affecting the use of cannabis and other drugs, as 

well as the effects and legalities of, as well as healthy alternatives to, cannabis and other drugs. 

Fundamental movement skills 

• perform movement skills in the kind of combinations that are required in a variety of modified games, 

gymnastics, dance, and outdoor pursuits: locomotion/travelling (e.g., running, jumping, and hopping in 

combination, as performed in basketball or in a triple jump), manipulation (e.g., stepping sideways to get in 

position to bump or volley a ball, as performed in volleyball), 

and stability (e.g., running and jumping and landing, as in long jump); 

• demonstrate the principles of movement while refining movement skills (e.g., combining body shapes and 

movements with changes in direction as in a dance or gymnastics routine). 

Active participation 

• participate on a regular basis in physical activities that maintain or improve physical fitness (e.g., rope 

skipping to music); 

• apply living skills, including interpersonal skills, in physical activities (e.g., games, gymnastics, dance, 

outdoor pursuits) and describe the benefits of using these skills in a variety of physical activities; 

• follow safety procedures related to physical activity, equipment, and facilities, and begin to take 

responsibility for their own safety. 

  

INSTRUCTIONAL/TEACHING TIME: STUDENTS HAVE TWO PERIODS OF PHYSICAL EDUCATION 

EACH WEEK WHICH TOTALS OVER 50 CLASSROOM CONTACT HOURS DURING THE YEAR TO 

ACHIEVE THE OBJECTIVES OF THE COURSE THROUGH THE UNITS OF INQUIRY LISTED IN THE 

GRADE DOCUMENTS ON THE CURRICULUM PAGE. THESE UNITS ARE REVIEWED AT THE END OF 

EACH ACADEMIC YEAR. 
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MYP Physical Education – Grade 7 

MYP Level 2 

I. Course Description: 

Physical education in the MYP at Phillips and Ramsay is concerned with more than just 

participating in sports and games. Its primary aims are to encourage the development of 

“intelligent performers” and to encourage students to understand the importance of a balanced, 

healthy lifestyle. Throughout the five years of the MYP, students should develop knowledge, 

critical thinking and reflection skills, and a sense of responsibility, as well as interpersonal and 

self-motivational skills. This in turn should encourage choices that will contribute to long-term 

healthy living. The learning and development associated with physical education should 

contribute to students developing the qualities of the IB learner profile and engaging with the 

fundamental concepts of the MYP—holistic learning, intercultural awareness and 

communication.. 
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II. Alabama Course of Study and  Content Standards and MYP Aims and Objectives 

  

 

 

Alabama Course of Study State 

Standards 

 

 

MYP Aims & Objectives 

1.Movement Competence and 

Understanding  

 2.Combine the critical elements 

of movement and skills concepts 

3. Emotional and Social Wellness 

 Develop strategies to communicate 

ideas and feelings 

 Demonstrate inclusiveness in and out of 

classroom settings 

3. Prevention and Risk Management 

 Implement safety procedures in the 

utilization of space and equipment 

 

The aims of the teaching and study of MYP physical education are to 

encourage and enable students to develop: 

 An appreciation and understanding of the values of physical 

education and its relationship to a healthy & balanced lifestyle. 

 An interest in the promotions of health and wellness 

 The motivation to participate fully in all aspects of physical 

education 

 Effective communication strategies, verbal, non-verbal and written 

 The skills and understanding necessary to participate successfully in 

a variety of physical activities, for example, learning, practicing, 

refining, adapting, thinking, interacting 

 The ability to reflect critically on all aspects of physical education, 

including being a critical performer 

 An understanding of international perspectives on physical activity, 

sport and health education 

 A lifelong interest in and enjoyment of physical activities as a 

participant. 

MYP PE Objectives: 

A. Knowing and understanding 

B. Planning for performance 

C. Applying and performing 

D. Reflecting and improving performance 
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Phillips Academy and Ramsay High  SCHOOL: GENERAL SYNOPSIS OF SUBJECTS’ APPROACH 

TO PROGRAMME COURSES.   

PHYSICAL EDUCATION GRADE 7 

THE LEARNER PROFILE: Reflective, Caring, Knowledgeable, Inquirers, Thinkers, Communicators, 

Open-minded, Risk-takers, Principled, Balanced. (These attributes are explicitly explored and are 

implicitly embedded throughout our school community.) 

IB AREAS OF INTERACTION: Approaches to Learning. Health and Social Education. Human 

Ingenuity.  Environments.  Community and Service. (These common organizing strategies, frame 

inquiry and give context to unit content. A selection of these are embedded in each unit of inquiry, 

within and across subjects) 

Approaches to Learning and Teaching Strategies 

(Teachers and students employ a range of differentiated methods to 

construct effective learning in different learning environments) 

Assessment: Criteria 

Related 

(Teachers employ a range of 

Formative assessment, 

Summative assessment, 

Student self-assessment 

strategies, tasks and tools) 
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Organization 

and 

Transference 

Skills 

Communication and 

Information 

Skills 

Thinking  

and Reflection 

Skills 

Attitudes  
and 
Collaboration 
Skills 

Strategies  

(Teachers 

use these  a  

range of 

these to 

provide a 

balanced 

view of 

student 

learning) 

Tools 

/Recording 

Devices  

(Teachers use 

a range of 

these to 

document 

evidence of  

student 

learning) 

Responsibility 
•Study habits 

•Note making 

•Homework 

•Research 

strategies 

•Class 

preparation 

•Mind maps  

•Self- discipline 

•Group roles 

•Learning 

styles: 

Gardner’s Multi- 

intelligences 

•Time 

management 

•Making 

connections 

•Overlapping 

ideas/concepts 

•Other… 

•Language skills 

•Oral decoding 

strategies 

•Subject specific terms  

•Verbal, Non- verbal 

•Presentation skills 

•Participation 

•Literacy skills, 

•Media Literacy 

•Tech. Literacy 

•Referencing sources 

•Intellectual property 

awareness 

•Persuasion 

•Other… 

•Acquiring  

specific subject 

knowledge 

•Numeric  

•Verbal  

•Problem solving 

•Creative, 

Lateral thinking 

•Critical thinking/ 

questioning 

•Analysis 

Bloom’s levels 

•Metacognition 

•Self- awareness 

•Perception 

•Generating ideas 

•Reasoning 

•Other… 

•Appreciation 
•Enthusiasm 

•Independence 

•Perseverance 

•Confidence  

•Curiosity 

•Respect: self/ 

others/world 

•Cooperation, 

•Commitment 

•Effort 

•Empathy 

•Tolerance 

•Integrity 

•Conflict 

resolution 

•Negotiation 

•Group 

responsibilities 

•Other… 

•Performance: 

quizzes, tests 

•Observations 

•Selected 

responses 

•Reflections 

•Open-ended 

original 

responses 

•Process 

Journals 

•Response 

Journals 

•Design 

workbooks 

•Interviews 

•Open-ended 

•Research 

•Portfolios 

•Presentation 

•Conferences 

•Other 

•Rubrics 

•Checklists 

•Benchmarks 

•Rating scales 

•Provincial 

Achievement 

charts/levels 

(OMOE) 

•Exemplars 

•Anecdotal 

•Continuums 

•Learning logs 

•MYP Subject 

specific 

Assessment 

Criteria 

• MYP subject 

specific Interim 

objectives 

•Other… 
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Assessment Tasks  

(Teachers use a range of these to 

collect evidence of student 

learning) 

Compositions (artistic, musical, 

physical, written) 

Solutions/ products (as responses 

to problems) 

Essays, Exams, Research, 

Investigations, Reports,  

Performances, Other… 

 

MYP FUNDAMENTAL CONCEPTS IN THE  PHYSICAL EDUCATION GRADE 7 

This PHYSICAL EDUCATION course outline has been developed and reviewed, collaboratively, with 

the three fundamental MYP concepts in mind: holistic education, intercultural awareness and 

communication. These foundation principles of the MYP inform, and are inextricably embedded in, the 

PHYSICAL EDUCATION syllabus objectives and in the units of inquiry that flow from these. Phillips 

Academy and Ramsay High School students come to an awareness of the interconnected nature of 

knowledge. We view the development of the whole student as essential to our mandate as educators. 

Real world complexities are viewed as opportunities for students to contextualize their learning through 

the MYP Areas of interaction. The PHYSICAL EDUCATION syllabus content and context encourages 

and promotes international- mindedness by engaging and exploring other cultures and perspectives. 

Through the units of inquiry, we seek to build understanding and respect for our own and for different 

cultural views. The PHYSICAL EDUCATION courses promote open and effective communication 

skills for students to articulate their learning in a wide variety of modes, and to enable them to 

communicate on a global level. International-mindedness is explicitly and implicitly explored and 

practiced by students who authentically shape their own learning through the use of the Learner Profile 

throughout our school community.  

The Phillips Academy and Ramsay High School follows The Alabama Course of Study HEALTH AND 

PHYSICAL EDUCATION curriculum guide and Scope and Sequence Specific Expectations. These 

are similar in nature to the MYP interim objectives. The Alabama State Department of Education 

curriculum Expectations are taught from a perspective that reflects the unique nature of both schools 

value and perspective are incorporated into subjects where applicable. 
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TEXTS and RESOURCES 

MYP: FROM PRINCIPLES INTO PRACTICE 

MYP: SUBJECT GUIDE: PHYSICAL EDUCATION 

IBO.ON-LINE CURRICULUM CENTRE (OCC) 

ALABAMA STATE DEPARTMENT OF EDUCATION 

SUBJECT GUIDE: HEALTH AND PHYSICAL DUCATION 

 Motor Fitness Activities 

for Physical Education 

Classes 

 Physical Education 

Handbook  

 Plan and Program For 

Elementary Schools 

 School’s  websites 

 P.E. activities Grade 7 – 

8 

 Coaching Basketball 

 

 

COURSE DESCRIPTION. PHYSICAL EDUCATION. MYP LEVEL 2 

Healthy active living involves a combination of physical activity and appropriate lifestyle choices. 

Students begin to acquire basic knowledge about a wide variety of health-related topics and to develop 

relevant skills. They come to understand how their actions and decisions affect their health, fitness, and 

personal well-being, and how to apply their learning to make positive, healthy decisions in all areas of 

life and personal development. Through the health and physical education curriculum, students will 

develop: 

• an understanding of the importance of physical fitness, health, and well-being and the factors that 

contribute to them; 

• a personal commitment to daily vigorous physical activity and positive health behaviors; 

• the basic movement skills they require to participate in physical activities throughout their lives. 

The health and physical education program will not only enhance each student’s life but will also result 

in a healthier population. Students’ knowledge of the importance of daily vigorous physical activity will 

also help them understand how such activity combats health risks such as obesity and heart disease. The 

use of the Areas of Interaction introduces a new dimension to the inquiry and allows for a richer and in 

depth exploration of concepts and topics. The areas of interaction are used as starting points to develop 

units of work in Physical Education, or as bridges to explore connections with other disciplines and real-

world issues. The use of the Areas of Interaction introduces a new dimension to the inquiry and allows 

for a richer and in depth exploration of concepts and topics. “Approaches to Learning” is common to all 

units of study. The areas of interaction are used as starting points to develop units of work in Arts, or as 

bridges to explore connections with other disciplines and real-world issues. 
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The Aims of the teaching and study of MYP 

Physical Education are to encourage and 

enable students to develop: 

• an appreciation and understanding of the 

value of physical education and its relationship 

to a healthy, balanced lifestyle 

• an interest in the promotion of health and 

wellness 

• the motivation to participate fully in all 

aspects of physical education 

• their optimal level of physical fitness 

• effective communication strategies, verbal, 

non-verbal , written 

 

• the skills and understanding necessary to 

participate successfully in a variety of 

physical activities, for example, learning, 

practicing, refining, adapting, thinking, 

interacting 

• the ability to reflect critically on all aspects 

of physical education, including being a 

critical performer 

• an understanding of international 

perspectives on physical activity, sport and 

health education 

• a lifelong interest in and enjoyment of 

physical activities as a participant. 

At Phillips Academy and Ramsay High School, these aims are organized within and around 

three strands: Healthy living includes healthy eating, growth and development, personal 

safety and injury prevention, and substance use/abuse. Fundamental movement skills 

include locomotion/ travelling, manipulation, and stability. Active participation includes 

physical activity, physical fitness, living skills, and safety. 

These strands combine the living skills (e.g., personal, interpersonal, communication, conflict 

resolution, goal-setting, organizational, time-management, problem-solving, and decision 

making skills) that all students require. 

In each of these strands, specific targets are set in the form of MYP objectives. These relate 

directly to the MYP assessment criteria, which, in turn, structure our evaluation and grading of 

student work: 

Criterion A:  Knowing and understanding---8 maximum 

Criterion B:  Planning for performance-------8 maximum 

Criterion C:  Applying and Performing--------8 maximum 

Criterion D:  Reflecting and improving 

                                     Performance---------8 maximum  

 

FUNDAMENTAL CONCEPTS LBDS PHYSICAL EDUCATIONFOR GRADE 7-MYP LEVEL 2 
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Students in Grade 7 will develop or extend understanding of the following concepts through 

participation in various Physical Education experiences: 

Healthy living 

• relate healthy eating practices and active living to body image and self-esteem; 

• describe age-appropriate matters related to sexuality (e.g., the need to develop good 

interpersonal skills, such as the ability to communicate effectively with the opposite sex); 

• explain how harassment relates to personal safety; 

• apply living skills to deal with peer pressure related to substance use and abuse. 

Fundamental movement skills 

• combine a variety of movement skills (locomotion/travelling, manipulation, and stability) in 

games, gymnastics, dance, and outdoor pursuits (e.g., basketball, flag football, gymnastics 

floor routines, novelty dances like the Alley Cat, orienteering); 

• apply the principles of movement while refining movement skills (e.g., running into an open 

space to elude an opponent in soccer). 

Active participation 

• participate on a regular basis in physical activities that maintain or improve physical fitness 

(e.g., power walking, hiking); 

• identify the benefits of each component of physical fitness (e.g., cardiorespiratory fitness – 

healthy heart and lungs); 

• apply living skills (e.g., basic problem-solving, decision-making, goal-setting, and conflict 

resolution techniques) in physical activities (e.g., games, gymnastics, dance, music, outdoor 

pursuits); 

• transfer appropriate interpersonal skills (e.g., exhibiting etiquette, fair play, co-operation, and 

respectful behavior) to new physical activities; 

• follow safety procedures related to physical activity, equipment, and facilities, and continue to 

take responsibility for their own safety. 

 

INSTRUCTIONAL/TEACHING TIME: STUDENTS HAVE TWO PERIODS OF PHYSICAL 

EDUCATION EACH WEEK WHICH TOTALS OVER 50 CLASSROOM CONTACT HOURS 

DURING THE YEAR TO ACHIEVE THE OBJECTIVES OF THE COURSE THROUGH THE 

UNITS OF INQUIRY LISTED IN THE GRADE DOCUMENTS ON THE CURRICULUM PAGE.  

THESE UNITS ARE REVIEWED AT THE END OF EACH ACADEMIC YEAR. 
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  Grade 8 Physical Education (MYP 3) – Course Description  

Physical Education Year 3 (Grade 8) offers students a variety of units which balance Invasion 

Games, Striking and Fielding games, Net games and Individual life skills where the focus is on 

applying varying tactics and strategies to develop motor skills from previous years. To enable 

students to develop skills and understand what is necessary to participate successfully in a 

variety of physical activities, for example, learning, practicing, refining, adapting, thinking and 

interacting. The course is organized around the question:  

“What is the value of physical education and what is its relationship to a healthy and balanced 

lifestyle?”  

Unit Area: Invasion Games  

These units will allow students to play the games, selecting and applying a sound range of specific 

techniques consistently and effectively with reasonable speed and precision; put into operation the 

principles of attack and defense, recognizing patterns of play, and say how they need to be adapted 

to increase the chances of success; carry out a specific role in a team effectively; warm up and cool 

down safely and effectively using their own ideas; plan and lead short sessions with others showing 

a sound understanding of what is needed for the games played.  

AoI: Health and Social, Ourselves in wider society  

Unit Question  

• In what ways can a communicator increase a team’s ability to perform efficiently?  

  

Unit Area: Striking and Fielding Games (Kickball)  

This unit will allow students to experiment with a range of basic tactics, searching for strengths and 

weaknesses in the opposition, and form a simple game plan; select and apply kicking, bowling and 

fielding techniques effectively, making adjustments to technique where required; fulfill a number of 

roles effectively, including umpiring and coaching; understand why regular exercise has a positive 

effect on their own health, fitness and social wellbeing; know where and how to become involved in 

regular physical exercise; use information gained from feedback to improve performance in game 

contexts and in personal technique; contribute effectively to team decisions.  

Unit Question  

• How do you strike the ball so that fielders are deceived or avoided?  

  

Unit Area: Net Games (Badminton, Volleyball)  

These units will allow students experiment with a range of basic tactics, searching for strengths 
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and weaknesses in the opposition, and form a simple game plan; select and apply forehand, 

backhand and overhead strokes/shots in game situations in order to achieve particular 

outcomes and make adjustments where required; understand why regular exercise has a 

positive effect on their own health, fitness and social wellbeing and know where and how to 

become involved in regular physical exercise; use information gained from feedback to improve 

performance in game contexts and in personal technique; contribute effectively to team 

decisions, fulfilling various roles effectively, including umpiring and basic coaching.  
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AoI: Approaches to Learning, Problem Solving  

Unit Question  

• How do racket skills affect the way we learn in everyday life?  

  

Unit Area: Individual Life Skills (Dance, Endurance Running, Climbing, Track + Field)  

These units will allow students to select from and perform a range of skills, actions and agilities in a 

dance style; show good body tension, extension and control; link actions smoothly and cohesively; 

perform sequences that flow; select and use compositional ideas that meet given criteria; prepare 

themselves and others effectively for participation in the activities; select and implement safe warm-

up and cool-down programs; have a clear idea about how to develop, progress and improve their 

own and others' work; take the initiative to put ideas into practice.  

AoI: Human Ingenuity  

Unit Question  

• How does risk-taking improve our performance?  

  

The cumulative challenge for students for this course is to be able to apply and explore their 

movements in a variety of activities using attributes of the learner profile.  

Teaching and Assessment:  

All courses in the Phillips Academy and Ramsay High School will follow the Secondary School 

Internal Assessment policy which can be found in the Parent/Student Handbook and on 

www.bhamcityschools.org. Teachers will use a balance of formative and summative assessments to 

provide ongoing feedback for student improvement. All MYP courses will use subject specific criteria 

at least twice per semester to mark a variety of assessments. For Physical Education courses these 

criteria are:  

Criterion A - Knowledge and Understanding [written tests]  

Criterion B - Movement Composition*  

Criterion C - Performance/Application  

Criterion D - Social Skills & Personal Engagement  

This course will focus on skill development and inquiry based learning. Particular types of 

assessment emphasized for this course include: performances, tests, projects, oral 

presentations, homework, discussions and demonstrations.  
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Resources:  

Internet resources  
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 MYP Year 4& 5 Physical Education  
MYP 4&5 Physical Education incorporates five disciplines of the International Baccalaureate 
program. Personal Engagement/Participation, Social Skills, Performance, Use of Knowledge and 
Movement Composition. Students will be provided with opportunities to work collectively in small 
groups, individually on projects, self-assess their progress and performance, and peer asses their 
classmates through various formative and summative assessments. Furthermore, the course 
objectives strive to promote a healthy lifestyle and lifelong learners who will enjoy participating in 
physical activities for a lifetime.  

2011-2012 Scope and Sequence: August-June  
All Unit Dates are projected and may be subject to change.  
You will be sent an updated January-May Scope and Sequence in January.  
Unit 1: Weightlifting Unit Dates: Mid August-Mid September  
Unit Question: How can I train my body?  
Area of Interaction: Health and Social Education  
Content:  
Know:  
- How the various machines in the weight room operate and which muscle/s it targets.  
- Safety procedures when handling equipment in the weight room.  
Understand: The principles of fitness.  
Do:  
- Students will set short term and long term goals by creating and implementing a workout plan.  
- Students will demonstrate the ability to use proper technique when weight lifting.  
Summative Assessment Tasks  
• Using proper technique when weightlifting (Criterion C)  
• Workout Plan (Criterion A)  
• Social Skills and Personal Engagement (Criterion D)  
 
Unit 2: Lacrosse Unit Dates: Mid September-Mid October  
Unit Question: What can I do to enhance safety when exercising?  
Area of Interaction: Health and Social Education  
Content:  
Know:  
- The basic fundamentals and skills required to play Lacrosse.  
- The safety procedures when participating in a game of modified Lacrosse.  
Understand: The strategies and tactics involved in the game setting.  
Do:  
- Students will display sportsmanship and respect for their teammates as well as the opposition.  
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- Students will perform Lacrosse skills such as cradling, passing, and shooting.  
Summative Assessment Tasks:  
• Lacrosse Skills Testing (Criterion A)  
• Social Skills and Personal Engagement (Criterion D)  
 
Unit 3: Tennis Unit Dates: Mid October-Mid November  
Unit Question: How can I take advantage of my environment to enhance my level of fitness?  
Area of Interaction: Environments  
Content:  
Know:  
- The basic fundamentals and skills required to play tennis.  
- How to serve the ball? 
Understand: The strategies and tactics involved in the game setting.  
Do:  
- Students will display sportsmanship and respect for their teammates as well as the opposition.  
- Students will perform tennis skills.  
Summative Assessment Tasks:  
• Fundamental tennis Skills (Criterion C)  
• Social Skills and Personal Engagement (Criterion D)  
 
Unit 4: Jump Rope Fitness Unit Dates: Mid November-Early December  
Unit Question: How can I be creative with my components of skill related fitness?  
Area of Interaction: Human ingenuity  
Content:  
Content:  
Know: How jump roping works to improve coordination and muscular endurance.  
Understand: How one can be creative to make jump roping aesthetically appealing to an audience.  
Do: Perform various jump rope techniques.  
Summative Assessment Tasks:  
• Jump Rope Routine (Criterion B)  
• Social Skills and Personal Engagement (Criterion D)  
 
Unit 5: Badminton Unit Dates: Early December-Mid January  
Unit Question: What resources can I find in my community to be physically active?  
Area of Interaction: Community and Service  
Content:  
Know:  
- The basic fundamentals and skills required to play Badminton.  
- How to keep score and how many games are required to win a match.  
Understand:  
- The strategies and tactics involved in the game setting.  
- Singles versus doubles play  
Do:  
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- Students will display sportsmanship and respect for their teammates as well as the opposition.  
- Students will perform Badminton skills such as the forehand, backhand, volley, smash, and service 
shot.  
Summative Assessment Tasks:  
• Written Test (Criterion A)  
• Social Skills and Personal Engagement (Criterion D)  
 
Unit 6: Basketball Unit Dates: Mid January – Mid February  
Unit Question: What can I do to be a team player?  
Area of Interaction: Approaches to Learning  
Content:  
Know: The basic fundamentals and skills required to play Basketball.  
Understand: The strategies and tactics involved in the game setting.  
Do:  
- Students will display sportsmanship and respect for their teammates as well as the opposition.  
- Students will perform Basketball skills such as dribbling, passing, and shooting.  
Summative Assessment Tasks:  
• Fundamental Basketball Skills (Criterion C)  
• Social Skills and Personal Engagement (Criterion D)  
 
Unit 7: Soccer Unit Dates: Mid February – Mid March  
Unit Question: What fosters creativity?  
Area of Interaction: Human ingenuity  
Content:  
Know: The basic fundamentals and skills required to play Soccer.  
Understand:  
- The strategies and tactics involved in the game setting.  
- How one can be creative to make soccer aesthetically appealing to an audience.  
Do:  
- Students will display sportsmanship and respect for their teammates as well as the opposition.  
- Students will perform Soccer skills such as dribbling, trapping, juggling, passing, and shooting.  
Summative Assessment Tasks:  
• Movement Composition Project (Criterion B)  
• Social Skills and Personal Engagement (Criterion D)  
 
Unit 8: Flag Football Unit Dates: Mid March- Mid April  
Unit Question: Why is practicing important?  
Area of Interaction: Approaches to Learning  
Content:  
Know:  
- The basic fundamentals and skills required to play Flag Football.  
- The safety procedures when participating in a game of Flag Football.  
Understand: The strategies and tactics involved in the game setting.  
Do:  
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- Students will display sportsmanship and respect for their teammates as well as the opposition.  
- Students will perform Flag Football skills such as throwing, catching, running pass routes, and 
defending.  
Summative Assessment Tasks:  
• Written Test (Criterion A)  
• Social Skills and Personal Engagement (Criterion D)  
 
Unit 9: Volleyball Unit Dates: Mid April -Mid May  
Unit Question: Why are my teammates important?  
Area of Interaction: Community and Service  
Content:  
Know: The basic fundamentals and skills required to play Volleyball.  
Understand: The strategies and tactics involved in the game setting.  
Do:  
- Students will display sportsmanship and respect for their teammates as well as the opposition.  
- Students will perform Volleyball skills such as the forearm pass, volley pass, blocking, hitting, and 
serving.  
Summative Assessment Tasks:  
• Written Test (Criterion A)  
• Volleyball Skills Testing (Criterion C)  
• Social Skills and Personal Engagement (Criterion D)  
 
RELATED CONCEPTS IN PHYSICAL AND HEALTH EDUCATION 

Related concept  Definition  
Adaptation  Adaptation is the adjustment or changing of a 

skill, technique, strategy, tactic, process or 
choice in order to enhance its suitability to 
meet the needs of a situation or application. 
Adaptation may need to occur as a result of: 
environmental influences, feedback (internal 
and external), player interactions, team 
interactions and the outcomes of choices.  

Balance  Balance is a state of equilibrium between 
contrasting, opposing, or interacting factors. 
Balance can occur in many forms, such as the 
aesthetically pleasing integration of elements 
in movement routines, the team stability 
provided by the even distribution of player 
roles, as a means of judging and deciding 
upon lifestyle choices, or by placing equal 
importance on each dimension of health.  

Choice  Choice involves making a decision between at 
least two alternatives, knowing that, in making 
a choice, we will have to go without the 
other(s). Choices should be made by 
evaluating the situation and considering the 
resources available. Depending on the 
situation some choices will need to be decided 
upon quickly; such as choices required during 
game play. Other choices allow for longer 
periods of consideration; such as choices 
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made in relation to nutrition or fitness 
development.  

Energy  Energy is a fundamental entity that is 
transferred between parts of a system in the 
production of change within the system. It is 
the capacity for doing work and as such the 
amount and form of energy an individual 
requires is dependent on the task(s) they are 
completing. The restoration of an individual’s 
energy levels is determined by a variety of 
factors such as rest, nutritional intake and 
time. Energy levels influence all aspects of 
human life, from our ability to think and make 
effective choices, to our ability to be physically 
active.  

Environment  Environment refers to the circumstances, 
objects, or conditions by which an individual is 
surrounded. The effective performance of 
techniques, skills, strategies and tactics are 
influenced by environmental factors. 
Performers must understand environmental 
influences in order to be successful. An 
environment does not have to be physical. 
The digital environment, especially social 
media, has a significant impact on personal, 
mental, emotional and social health.  

Function  A function is the action or role that something 
is specifically designed for or used to do. 
Functions can be voluntary or involuntary. A 
function can be part of a group of related 
actions that contribute to a larger action, such 
as the function of the heart contributing to the 
overall health of the human body, or the 
function of a setter in a volleyball team who is 
responsible for orchestrating their team’s 
offence. A variety of factors can influence the 
choice and effectiveness of specific functions. 

 
Interaction  An interaction is the result of two or more 

objects, groups or ideas affecting each other. 
Interactions can occur in a variety of forms, 
such as verbally, physically and digitally. 
Depending on their nature, successful 
interactions can contribute to improved 
personal, social and performance outcomes.  

Movement  Movement refers to the types and ways in 
which objects move. Sporting movements are 
normally divided into two categories: offensive 
(attacking) and defensive; however, various 
degrees occur within these two categories. 
Movement can also occur in relation to 
thoughts and ideas, a type of movement that 
relies on people aligning their thinking with 
others in relation to a specific cause or ideal.  
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Perspective  Perspectives enable the development of 
different interpretations, understandings and 
findings. Perspectives can be gained through 
putting yourself in the place of others and 
striving to understand their opinions and 
disposition. People gain perspective by 
listening to others and considering the ways in 
which their points of view align or differ. 
Seeking and considering multiple perspectives 
is crucial to personal, mental and social health 
development, as well as to our ability to 
develop effective sporting techniques, tactics 
and strategies.  

Refinement  Refinement is the process of modifying 
something to enhance its overall 
effectiveness. Refinement can occur in 
relation to personal behaviors, thought 
processes, techniques, tactics and strategies. 
Refinements are made based on internal 
and/or external feedback.  

Space  Space refers to the physical dimensions of a 
playing or performance area (for example, a 
badminton court), the distance between 
people or objects (for example offensive and 
defensive lines in field sports), and the 
opportunity to experience something (for 
example, space to discover identity). Space 
can be created, adapted, determined, used, 
taken, won and lost; therefore “space” is rarely 
absolute.  

Systems  Systems are sets of interacting or 
interdependent components that form an 
integrated whole. All individuals and 
communities rely on multiple systems working 
together to provide the structure and 
processes that they need in order to function 
effectively. Effective game play relies on 
participants’ understanding of multiple 
systems, including their components and 
interaction. Systems are often dynamic; they 
frequently need to be adapted to meet 
changing circumstances. 
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Physical and health education glossary  
Term  Definition  
Aesthetic movement routines  A visually appealing way to sequence related 

physical actions  

(Un)familiar situation  (Un)known conditions or settings of which 
students have had (no) prior experience or 
knowledge  

Flow  Refers to the smoothness and continuity of 
movements and linking movements  

Force  Refers to the energy level of the movement  

Intramural activities  Competitions or activities held by the school  

Interscholastic sports  Sporting competitions or friendly meets held 
between schools  

(Non-) performance/ playing situation  A situation in which the student is (not) 
physically involved in game play (sports) or 
performance of an activity (movement routines)  

Projectile motion  The movement of an object through space  

Skill  An ability acquired or developed through 
training or experience  

Strategy  A plan of action incorporating tactics designed 
to achieve an overall goal  

Tactic  A maneuver or action planned to achieve a 
specific goal 

MYP command terms for physical and health education  
Term  Definition  
Analyze  Break down in order to bring out the essential 

elements or structure. To identify parts and 
relationships, and to interpret information to 
reach conclusions  

Apply  Use knowledge and understanding in response 
to a given situation or real circumstances  

Construct  Display information in a diagrammatic or logical 
form  

Demonstrate  Prove or make clear by reasoning or evidence, 
illustrating with examples or practical 
application  

Describe  Give a detailed account or picture of a situation, 
event, pattern or process  

Design  Produce a plan, simulation or model  

Evaluate  Assess the implications and limitations; make 
judgments in relation to selected criteria  

Explain  Give a detailed account  

Identify  Provide an answer from a number of 
possibilities  

Investigate  Observe, study, or make a detailed and 
systematic examination, in order to establish 
facts and reach new conclusions  
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Justify  Give valid reasons or evidence to support and 
answer or conclusion  

List  Give a sequence of brief answers with no 
explanation  

Outline  Give a brief account  

Recall  Remember or recognize from prior learning 
experiences  

Solve  Obtain the answer(s) using appropriate 
methods  

State  Give a specific name, value or other brief 
answer without explanation or calculation  

Suggest  Propose a solution, hypothesis or other 
possible answer  

Summarize  Abstract a general theme or major point(s) 
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INDIVIDUALS AND SOCIEITES 

 

  



JHPA & RHS WRITTEN CURRICULUM 
185 

 

Individuals and Societies  
“Be the change you want to see in the world.” Mahatma Ghandi  

 

The IB Middle Years Individuals and Societies Program at Phillips Academy and Ramsay High School helps students to develop 

knowledge, conceptual understanding, and skills which contribute to the development of the student as a whole. We encourage 

students to respect and understand the world around them, to enjoy and appreciate this area of study, and to develop a skills base 

for future learning. This is achieved through the study of individuals, societies and environments in a wide context: historical, 

contemporary, geographical, political, economic, and cultural.  

Students are encouraged to gain a greater understanding of their own identity and their place in world. Students develop an 

international perspective which includes an awareness and appreciation of cultural identity, respect for the values of others, a 

sense of responsibility towards community and environment within a global context.  

The aims of MYP individuals and societies are to encourage and enable students to:  

• appreciate human and environmental commonalities and diversity  

• understand the interactions and interdependence of individuals, societies and the environment  

• understand how both environmental and human systems operate and evolve  

• identify and develop concern for the well-being of human communities and the natural environment  

• act as responsible citizens of local and global communities  

• develop inquiry skills that lead towards conceptual understandings of the relationships between individuals, societies and the 

environments in which they live.  

COURSE CONTENT  

Individuals and Societies in the MYP, although constructed around key concepts and global contexts, contains prescribed course 

content of which students demonstrate mastery and application through internal and external assessments. Assessments include 

investigation reports, essays, tests and exams (eAssessments).  

Integrated Humanities  

• demographics and human movements  

• settlement and urban morphology  

• superpowers, empires and supra-national alliances and organizations  

• significant individuals  

• rights and social protest  

• trade, aid and exchange  

• economic agents and their interests and role in the economy: consumers, producers, governments, banks  

• measurements and trends  

• ecological relationships  

• industrialization and technological developments  

• resource management.  

MYP5 EASSESSMENT  

Students are required to produce two piece of assessment during the eAssessment period (May MYP5). This first piece of 

assessment is an extended writing task that addresses all of the assessment criteria and is between 700-1500 words in length. This 

written piece is typically an essay.  

The second task involves the student responding to questions on a concept-based exam. Students must apply the knowledge 

acquired across years four and five to answer complex questions relating to a topic in this subject. Students will be assessed on 

concept knowledge, subject-specific terminology and problem solving skills. 

Overview 

“MYP Individuals and Societies encourages learners to respect and understand the world around them and equips 

them with a skills base appropriate for a learner in the 21st century. It involves inquiring into historical, 

contemporary, geographical, political, social, economic, religious, technological and cultural contexts that influence 

and have an impact on individuals, societies and environments. This encourages learners, both students and teachers, 

to consider varied local and global contexts.” (MYP Individuals and Societies Guide, February 2014) 
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Structure of the Course 

All MYP students study humanities for four 50 minute lessons each week. Individuals and Societies at Phillips 

Academy and Ramsay High School is organized according to different concepts, knowledge, content and skills. The 

key concepts that form the basis of any Individuals and Societies course are: 

• Change 

• Time/place/space 

• Global interactions 

• Systems 

As the scope of these concepts is vast, they are explored at different levels of complexity and using varied content. 

MYP Individuals and Societies supports an inquiry based approach and requires students to develop their knowledge 

base through researching, asking relevant questions, thinking critically about ideas and issues and communicating 

their findings.  
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MYP Individuals and Societies / Geography – Grade 6 

MYP Level 1 
I. Course Description: 
The goal of MYP Individuals and Societies is to foster the development of open-minded global citizens with a broad 

understanding of the geographical and historical perspectives of the human experience. The Individuals and 

Societies program seeks to develop the 21st century skills of inquiry, communication, analysis and reflection to 

facilitate further study. 

II. Alabama Course of Study Content Standards and MYP Aims and Objectives 

STATE / DISTRICT CONTENT 

STANDARDS: 
MYP AIMS & OBJECTIVES: 

History 1. Analyze and interpret historical 

sources 

to ask and research 

historical questions 

2. The historical eras, individuals, groups, 

ideas 

and themes in regions 

of the Western Hemisphere and their 

relationships 

with one another 

Geography 1. Use geographic tools to solve 

problems 

2. Human and physical systems vary and 

interact 

Economics 1. Identify and analyze different 

economic systems 

2. Saving and investing are key contributors to 

financial well being 

(PFL) 

Civics 1. Analyze the interconnected nature of 

the 

United States to other 

nations 

2. Compare multiple systems of governments 

The aims of the teaching and study of humanities are to encourage 

and enable 

the student to develop: 

• An inquiring mind 

• The skills necessary for the effective study of humanities 

• A sense of time and place 

• A respect for and understanding of others’ perspectives, values, 

and 

attitudes 

• Awareness and understanding of people, cultures and events in a 

variety of places at different times 

• An understanding of the interactions and interdependence of 

individuals, societies, and their environments 

• An understanding of the causes and consequences of change 

through 

physical and human actions and processes 

• An understanding of contemporary humanities issues 

• A sense of internationalism and a desire to be proactive as a 

responsible global citizen 

• An awareness of the connections with other subjects 

• A lifelong interest in and enjoyment of humanities 

MYP Humanities Objectives: 

A Knowledge: 

Knowledge is fundamental to studying humanities, and forms the 

base from 

which to explore concepts and develop skills. 

B Concepts: 

Concepts are powerful ideas that have relevance within and across 

the 

disciplines. Students should be able to develop an understanding of 

the 

following key humanities concepts over the course at increasing 

levels of 

sophistication: 

• Time 

• Place and space 

• Change 

• Systems 

• Global Awareness 

C Skills: 

The development of skills in humanities is critical in enabling the 

student to 
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undertake research and demonstrate their understanding of 

knowledge and 

concepts. Students should be able to demonstrate the following 

skills during 

the humanities course to an increasing level of sophistication: 

• Technical skills 

• Analytical skills 

• Decision-making skills 

• Investigative skills 

D Organization and Presentation 

Students should be comfortable using a variety of formats to 

organize and 

present their work, and using a variety of media and technologies. 

They should 

understand that their presentation is creating a new perspective on 

humanities. 

III. MYP Units of Study & the Role of the Areas of Interaction in the Course 
Through the Areas of Interaction students will explore both geographic and human history. Throughout the course, 

students will experience different Areas of Interaction that provide a lens for them to view the content knowledge 

and encourage reflection on the area of study in that unit. 

The area of interaction Approaches to Learning is interwoven through all the units and provides opportunities for 

students’ development of skills and attitudes towards learning. ATL skills enable students to become competent in 

identifying their own personal learning styles and strengths, as well monitoring their own development and fostering 

a lifelong enjoyment of learning. 
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 HUMANITIES (Individuals and Societies) - MYP Course Outline  

MYP Year 2: Grade 7   

 

COURSE OVERVIEW  
Seventh grade Individuals and Societies will study Civics and Geography. Focus will be on citizenship 

and thinking skills, how one person can make a difference in the community, history from different 

perspectives, geographic literacy, geography’s impact on history, and map skills.  

MYP AIMS  
The aims of the teaching and study of MYP humanities are to encourage and enable students to develop:  

• an inquiring mind  

• the skills necessary for the effective study of humanities;  

• a sense of time and place;  

• respect and understanding of others’ perspectives, values, and attitudes;  

• an understanding of the interaction and interdependence of people and their environments;  

• the causes and consequences of change through physical and human actions and processes;  

• an understanding of contemporary issues;  

• an awareness of connections with other subjects; and  

• a lifelong interest in and an enjoyment of humanities.  

 

MYP COURSE OBJECTIVES  
At the end of the course, students should be able to demonstrate the following abilities:  

A) KNOWLEDGE - Students will:  

 

explanations, supported by relevant facts and examples  

 

B) INVESTIGATING - Students will:  

research question  

 

 

 

 

C) THINKING CRITICALLY - Students will:  

 

limitations  

 

 between information to make valid, well-supported arguments  

 

D) COMMUNICATING - Students will:  

 

 the specified format  

 

Humanities (Individuals and Societies),  
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AREAS OF INTERACTION AND HUMANITIES  

 

Approaches to Learning: Approaches to learning (ATL) are central to all MYP subject groups and the 

personal project. Through ATL, schools provide students with the tools to enable them to take 

responsibility for their own learning. This involves articulating, organizing and teaching the skills, 

attitudes and practices that students require in becoming successful learners.  

The MYP has identified seven groups of skills that encompass ATL: organization, collaboration, 

communication, information literacy, reflection, thinking, and transfer. The school community will need 

to spend time defining the ATL attitudes, skills and practices that they consider important within these 

groups, both for an individual subject group and across subject groups.  

 

The Environment: This area of interaction considers environments to mean the totality of conditions 

surrounding us, natural, built and virtual. It focuses on the wider place of human beings in the world and 

how we create and affect our environments. It encourages students to question, to develop positive and 

responsible attitudes, and to gain the motivation, skills and commitment to contribute to their 

environments. In Humanities, we study students how humans and their political, social, economic as well 

as their natural environments are interdependent. To understand this dynamic allows them to accept their 

responsibilities with their environment in the future.  

 

Health and Social Education: This area of interaction is about how humanity is affected by a range of 

social issues (including health). It includes an appreciation of these effects in various cultural settings and 

at different times. It is concerned with physical, social and emotional health and intelligence – key aspects 

of development leading to a complete and balanced lifestyle. In Humanities, we study how these factors 

have a major impact on the way individuals, both past and present, have made decisions which have 

impacted how we live in the world today.  

 

Human Ingenuity: Human ingenuity looks at human contributions in the world both in their particular 

context and as part of a continuing process. It stresses the way humans can initiate change, whether for 

good or bad, and examines the consequences (intended and unintended). This area also emphasizes both 

the importance and researching the developments made by people across place, time and cultures, and the 

importance of taking time to reflect on these developments. In Humanities, students learn how to use the 

understanding of how people of the past and present impact on the future, so that they are better are of 

how they can impact upon the future.  

 

Community and Service: The emphasis of community and service is on developing community 

awareness and a sense of belonging and responsibility towards the community so that students become 

engaged with, and feel empowered to act in response to, the needs of others. In Humanities, students will 

explore the nature of past and present communities, as well as their place in their own communities. 

Incorporating community and service into the study of Humanities encourages responsible citizenship as 

students deepen their knowledge and understanding of the world around them. Humanities (Individuals 
and Societies), Grade 7.  

 
HUMANITIES ASSESSMENT 

CRITERIA Methods of 

Assessment  

Grading Scale  

HOMEWORK/

CLASS WORK  

15%  A  90-100%  

QUIZZES  15%  B  80-89%  

EXAMS  30%  C  70-79%  

PROJECTS  40%  D  64-69%  



JHPA & RHS WRITTEN CURRICULUM 
191 

 

F  63% and below  
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Humanities (Individuals And Societies) Concepts  
Integrated Humanities – Years 6-8 (MYP 1-3) 

Causality (cause and 
consequence)  

Choice  Culture  Equity  

Globalization  Identity  Innovation and 
Revolution  

Perspective  

Power  Processes  Resources  Sustainability  

 

Humanities (Individuals And Societies) – Course Outline   
A dynamic humanities curriculum uses the host city and country, the host region, and the wider world context, for 

excursions that enhance students’ learning in this multifaceted curriculum. The program incorporates geography, 

history, global issues and some elements of economics. It caters for the diverse learning needs of the students using 

a wide variety of teaching methodologies. Humanities is offered in both English  in years 6-8. Humanities/ 

Individuals and Societies prepares students for choices at Diploma Program in this subject group which currently 

offers: Geography, History (in English ), Economics and Psychology.  

Year 7 (MYP 1) – Humanities at a Glance – Unit Titles  
The order and duration of these units of inquiry may vary to meet the needs of the class:  

Titles of Unit of Inquiry – Year 6 (MYP 1)  

• Humanities concepts, skills and terminology (throughout each unit of inquiry).  

• Maps and mapping – scale, compass points, symbols, grid references, contour lines, creating sketch maps  

• The importance of water for human settlement (see also below). Rivers – water cycle, a river’s journey, rivers 

at work, rivers and landforms.  

• Settlement along major river systems (ancient civilizations -Mesopotamia, Egypt, China, Indus Valley).  

• Settlement and Empire – ancient civilizations not reliant on major rivers (Hittites, Persians, Romans). • Ancient 

Egypt – physical geography, beliefs, rulers, trade, warfare, art, architecture and mathematics.  

• Systems of government – ancient China, Greece and Rome  

• Global affairs/affaires internationals – change and continuity in history – how to interpret current affairs in the 

light of historical context/comment Year 6 (MYP 1) Humanities  

Details of the units of inquiry are not exhaustive, however they give some idea of the subject content:  

In year 7, in both English and in French humanities lessons, students are introduced to the importance of maps and 

their functions, as well as scale, the use of symbols, grid references and other accompanying skills of map reading 

and map interpretation. Knowledge and understanding of pre-history and the history of the ancient world are 

explored through humanities concepts rooted in key aspects of various different civilizations. These include the 

importance of water and the major river systems for sustaining life and human settlement in the newly emerging 

cities. The civilizations of ancient Mesopotamia, Egypt, Rome, Greece, China and India allow for an exploration of 

the geography, history, economics, government systems and beliefs of these regions of the ancient world. Individual, 

pair and group work characterize the lessons in year 7 humanities and include excursions to relevant museums and 

special exhibitions.  

Year 7 (MYP 2) – Humanities at a Glance – Unit Titles  
The order and duration of these units of inquiry may vary to meet the needs of the class:  

Titles of Unit of Inquiry – Year7 (MYP 2)  
• Natural environments: Weather and Climate  

• Natural environments: Landscapes  

• Natural environments: Biomes – focus on deserts  

• African kingdoms /  

• History of Islam / • Byzantine Empire  

• Global affairs as for year 7  

• The Middle Ages in Europe (Christendom 
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Year 7 (MYP 2) Humanities/ Individuals and Societies 
Details of the units of inquiry are not exhaustive, however they give some idea of the subject content:  

Units of inquiry in year 7 humanities in English include ‘Weather and Climate’ including the impact of climate 

change in the past and in the present; plate tectonics and hostile environments with a focus on deserts. Knowledge of 

desert environments helps, in part, to inform the study of African kingdoms such as Mali, as well as the Arabian 

peninsula and the emergence and spread of Islam through the nomadic tribes of Arabia to the urban centers of 

Mecca and Medina. A study of the Byzantine Empire linking East and West focuses on the concept of empire. The 

unit of inquiry on the Middle Ages in Europe focuses on the collapse of the Roman Empire and the emergence of the 

feudal system. It investigates social hierarchies by exploring the day-to-day pattern of life for each social group. 

Christendom (Latin and Orthodox) and Islam form the nucleus of the historical study of medieval realms in year 7. 

A field trip opportunity in the host country of Switzerland allows students in both French and English to participate 

in a ‘Medieval Pilgrimage’.  The trip is designed to enhance the year 7 humanities curriculum and involves 

interdisciplinary understanding within the humanities and with the sciences. It also links to the study of the host 

country in the Reflection Program.  

 

Year 8 (MYP 3) – Humanities/Individuals and Societies at a Glance – Unit Titles  
The order and duration of these units of inquiry may vary to meet the needs of the class:  

Titles of Unit of Inquiry – Year 8 (MYP 3)  
• History of Global Tourism • Hazards of the USA  

• Revolutions • Renaissance, Exploration and Wealth, slavery and the emergence of the nation state  

• Resource Acquisition  

• Global affairs as for years 7 & 8  

 

Year 8 (MYP 3) Humanities  
Details of the units of inquiry are not exhaustive, however they give some idea of the subject content:  

In year 9 humanities/ Individuals and Societies is divided term by term into distinct ‘modules’, some more sharply 

focused in history and others in geography to prepare students for the more specialist modules in years 9 and 10. 

However, there is still some integrated teaching and learning within the discipline of humanities.   
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A unit on the history of global tourism investigates the evolution of tourism as an industry from the ‘Grand Tour’ to 

the first commercial flight from Southampton (UK) to Cape Town (South Africa). ‘Hazards in the USA’ is another 

unit that focuses on tornadoes, hurricanes, earthquakes and volcanoes with an emphasis on causation and location. A 

unit on ‘Revolutions’ is set against the Age of Enlightenment in which scientific learning and philosophy flourished. 

Written and visual sources and maps are used to explore the transformation of Europe and the USA from 

agricultural to industrial economies with expanding empires. Political and social change and upheaval is linked to 

contemporary world issues to enable the students to see such change through different perspectives. Technological 

and scientific innovation is explored and links closely to the unit on ‘Renaissance Exploration and Wealth’ where 

the changing balance of global power was triggered during the age of exploration and discovery as merchants sought 

new sea routes to improve and increase the trade of goods. Humanism and the waning power of the medieval 

Church are explored through visual and written sources as well as an understanding of the emergence of the world’s 

first global economy and multinational conglomerations.  

A unit on ‘Resource Acquisition’ complements these studies through an examination of the categorization of 

resources into different groups by economists. An investigation into the triangular trade route and the development 

of the slave trade provides the spring-board for a study into the treatment of labor as a resource contrasted with the 

aims of the modern Fair Trade movement.  

 

Humanities in Years 9&10 (MYP 4 & 5)  
In the final  year of the program distinctive history and geography modules are taught by specialists in these 

humanities disciplines to prepare students for the post-16 program. Students rotate term by term to learn with the 

subject specialists in English and are taught in parallel with subject specialists in geography. Similarities and 

differences between the English program provide variety and enrichment and both program prepare students equally 

well for post-16 education both in the Foundation and in other schools around the world. Global issues/global affairs 

continue to be woven into the distinct modules of study in years 10 in the English and in the  Humanities/ 

Individuals and Societies courses. 

History Concepts 

– Specialized 
Modules In Years 

9&10 (MYP 4 & 5) 
Causality (cause and 
consequence)  

Civilization  Conflict  Cooperation  

Culture  Governance  Identity  Ideology  
Innovation and 
Revolution  

Interdependence  Perspective  Significance  

 

Geography 

Concepts – 

Specialized 
Modules in Years 

9&10 (MYP 4 & 5) 
Causality (cause and 
consequence)  

Culture  Disparity and equity  Diversity  

Globalization  Management and 
intervention  

Networks  Patterns and trends  

Power  Processes  Scale  Sustainability  
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In year 10 students have the opportunity to participate in the Battlefields trip to study the implications of the 1914-

18 war, how it was commemorated by different countries and the impact on those left behind. Links to the Language 

A English and French programs look at poetry and literature of the war period.  

Year 9 (MYP 4) – Humanities/Individuals and Societies at a Glance – Unit Titles  
The order and duration of these units of inquiry may vary to meet the needs of the class:  

Titles of Unit of Inquiry – Year 10 (MYP 4)  

• Causes and course of World War I  

• The Russian Revolution  

• Peace Treaties after WWI and the League of Nations  

• Hitler, the Nazis and their impact on Europe  
Population change – globalization, development, sustainability  

• The Alps: Extreme Environments.  

Year 9 (MYP 4) Humanities/Individuals and Societies  
Details of the units of inquiry are not exhaustive, however they give some idea of the subject content:  

As students approach a study of modern history in the final two years of the program they analyze the causes and 

consequences of World War I by interrogating audio, visual and written source material. To build on the unit on 

‘Revolutions’ in year 9, students look at the causes of the Russian Revolution by examining the ideas behind 

Communism and the impact of Communism on Russia and the Eastern block in the post-revolutionary epoch. A link 

to the Language A English curriculum and the study of the text ‘Animal Farm’ provides interdisciplinary 

opportunities for teaching and learning in year 10. A unit on ‘Peace Treaties after WWI and the League of Nations’ 

helps students to develop an understanding of the complexities of reaching a peace settlement through the study of 

political cartoons and other source material. This provides an understanding for the foundation of the United Nations 

Organization. The unit on peace treaties links with the unit on ‘Hitler, the Nazis and their impact on Europe’ during 

the 1920s, 30s and 40s. It opens the students’ eyes to political ideology, propaganda and the role of culture and mass 

media. Some links to the visual arts curriculum are made through an exploration of these concepts. Global 

population change provides the focus of the geography module that explores the factors affecting birth and death 

rates and demographic transition, through the use of case studies and interrogating specialized data.  

The host region provides the backdrop for a unit on ‘The Alps’ which investigates the Alps as an extreme 

environment with its accompanying challenges for the populations of the Alpine region. The formation of glaciers 

and glacial landscapes are covered to enhance understanding of the local environment. A field trip opportunity to 

participate in a trip to the World War I Battlefields of Northern France and Belgium complements one of the history 

units of inquiry and links to the English Language A curriculum.  

 

Year 10 (MYP 5) – Humanities at a Glance – Unit Titles  
The order and duration of these units of inquiry may vary to meet the needs of the class:  

Titles of Unit of Inquiry – Year 11 (MYP 5)  
• Resources  

• Decolonization and Independence Movements • Urbanization  

• Industry  

• Geopolitics and conflict in the Middle East  

• The Cold War  

Year 1 (MYP 5) Humanities  
Details of the units of inquiry are not exhaustive, however they give some idea of the subject content:  

A geography unit on ‘Resources’ builds on year 9 work carried out in the unit on ‘Resource Acquisition’. In year 11 

the vital resources of water, food and oil are explored in relation to the importance of resource development and 

management. Food insecurity and the resultant forms of aid needed are investigated as part of this unit. The issues 

regarding the extraction, transportation and use of oil are also discussed. A history unit on ‘Decolonization and 

Independence Movements’ focuses on the changing nature of the world’s political map after World War II and the 

fall of the European Empires that enabled nationalist movements to develop. An exploration of how the resources of 

a specific region are manipulated to encourage independent rule to be established link to the geography unit on 

resources. Urbanization and urban growth involves an examination of how societies can become more sustainable. 
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Case studies are used to explore land use and urban settlements including slums. Students research and design a 

sustainable house as part of this unit of inquiry. 

Another history unit in year 10 looks at Geopolitics and conflict in the Middle East and introduces students to the 

creation of Israel as a nation-state through the study of evidence from multiple perspectives. A focus on the 

geography of the region in regard to the strategic importance of Suez and the Golan heights informs the study of the 

wars of 1948-49, 1956, 1967 and 1973. An examination of the human dimension of this conflict is made with 

reference to refugee camps and links to current global issues. The Cold War that developed in the aftermath of 

World War II focuses on how this dominated world politics in the second half of the twentieth century, with 

competing ideologies and peace treaties a common feature of the 20th century political landscape  

Assessment Criteria – Humanities 

(Individuals And Societies) 

 
 Criterion A – Knowing and understanding  

 

 

 

Maximum 8  

Criterion B – Investigating  Maximum 8  

Criterion C – Thinking critically  Maximum 8  

Criterion D – Communicating  Maximum 8  
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MYP  

KEY CONCEPTS 
 

The structure of conceptual understanding in the MYP  

MYP program design uses two kinds of concepts.  

• Key concepts, contributed from each subject group, provide interdisciplinary breadth to the program. Key 

concepts are broad, organizing, powerful ideas that have relevance within and across subjects and disciplines, 
providing connections that can transfer across time and culture.  

• Related concepts, grounded in specific disciplines, explore key concepts in greater detail, providing depth to 

the program. They emerge from reflection on the nature of specific subjects and disciplines, providing a focus 
for inquiry into subject-specific content.  
 
Concepts can be interpreted differently and explored from various perspectives and at different levels of 

complexity. As students develop and deepen their understanding, they can use concepts to innovate 

 

Key concepts  
Key concepts are powerful, abstract ideas that have many dimensions and definitions. They have important 

interconnections and overlapping concerns. Key concepts engage students in higher-order thinking, helping 

them to connect facts and topics with more complex conceptual understanding. Key concepts create 

“intellectual synergy” (Erikson 2007) and provide points of contact for transferring knowledge and 

understanding across disciplines and subject groups. 

The MYP identifies 16 key concepts to be explored across the curriculum. These key concepts, shown in Table 1 

represent understandings that reach beyond the eight MYP subject groups from which they are drawn. 

Aesthetics Change Communication Communities 

Connections Creativity Culture Development 

Form Global interactions Identity Logic 

Perspective Relationships Time, place, and space Systems 
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MYP Key Concepts 
Teachers use key concepts from their own subject group(s)—as well as key concepts from other subject 
groups—to plan disciplinary and interdisciplinary units of inquiry. Teachers identify one key concept that drives 
the unit’s development.  
The following broad descriptions apply across subject groups, and MYP subject guides suggest further subject-
specific understandings. These concepts are not only “key” in the sense of being important; they also provide a 
key—a way into a body of knowledge through structured and sustained inquiry. They place no limits on breadth 
of knowledge or on depth of understanding, and therefore provide access to every student, regardless of 
individual aptitudes and abilities.  
Inquiry into MYP key concepts will further develop (and debate) the meaning of these significant ideas.  

• Aesthetics deals with the characteristics, creation, meaning and perception of beauty and taste. The study of 

aesthetics develops skills for the critical appreciation and analysis of art, culture and nature.  

• Change is a conversion, transformation or movement from one form, state or value to another. Inquiry into the 

concept of change involves understanding and evaluating causes, processes and consequences.  

• Communication is the exchange or transfer of signals, facts, ideas and symbols. It requires a sender, a 

message and an intended receiver. Communication involves the activity of conveying information or meaning. 
Effective communication requires a common “language” (which may be written, spoken or non-verbal).  

• Communities are groups that exist in proximity defined by space, time or relationship. Communities include, 

for example, groups of people sharing particular characteristics, beliefs or values as well as groups of 
interdependent organisms living together in a specific habitat.  

• Connections are links, bonds and relationships among people, objects, organisms or ideas.  

• Creativity is the process of generating novel ideas and considering existing ideas from new perspectives. 

Creativity includes the ability to recognize the value of ideas when developing innovative responses to 
problems; it may be evident in process as well as outcomes, products or solutions.  

• Culture encompasses a range of learned and shared beliefs, values, interests, attitudes, products, ways of 

knowing and patterns of behavior created by human communities. The concept of culture is dynamic and 
organic.  

• Development is the act or process of growth, progress or evolution, sometimes through iterative 

improvements.  

• Form is the shape and underlying structure of an entity or piece of work, including its organization, essential 

nature and external appearance.  

 
Global interactions, as a concept, focuses on the connections among individuals and communities, as well as 
their relationships with built and natural environments, from the perspective of the world as a whole.  

• Identity is the state or fact of being the same. It refers to the particular features that define individuals, groups, 

things, eras, places, symbols and styles. Identity can be observed, or it can be constructed, asserted and 
shaped by external and internal influences.  

• Logic is a method of reasoning and a system of principles used to build arguments and reach conclusions.  

• Perspective is the position from which we observe situations, objects, facts, ideas and opinions. Perspective 

may be associated with individuals, groups, cultures or disciplines. Different perspectives often lead to multiple 
representations and interpretations.  

• Relationships are the connections and associations between properties, objects, people and ideas—including 

the human community’s connections with the world in which we live. Any change in relationship brings 
consequences—some of which may occur on a small scale, while others may be far reaching, affecting large 
networks and systems such as human societies and the planetary ecosystem.  
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• The intrinsically linked concept of time, space and place refers to the absolute or relative position of people, 

objects and ideas. Time, place and space focuses on how we construct and use our understanding of location 
(“where” and “when”).  
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Glossary of command terms in the MYP 

 
The command terms listed are used to define the thinking skills that MYP students 

are expected to demonstrate. The definitions may vary when used in other 

contexts. 

 

Command terms MYP definitions 

 

 Analyze---- Break down in order to bring out the essential elements or 

structure. To identify parts and relationships, and to interpret information to 

reach conclusions. 

 Annotate--- Add brief notes to a diagram or graph. 

 Apply--- Use knowledge and understanding in response to a given situation 

or real circumstances. 

 Appraise--- Evaluate, judge or consider text or a piece of work. Command 

terms in the Middle Years Program 7 

 

Command terms MYP definitions 

 Argue--- Challenge or debate an issue or idea with the purpose of 

persuading or committing someone else to a particular stance or action. 

 Calculate--- Obtain a numerical answer showing the relevant stages in the 

working. 

 Classify--- Arrange or order by class or category. 

 Comment ---Give a judgment based on a given statement or result of a 

calculation. 

 Compare--- Give an account of the similarities between two (or more) items 

or situations, referring to both (all) of them throughout. 

 Compare and contrast---Give an account of the similarities and differences 

between two (or more) items or situations, referring to both (all) of them 

throughout. 

 Construct--- Develop information in a diagrammatic or logical form. 

 Contrast ---Give an account of the differences between two (or more) items 

or situations, referring to both (all) of them throughout. 

 Deduce--- Reach a conclusion from the information given. 

 Define--- Give the precise meaning of a word, phrase, concept or physical 

quantity. 

 Demonstrate--- Prove or make clear by reasoning or evidence, illustrating 

with examples or practical application. 
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 Derive Manipulate a mathematical relationship to give a new equation or 

relationship. 

 Describe Give a detailed account or picture of a situation, event, pattern or 

process. 

 Design Produce a plan, simulation or model. 

 Determine Obtain the only possible answer. 

 Discuss Offer a considered and balanced review that includes a range of 

arguments, factors or hypotheses. Opinions or conclusions should be 

presented clearly and supported by appropriate evidence. 

 Distinguish Make clear the differences between two or more concepts or 

items. 

 Document Credit sources of information used by referencing (or citing) 

following one recognized referencing system. References should be included 

in the text and also at the end of the piece of work in a reference list or 

bibliography. 

 Estimate Find an approximate value for an unknown quantity. 

 Evaluate Assess the implications and limitations; make judgments about the 

ideas, works, solutions or methods in relation to selected criteria. 

 Examine Consider an argument or concept in a way that uncovers the 

assumptions and interrelationships of the issue. 

 Exemplify Represent with an example. 

 Explain Give a detailed account including reasons or causes. 

 Explore Undertake a systematic process of discovery. 

 

Command terms in t 8 he Middle Years Program 

 Command terms MYP definitions 

 Formulate Express precisely and systematically the relevant concept(s) or 

argument(s). 

 Identify Provide an answer from a number of possibilities. Recognize and 

state briefly a distinguishing fact or feature. 

 Infer Deduce; reason from premises to a conclusion. Listen or read beyond 

what has been literally expressed. 

 Interpret Use knowledge and understanding to recognize trends and draw 

conclusions from given information. 

 Investigate Observe, study, or make a detailed and systematic examination, 

in order to establish facts and reach new conclusions. 

 Justify Give valid reasons or evidence to support an answer or conclusion. 

 Label Add title, labels or brief explanation(s) to a diagram or graph. 

 List Give a sequence of brief answers with no explanation. 
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 Measure Find the value for a quantity. 

 Outline Give a brief account. 

 Predict Give an expected result of an upcoming action or event. 

 Present Offer for display, observation, examination or consideration. 

 Prove Use a sequence of logical steps to obtain the required result in a 

formal way. 

 Recall Remember or recognize from prior learning experiences. 

 Reflect Think about deeply; consider. 

 Recognize Identify through patterns or features. 

 Show Give the steps in a calculation or derivation. 

 Sketch Represent by means of a diagram or graph (labelled as appropriate). 

The sketch should give a general idea of the required shape or relationship, 

and should include relevant features. 

 Solve Obtain the answer(s) using appropriate methods. 

 State Give a specific name, value or other brief answer without explanation 

or calculation. 

 Suggest Propose a solution, hypothesis or other possible answer. 

 Summarize Abstract a general theme or major point(s). 

 Synthesize Combine different ideas in order to create new understanding. 

 Use Apply knowledge or rules to put theory into practice. 
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Command terms in the Middle Years Programme 
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